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Communication and Language 

● Listening, attention and understanding 

- Listening and Attention 

- Understanding   

- Following Instructions 

- Development of ICW 

● Speaking 

- Songs and rhymes 

- Stories 

- Speaking 

- Promoting Vocabulary  

 

Personal Social and Emotional Development  

● Self-Regulation  

● Managing Self 

- Behavioural expectations 

- Being a responsible and independent learner  

- Healthy Food Choices and Lifestyle 

- Toileting  

● Building Relationships  

 

Physical Development  

● Gross Motor Skills 

- Large Movements 

- Moving Rhythmically  

- Construction 

 

● Fine Motor Skills 

- Getting Dressed  

- Using Tools 
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- Using tools to eat and drink with 

 

 

Literacy  

● Writing  

● Songs and Rhymes 

● Stories 

● Decoding 

 

Mathematics  

● Number 

- Counting in sequence 

- Cardinality 

- Subitising 

- Number Recognition and Representation 

● Numerical Patterns 

- Addition and subtraction 

- Comparing 

● Shape, Space and Measure  

- Shape and Space 

- Describing Space 

- Measure 

- Patterns  

 
 

Understanding the World  

● Natural World 

- Changes in materials  

- The World 

- Care and Concern  
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● People, Culture and Communities  

 

Expressive Arts and Design  

● Creating with Materials 

● Being Imaginative and Expressive 

- Singing 

- Making Music 

- Movement and Dancing  

- Painting and Drawing  

- Imaginative Play  
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Communication and Language  

 

EYFS Statutory Educational Programme: The development of children’s spoken language underpins all seven areas of learning and 

development. Children’s back-and-forth interactions from an early age form the foundations for language and cognitive 

development. The number and quality of the conversations they have with adults and peers throughout the day in a language-rich 

environment is crucial. By commenting on what children are interested in or doing, and echoing back what they say with new 

vocabulary added, practitioners will build children’s language effectively. Reading frequently to children, and engaging them 

actively in stories, non-fiction, rhymes and poems, and then providing them with extensive opportunities to use and embed new 

words in a range of contexts, will give children the opportunity to thrive. Through conversation, storytelling and role play, where 

children share their ideas with support and modelling from their teacher, and sensitive questioning that invites them to elaborate, 

children become comfortable using a rich range of vocabulary and language structures. 

 

● Listening, Attention and Understanding 

- Listening and Attention 

- Understanding  

- Following Instructions 

- Development of ICW  

● Speaking 

- Songs and rhymes 

- Stories 

- Speaking 

- Promoting Vocabulary 
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Communication and Language – Listening, Attention and Understanding - Listening and Attention  

Where they are Next Steps Suggestions 

Single 

channeled 

attention  

 

Generally focus 

on an activity of 

their own choice 

and find it 

difficult to be 

directed by an 

adult (DM) 

● Encourage playfulness, laughter, turn-taking and responses, using “peek-a-boo” 

and action rhymes. 

● Follow the child’s focus and pay joint attention to what they are interested in. 

 

 

Generally focus 

on an activity of 

their own choice 

and find it 

difficult to be 

directed by an 

adult (DM) 

Able to focus 

and sustain for a 

range of 

attention 

building 

activities that are 

based on 

exploratory and 

sensory 

experiences e.g. 

coloured sand  

 (AA) 

● Play a simple turn-taking game like rolling a ball between you. As children are 

learning the names of the other children in their group, children can take it in turns 

to roll the ball to one another. 

● Use bucket (Attention Autism) during group times to develop listening and 

attention skills. Attention Autism is an approach used to build attention and foster 

early communication skills in children with autism and associated communication 

difficulties. However, it is beneficial for all children.   

How does it work? 

  

Able to focus 

and sustain 

attention for a 

range of 

attention 

Focus and 

sustain attention 

during a “pause” 

or break in an 

activity. 

about:blank
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building 

activities that are 

based on 

exploratory and 

sensory 

experiences e.g. 

coloured sand  

 (AA) 

 

Focus and 

sustain attention 

during a “pause” 

or break in an 

activity. 

Shift from one 

task to another if 

you get their 

attention (DM)  

 

● Say children’s name to draw their attention  

● Play alongside the child and talk together. 

● Model being a listener by listening to children and taking account of what they 

say in your responses to them. 

● Have conversations with children as part of everyday activities 

● Encourage children to learn one another’s names and to pronounce them 

correctly. 

● Ensure all practitioners can pronounce the names of children, parents and other 

practitioners. 

● Find out parents’ preferred names for themselves and their children. 

● Where possible minimise background noise and visual distractions in the 

environment, and ensure spaces are separated enough for children to listen to 

each other. 

Shift from one 

task to another if 

you get their 

attention (DM) 

Can stop what 

they are doing 

and can listen to 

you.  

 

● Visual signs – e.g. 5 minutes left, stop 

● Visual timetable, now and next board 

● Cue children, particularly those with communication difficulties, to listen by first 

using their name, and signal a change of conversation, e.g. Now we are going to 

talk about… 

● This game is also known as ‘Follow-my-Leader’.  

Carry out different actions (e.g. jumping, standing on one leg, touching your nose) 

and encourage the child to copy what you do.  

Step up  



 

7 
 

1) Include a time delay so that the adult carries out his/her action and the child 

has to copy when the adult says ‘go’.   

2) Change the environment (e.g. try the activity in the playground, park, garden) 

3) Try asking the children to copy your facial expressions instead of your actions.  

4) Allow the children to take turns with you being the leader.  

5) Use equipment to make the activity more fun (e.g. copy what the adult does in 

the sandpit, in water play, with the toy cars).  

6) Ask the child to copy what a person/character is doing in a picture or on the 

television.  

7) Do a sequence of two actions (e.g. ‘touch nose’ and then ‘jump’). Can the 

child follow the sequence?  

Stop and Go Game 

- Use noisemaking toys such as a drum, wooden spoon and saucepan, shaker, 

cardboard box with something to drum it on, bricks to bash together etc.  

- Ask a child to make a noise with their noise maker. When you say “stop” they 

must stop the noise. Then they must wait for you to say “go” before they start 

again.  

- Step up: See if the children can still hear you if you say the words more quietly.. 

Hide your mouth with your hand, to stop them watching you rather than 

listening to your voice.  

Go! 

- Different objects to throw or put in a box or basket.  

- Give the child an object. Each time you say “go”, they can throw or put the 

object into the box.  

- Step up: Give a few objects to the child. They have to listen for you to say 

which on they should throw in the box.  

Ready, steady…Go 

- Toy cars/bricks made into a tower/a push and go tower 

- Child waits for the word “go to carry out the action”   
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Can stop what 

they are doing 

and can listen to 

you.  

 

Listen to other 

people’s talk with 

interest but can 

easily be 

distracted by 

other things (DM) 

● Use learning focuses and areas that have been enhanced with provocations as 

opportunities for children to talk about their thoughts and experiences. At the 

beginning, during and end of child initiated – talk about children’s learning.   

● Use questions to support sustained shared thinking.  

Sustained shared thinking is ‘An episode in which two or more individuals ‘work 

together’ in an intellectual way to resolve a problem, clarify a concept, evaluate 

activities, extend a narrative etc. Both parties must contribute to the thinking and it 

must develop and extend’ (Siraj-Blatchford et al., 2002) 

‘the active engagement of practitioners in children’s learning and extending 

thinking’ (Siraj, Kingston and Melhuish, 2015) 

Examples of how to support sustained shared thinking and example questions   

- tuning in - listening carefully to what is being said, observing body 

- language and what the child is doing and focusing on. 

- showing genuine interest - giving your whole attention, maintaining eye 

contact, affirming, smiling, nodding, verbalising and mirroring actions and 

sounds, playing alongside. 

- respecting children’s own decisions - allowing children to think things through in 

their own way, supporting risk-taking and their view of the world 

- inviting children to elaborate - ‘I really want to know more about this’, ‘Tell 

me…’, ‘Show me…’ 

- re-capping - ‘So you think that…’, ‘oh, so you really want to…’, giving a running 

commentary 

- offering your own experience - I like to listen to music when I cook supper at 

home…’ 

- clarifying ideas - ‘Right Darren, so you think that this stone will melt if I boil 

- it in water?’ 

- suggesting - ‘You might like to try doing it this way’ 

- reminding - ‘Don’t forget that you said that this stone will melt if I boil it’ 

- using encouragement to further thinking - ‘You have really thought hard about 

where to put this door in the palace, but where on earth will you put the 

windows?’ 

Listen to other 

people’s talk 

with interest but 

can easily be 

distracted by 

other things (DM) 

Listens to others in 

one-to-one or 

small groups, 

when 

conversation 

interests them 
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- offering an alternative viewpoint ‘Maybe Goldilocks wasn’t naughty when she 

ate the porridge’ 

- speculating - ‘Do you think the three bears would have liked Goldilocks to 

come to live with them as their friend? 

- Reciprocating - ‘Thank goodness that you were wearing your boots when you 

jumped in those puddles. Look at my feet – they are soaking!’ 

- asking open questions - ‘How did you…? Why does this…? What happens 

next? What do you think?’ 

- modelling thinking - ‘I have to think hard about what I do this evening. I have to 

take my dog to the vet, shop and cook dinner, but I won’t have time for all 

these.’ ‘I think, wonder, forgot…’ 

● Listen for the word 

- Talk about a story and who’s in it. Give one or two of the characters a certain 

sound/action – howl for a wolf or put your hands up as long ears for a rabbit. 

Tell the story and emphasise the name of the character you have talked about. 

Each time they hear the character’s name, they must make the sound or do 

the action. Start with one character and then build up to two or three.  

Listens to others in 

one-to-one or 

small groups, 

when 

conversation 

interests them 

Listens and 

responds to 

ideas expressed 

by others in 

conversation or 

discussion. 

 

● Ask open ended questions during child initiated learning to encourage children to 

express their ideas. Open ended questions encourage independent thinking and 

guide children towards finding their own answers. They give children the 

opportunity to try, fail, hypothesise, experiment and succeed on their own. Open 

ended questions support sustained shared thinking. There are six different stages to 

support open ended questions (Kathy Brodie) 

1. The Immediate Thinker 

The Immediate Thinker is ready to answer questions about their direct experience. 

Your questions should relate to more concrete things that they can see, feel, hear 

or remember. They are often ‘What’ questions. Things like: 

- What can you hear outside? 

- What do you think it is? 

- Can you tell me about what you’ve made? 

- What does it feel like? 
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- Can you find something green out here?  

2. The Expresser & Comprehender 

Encourage children to think about their experience too.  

- How do you feel about that? 

- What happened when you jumped off the rock? 

- How do you know that? 

- Why do you think that happened? 

3. The Clarifier & Grouper 

Encourage children to see how ideas relate to one another.  

- How are these the same? 

- How are they different? 

- Why is this here? 

- What else could work for that? 

- Can you see anything that could help us to do that? 

- What else do we need to make this sandwich? 

4. The Experimenter 

This is when children start to think about cause and effect in the here and now. 

They might not be ready for abstract thinking yet, but they can explore their 

options and think about what might happen when they make an action. 

- ‘What do you think is going to happen?’ 

- Link emotions when reading ‘How do you think the bear feels?’ or in a real-life 

situation you can try to encourage empathy by asking ‘How do you think that 

made Charlotte feel?’.  

5. The Problem-Solver 

Encourage children to think about the effect of something and how they can 

create that effect.  

- How do you think we can make this water become ice? 

- How could we make this structure stronger? 

- What else do you want to add to your creation? 

- What might make Michael feel better? 

- What helps you to feel better when you’re upset? 

6. The Predictor & Explainer 
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This is all about understanding what might happen under different circumstances. 

It’s also about understanding why things might have happened. This can take a lot 

of cognitive load because they need to both consider situations outside their 

direct experience, and predict the future in that alternative world. This might seem 

a simple thing for us to do, but it’s not easy for a 5-year-old. 

- If that were to happen, how might he feel? 

- Why did the ball fall down the pipe that way? 

- I wonder what would happen if we turned it around? What do you think? 

Listens and 

responds to 

ideas expressed 

by others in 

conversation or 

discussion. 

Pays attention to 

more than one 

thing at a time, 

which can be 

difficult (DM)  

● If children are busy in their play, they may not be able to switch their attention and 

listen to what you say. When you need to, help children to switch their attention 

from what they are doing to what you are saying. Give them a clear prompt. 

Suggestion: say the child’s name and then: “Please stop and listen”.   

 

Play games to practice the skill of stopping what children are doing and listening  

● Musical statues  

Start with musical statues: play some music and encourage the children to move 

around or dance. Ask the children to become still like a statue or sit down when 

the music stops. 

Step up:  

1) Play the music more quietly so the children have to listen harder. 

2) Turn the music off for longer so the children have to stay still for longer each 

time. 

3) Play animal sounds rather than music and encourage the children to ‘act out’ 

the animals, rather than dancing, and then stop when the animal noise stops. 

● Traffic Lights 

In this game red means stop and green means go. It’s more fun if you add other 

colours and assign them different actions, so yellow could be walk like a crab and 

blue could be jumping jacks. The idea is to have your children race from one end 

of a room to the other with you calling out the traffic lights. Set them off with a 

green light and stop them with red. 

● Bean Game  

There are different actions for different types of beans.  



 

12 
 

Runner bean – run on the spot 

Broad bean – stretch legs and arms as wide as you can  

Kidney bean – bend over and touch your toes 

Baked bean – lie on the floor  

Jelly bean – wobble like jelly  

Chilli bean – shiver and shake  

String bean – stand on tiptoes as tall as you can  

Black eyed bean – stand on the spot with one hand over one eye  

Introduce a few at a time and increase the amount of beans that children need 

to remember. There are even more types of beans and actions on this website: 

https://www.teachingideas.co.uk/warm-up-ideas/beans-activity 

● Children run around in an agreed space. Adult says the name of a bean, children 

stop and remember and do the action. When all children have completed the 

action, they run around again until the adult says the name of another bean. 

Repeat. 

Pays attention to 

more than one 

thing at a time, 

which can be 

difficult (DM) 

Give focused 

attention to what 

the teacher says, 

responding 

appropriately 

even when 

engaged in 

activity.  

 

Listen attentively 

and respond to 

what they hear 

with relevant 

questions, 

comments and 

actions when 

● Play memory games 

Ask the child to follow three to four short commands as part of a game involving 

actions or familiar routines (e.g. ‘Touch your toes, point to your nose, turn around 

and sit down’). To support children, you could encourage the children to repeat 

back what you’ve said before carrying out the action.  (WellComm 6b) 

● Variations on a ‘shopping’ theme 

Take it in turns to play a game where you repeat what the other person said then 

add something of your own. E.g: 

- ‘I went to the zoo and saw a lion, a tiger …’, etc. 

- Or ‘I went to the shop and bought an apple, some milk …’, etc.  

- Repeat the initial sentence each time (e.g. ‘I went to the shop and bought…’), 

repeat the items spoken then add their own items.  

Step up: Increase the size of the group so more items need to be remembered 

(WellComm 6c attention and listening) 

● Guess what it is/describe and find it 

https://www.teachingideas.co.uk/warm-up-ideas/beans-activity
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being read to 

and during 

whole class 

discussions and 

small group 

interactions.  

 

Place some pictures face down. Choose a picture and describe what you can 

see without saying the name of the item in the picture. Encourage the children to 

listen and guess what they are looking at. To make things easier, you could also 

use a selection of familiar objects from around the home.  

● Step up  

1) Save the most obvious clues until last so the child needs to listen for longer 

(e.g. for a banana ‘It’s yellow, you find it in the supermarket, it’s a type of 

food’).  

2) Use less obvious items. 

(WellComm 6d)  
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Communication and Language - Understanding  

Where they are Next Steps Suggestions 

Recognise and show anticipation and 

understanding of objects of reference. 

● Visual timetables and signs  

● Makaton 
Starts to understand contextual clues 

e.g. familiar gestures, words, sounds. 

Stops and looks when hears own 

name. 

Understand single words in context – 

‘cup’, ‘milk’, ‘daddy’. (DM) 

● When you are inside or outside, comment on what you can see and point this out. 

Comment on what they are playing with.  

● Use all the senses to explore things together. Encourage children to see, hear, 

smell, touch and taste new things 

● Use books to encourage children to point out things and people doing things. 

“Show me”, “point to”.  

● Skittles 

- Skittles or plastic bottles with pictures or photographs stuck to them  

- Encourage child to listen for what is on the skittle they need to knock down. 

“Knock down…duck”.   

 

Understand frequently used words (DM) 

Recognise and point to objects if 

asked about them (DM)  

Finds objects when asked e.g. ball, 

shoes. 

● Use every day routines to ask children to find things using one word. 

● E.g. socks, shoes, cup, nappy etc.  

● You could use pictures or Makaton to support children’s understanding.  

● Use ‘put things back’ time as an opportunity for children to find objects.  

● Play let’s go shopping 

- Put items out in the “shop”  

- Start off with one item. If they are enjoying it and find it easy, ask for two.  

● Point to body parts  

- Start pointing to different parts of the body. “This is my eye”, “Here is your nose”. 

Then ask the child to point to body parts.  
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Developing understanding of simple 

concepts (e.g. big/little)   

● WellComm 4.10 

Identify familiar objects and properties 

for practitioners when they are 

described: for example: ‘Katie’s coat’, 

‘blue car’, ‘shiny apple’ (DM) 

● Use every day routines to ask children to find things with an added description. 

Can they find the pink or blue waterproofs?  

● Use ‘put things back’ time as an opportunity for children to find things with a 

description. Can they find the blue car at ‘put things back’ time? 

Understanding prepositions in/under  ● See WellComm 5.1  

Understands colours green, red, yellow, 

blue  

● See WellComm 5.4 

Understands simple questions about 

‘who’, ‘what’, and ‘where’ (but 

generally not why) (DM)   

● See WellComm 5.5 

● See WellComm 5b  

● See Wellcomm 5.9 

Understands pronouns he and she  ● WellComm 6.1  

Understanding 

prepositions 

in/under  

Understands 

prepositions in 

front/behind   

● WellComm 6.2 

Understands ‘who’, 

‘what’, ‘where’ in 

simple questions 

(e.g. Who’s 

that/can? What’s 

that? Where is.?).  

Understands why 

questions without 

picture prompts  

● WellComm 7.4 

Understands why 

questions without 

picture prompts  

 

Understands 

when questions 

 

● WellComm 8.1  

Understands when 

questions 

 

Understands 

questions such as 

who; why; when; 

where and how 

 

● WellComm 8.8 
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Understands humour, e.g. nonsense 

rhymes, jokes. 

 

● Use stories to introduce children to humour e.g. 

- Don’t let the pigeon drive the bus series 

- The mole who knew it was none of his business  

- I want my hat back  

Understand recently introduced 

vocabulary during discussion about 

stories, non-fiction, rhymes and poems 

during role-play.  

● Identified vocabulary on planning for child initiated learning and ways for children 

to explore  

● Identified vocabulary in story of the week and ways for children to explore the 

meaning of new words 

● See more on vocabulary here and here 

 

  

 



 

17 
 

Communication and Language - Understanding – Following instructions  

Where they are Next Steps Suggestions 

Follow simple routines  

 

● Visual timetable in each family group area to support children’s understanding of 

their session. 

● Use now and next boards to support children’s understanding of immediate 

routines.    

● Experiences of making playdough – photographs of steps for support. Talk to 

children about what they’re doing.  

● Experiences of painting – photographs of steps for support. Talk to children about 

what they’re doing.  

● Experiences of getting changed into waterproofs – photographs of steps for 

support. Talk to children about what they’re doing.  

● Experiences of routines in café – pouring own drink, breakfast, fruit and washing 

up. Photographs of steps for support. Talk to children about what they’re doing.  

● Experiences of cooking and following recipes – photographs of steps for support. 

Talk to children about what they’re doing.   

Follow simple 

routines  

 

Understands and 

follows simple 

instructions in 

context e.g. 

“Mark, ball”, 

“Jessica, coat” 

 (EYDJ) 

● Experiences of dressing ‘Barnaby Bear’ – as children get the bear dressed talk 

about what you are doing – “putting socks on”, “pull pants up”, “over your head” 

etc.  Links to WellComm 2.5. 

● Experiences of playing in the home corner. Enhancements of babies, nappies, 

baby clothes etc. Talk to children about what they’re doing – “putting nappy on”. 

 

 

Understands and 

follows simple 

instructions in 

context e.g. 

“Mark, ball”, 

“Jessica, coat” 

(EYDJ) 

When asked can 

show simple 

body parts by 

pointing at them 

on self or others 

(e.g. hair, eyes, 

ears or nose) 

(EYDJ) 

● Point to body parts on self 

- Start pointing to different parts of the body. “This is my eye”, “Here is your nose”. 

Then ask the child to point to body parts.  

● Point to body parts on a teddy or dolly  

 

When asked can Is able to follow ● Play a simple game of Simon says 
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show simple 

body parts by 

pointing at them 

on self or others 

(e.g. hair, eyes, 

ears or nose) 

(EYDJ) 

directions (if not 

intently focused) 

 

- Jump 

- Touch toes 

- Touch head 

- Sit down etc.  

● Look at game ideas in ‘Listening and Attention’.  

● Use daily experiences of routines (see above) and extend by asking for help by 

asking simple questions. Try not to point or look at the things you are asking for as 

this gives them a clue. E.g. in the home corner ‘where’s the nappy’. Links to 

WellComm 2.5.  

● See reading – decoding for body percussion ideas  

● Understanding 2 word instructions  

WellComm 3.4 

Is able to follow 

directions (if not 

intently focused) 

 

Understand and 

act on longer 

sentences like 

‘make teddy 

jump’ or ‘find 

your coat’. (DM)  

● Play Kim’s Game 

Gather a selection of familiar objects and hide them under a blanket. Take up to 

two away. Can children remember 2 items correctly? 

WellComm 4.1  

● Use daily experiences of routines (see above) and extend by using complex 

sentences.  

● Listening, remembering and finding two objects (from a choice of three)  

1) With puzzles  

Put out a puzzle (one with six or more pieces) and just three of the pieces 

(e.g. dog, cup, tree). Then ask their child to find two of the pieces at a time 

and put them in the puzzle, e.g. ‘Find cup, dog.’ Make sure they pick up 

both pieces before putting them in the puzzle. So that they are listening to a 

two-part instruction, don’t let the child pick up the pieces until parents have 

finished giving the instruction.  

- Make it more challenging by asking for 3 pieces from a choice of 4. Putting the 

pieces further away so they have to be remembered for longer as they are 

retrieved.   

WellComm 4d  

2) Shopping game/enhancement in role play  

Understand and 

act on longer 

sentences like 

‘make teddy 

jump’ or ‘find 

your coat’. (DM) 

Understand a 

question or 

instruction that 

has two parts, 

such as: “Get 

your coat and 

wait at the 

door”. (DM) 
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- Find some familiar everyday objects (e.g. foods, clothes, furniture).  

- Give the child a small bag/basket.  

- Put out three items and ask the child to put two at a time into the shopping 

bag, e.g. ‘Buy biscuits (and) banana.’   

- Don’t let the child pick up the items until you’ve finished giving the instruction.  

- You could make it more challenging by asking for 3 objects from a choice of 4.  

3) Use the shopping game/enhancement idea but have a clothes shop, 

jewellers, pet shop, shoe shop etc. children could also pack for a picnic.  

● Actions with a dolly and a teddy 

You will need a dolly, teddy, hair brush, baby wipe. Play together using the items 

to ‘wash’ and ‘brush’ doll/teddy’s body parts. Encourage children to listen and 

then give an instruction using three key words:  

- ‘Wash teddy’s feet.’  

- ‘Brush doll’s hair.’  

- ‘Wash doll’s hand.’ 

WellComm 4.5 

● Examples of two part instructions that you could turn into a ‘Simon Says’ game: 

1) sit down on the floor and close your eyes 

2) touch your head and turn around  

3) stand up and pretend to be frozen 

4) do a jumping jack and then sit on the chair 

5) hop on one foot and smile 

6) place the teddy bear under the table and sit on the chair 

7) touch your toes then spin in a circle 

8) brush your teeth and wash your face  

● In the small world area, use the colours from the duplo to give instructions whilst 

children are building. E.g.: 

- “put the red brick on the yellow brick” 

- “put the blue brick under the yellow brick”.  

(WellComm 5.4)  

Understand a Responds to ● Play memory games and incorporate them into going home time.  
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question or 

instruction that 

has two parts, 

such as: “Get 

your coat and 

wait at the 

door”. (DM) 

 

instructions with 

more elements, 

e.g. “Give the 

big ball to me; 

collect up all the 

blocks and put 

them in the box”  

 

 

Ask the child to follow three to four short commands involving actions or familiar 

routines (e.g. ‘Touch your toes, point to your nose, turn around and sit down’). They 

could encourage the child to repeat back what you’ve said before carrying out 

the action.  

(WellComm 6b) 

● Variations on a ‘shopping’ theme 

Take it in turns to play a game where you repeat what the other person said then 

add something of your own. E.g:.  

● ‘I went to the zoo and saw a lion, a tiger …’, etc. 

● Or ‘I went to the shop and bought an apple, some milk …’, etc.  

● Repeat the initial sentence each time (e.g. ‘I went to the shop and bought …’), 

repeat the items spoken then add their own items.  

● Use real objects to begin with to support  

(WellComm 6c) 

● See here for body percussion ideas – can children remember a sequence of 

moves?  

● Use the memory games listed above but increase the amount of things that 

children need to remember.  

WellComm 6b and 6 

Responds to 

instructions with 

more elements, 

e.g. Give the big 

ball to me; 

collect up all the 

blocks and put 

them in the box 

 

Show an ability 

to follow 

instructions 

involving several 

ideas or actions. 

 

 

 

 

Development of Information Carrying Words (Elklan Language Steps and Elklan Language Builders)  

 

0 ICW Child doesn’t have a choice – e.g. The instruction 'Give me a 

pencil' while holding out your hand and sitting at a table with 

only a pencil on it has no key words. 

1 ICW Child has a choice – e.g. if there are several items of clothes on 

the floor and you say “where’s your coat?” They have to 

understand the word coat because there is a choice. 
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See Language Steps  

● One Word Level – p5-14 

● One to Two Word Level – p15-24 

 

2 ICW Two things the children have to understand. E.g. if there are 

several items of clothes with the addition of someone else’s 

clothes too. E.g. if the children are called Sally and John you 

need Sally’s hat, scarf and coat and John’s hat, scarf and 

gloves. Where’s Sally’s/John’s hat/coat – children have to 

understand 2 elements – who and what item of clothing. 

 

See Language Steps Book  

● Two Word Level – p25-34 

● Two to Three Word Level – p35-44 

3 ICW Language is extended to incorporate different concepts and 

add variety – e.g. adding size – put the big (little) coat (hat) in 

the basket (box).  

Children have to understand 3 elements, so there has to be a 

choice of big or little coat or big or little hat to put in a basket or 

box.  

 

See Language steps 

● Three Word Level p45-54 

● Three to Four Word Level p55-64  

4 ICW Language is extended to incorporate different concepts and 

add variety – e.g. adding an adjective.  

Put the red (green) car (truck) in front (behind) of the box 

(basket).  
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Children have to understand 4 elements so there has to be a 

choice of red or green car or truck, putting it in front or behind a 

box or basket.  

 

See Language Steps 

● Four Word Level p65-74 
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Communication and Language – songs and rhymes 

Where they are Next Steps Suggestions 

Enjoys nursery rhymes and shows they 

are listening by trying to join in with 

actions and sounds (EYDJ) 

• Simple Nursery rhyme songs with actions and puppets – e.g. twinkle twinkle, baa 

baa black sheep, hickory dickory, 1, 2, 3, 4, 5 once I caught a fish alive, Incy 

Wincy Spider etc.  

• Regularly share Nursery rhymes from Nursery rhyme books to 

expand the number of songs that children are singing – 

‘Mother Goose’s Nursery Rhymes’ by Alex Scheffler  

• Create frequent opportunities for singing, rhymes and music 

sessions. 

• Sing during routines that take place throughout the day 

- when washing hands, sing “This is the ways we wash our hands…”. 

• Sing with children, extend their repertoire of songs to offer them a range of 

melodies and lyrics to experience and play with. 

• Provide a range of simple musical and percussion instruments, such as 

tambourines, shakers or xylophones. 

• Introduce children to ‘Out of the Ark’ songs. Teach children simple Makaton 

signs. Look at the year grid to see which songs are a focus for the time of year.  

• As children become interested in rhymes, miss out a word. As the adult, explore 

changing a word to show play with songs and rhymes. E.g. ‘Twinkle Twinkle 

Chocolate Bar’. 

• Continue to share rhymes from Mother Goose’s Nursery Rhymes and as children 

become familiar, change a word.  

• Sings/vocalises whilst listening to music or playing with instruments/sound makers 

Enjoys nursery 

rhymes and shows 

they are listening 

by trying to join in 

with actions and 

sounds (EYDJ) 

Shows interest in 

play with sounds, 

songs and rhymes.  

 

Shows interest in 

play with sounds, 

songs and rhymes.  

 

Responds to 

familiar music, 

songs or rhymes 

Responds to 

familiar music, 

songs or rhymes 

Enjoys simple songs 

and shows they are 

listening by trying 

to join in with 

actions or sounds. 

(EYDJ) 

• Introduce more songs with actions – e.g. ‘Wheels on the Bus’, ‘Head, Shoulders, 

Knees and Toes’, ‘Peter Hammers with One Hammer’, ‘5 Bouncy Bears’, ‘5 Little 

Monkeys’, any of the Sticky Kids songs. Encourage children to join in with the 

actions.  

• Matching an object to its name sung in a song 
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- Find familiar items (a hairbrush, a towel, a cup, a toothbrush etc.) around the 

house to sing ‘this is the way we’ to the tune of ‘here we go round the 

mulberry bush’. The song goes like this “This is the way we wash our face, 

wash our face wash our face. This is the way we wash our face early in the 

morning.” Change the words in the song to match the action for the object – 

e.g. brush our teeth, brush our hair, dry our body, etc. Can children match 

the object to the verse? 

- Collect animals for Old McDonald Had a Farm. Can children identify the 

animals and join in? Can they identify the animal by just you making the 

sound? 

● Learning Sticky Kids songs and actions  

- Warm up with Sticky Kids 

- Volume 2 – workout with the Sticky Kids 

- Volume 3 – bend and stretch 

- Volume 4 – wiggle and jiggle 

Enjoys simple 

songs and shows 

they are listening 

by trying to join in 

with actions or 

sounds. (EYDJ) 

Recognises and 

responds to many 

familiar sounds, e.g. 

turning to a knock 

on the door, 

looking at or going 

to the door 

• See environmental sounds in decoding for ideas.   

Recognises and 

responds to many 

familiar sounds, e.g. 

turning to a knock 

on the door, 

Joins in with songs 

and rhymes 

copying sounds, 

rhythms, tunes 

and tempo (DM) 

● Use rhythm through clapping or tapping knees to support children copying 

tempo (speed).  

● Use musical vocabulary (loud, fast, changing tempo, quick or slow beat, loud, 

quiet, getting louder, getting quieter).  
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looking at or going 

to the door 

Joins in with songs 

and rhymes 

copying sounds, 

rhythms, tunes and 

tempo (DM) 

Beginning to know 

some rhymes 

(DM) 

• Continue to develop number of rhymes and songs children know.  

• Use the Nursery Rhyme Puppets for children to make a choice in what to sing. 

Can they remember the name of the song by the puppet?  

● Can children remember more words and signs by themselves to songs and 

rhymes previously listed?  

● Out of the Ark songs we sing throughout the year – see year grid.  

● The amount of songs children know increases.  

● Make a list of the songs to give parents so they too can become familiar with 

the songs and enjoy listening, moving and talking about them at home. 

Beginning to know 

some rhymes (DM) 
Say some of the 

words in songs 

and rhymes (DM) 

Say some of the 

words in songs and 

rhyme (DM) 

Know many 

rhymes  

Know many rhymes Have favourite 

rhymes and seek 

them out, to share 

with an adult, or to 

look at alone 

(DM) 

● Play with your own vocal utterances and sounds and observe children’s 

responses. Use animal sounds, e.g. squeaky mouse, roaring lion.  

● Sing regularly and use a wide range of songs and rhymes.  

● Use other words to familiar tunes – play with words   

Have favourite 

rhymes and seek 

them out, to share 

with an adult, or to 

look at alone 

(DM) 

Fills in the missing 

word or phrase in 

a known rhyme, 

story or game, 

e.g. ‘Humpty 

Dumpty sat on a 

…’. 

● Continue singing Nursery Rhymes and Out of the Ark  

● As children become interested in rhymes, miss out a word. Can they remember 

what the missing word is? As the adult, explore changing a word to show play 

with songs and rhymes. E.g. ‘Twinkle Twinkle Chocolate Bar’. 

Fills in the missing Sing a large ● Change some or all of the words of a song. 
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word or phrase in 

a known rhyme, 

story or game, 

e.g. ‘Humpty 

Dumpty sat on a 

…’. 

repertoire of songs 

(DM) 

● Create song stories with children, eg offer them a first line of a song and ask 

them to continue the song. 

Sing a large 

repertoire of songs 

(DM) 

Remember and 

sing entire songs 

EAD intent 

statement) 

 

Remember and 

sing entire songs 

EAD intent 

statement) 

Create own songs 

or improvise a 

song around one 

they know (EAD 

intent statement)  
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Communication and Language – Stories  

Shows interest in photographs and 

pictures 

● Children can see photos of themselves and their family on each family group 

carpet  

● Photos of children in the environment  

● Use tapestry to share photos of children, particularly if parents have put 

something on from the weekend.  

Explores books  

 

 

 

 

 

● See reading progression document for details of a range of core fiction, non-

fiction and rhymes shared with children every day through:   

- Core story of the week 

- Core books in provision 

- General sharing books in the reading corner. 

All books are regularly changed with planned revisits throughout the year. Each 

core book has a selection of puppets, resources to support dialogic book talk 

and non-fiction artifacts to support children’s love of reading.  

● Daily sharing of core books  

● Core books and book tags sent home – see going home books progression 

document 

Explores books  

Shows interest in 

photographs and 

pictures 

Enjoys sharing a 

range of books with 

an adult (DM) 

When reading to children: 

• Use high-quality books that provide children with a range of new vocabulary 

and develop a love of books and reading.  

• Build anticipation – provide children with a small bit of information about the 

book before you read.  

• Share your passion and enthusiasm when reading – discuss your favourite books 

so that children can develop their own passions and enthusiasms.  

• Read the book yourself, before reading it to the children, to ensure you can 

develop interest and draw out new and interesting vocabulary.  

• Encourage the children to join in with repeated refrains (such as ‘Run, run, as fast 

as you can, you can’t catch me, I’m the gingerbread man’).  

• Use different voices for different characters to spark interest and imagination.  

Enjoys sharing a 

range of books 

with an adult (DM) 

Listens with interest 

to the noises adults 

make when they 

read stories. 

http://../Early%20Reading/Going%20home%20books/Whole%20Year%20overview%20-%20going%20home%20books.docx
http://../Early%20Reading/Going%20home%20books/Whole%20Year%20overview%20-%20going%20home%20books.docx
http://../Early%20Reading/Going%20home%20books/Whole%20Year%20overview%20-%20going%20home%20books.docx
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• Trigger their curiosity and invite their participation by ‘wondering aloud’ (for 

example, say: I wonder why that happened? I think that means …)  

• Read stories over and over again. Hearing words repeated is crucial to children 

learning new language. 

● Use a balance of reading styles. Research suggests that the most effective styles 

are:  

- dialogic – where the children are active participants in the reading (rather 

than just reading to the children); talking about and around the book, rather 

than just focusing on the text  

- pause reading – where the practitioner pauses and encourages the children 

to talk (Colmar, 2014)  

- use of props or objects – particularly effective for children with low levels of 

language (Wasik and Bond, 2001)  

- use of elaborative reminiscing – where the practitioner and children relate 

events in the story to events in the children’s life (Reece et al., 2010).  

Listens with interest 

to the noises adults 

make when they 

read stories. 

Listen to simple 

stories and 

understand what 

is happening, with 

the help of the 

pictures (DM) 

● Share picture books every day with children. Encourage them to talk about the 

pictures and the story. Comment on the pictures – for example: “It looks like the 

boy is a bit worried…” and wait for a response. You might also ask them about 

the pictures: “I wonder what the caterpillar is doing now?” 

Listen to simple 

stories and 

understand what is 

happening, with 

the help of the 

pictures (DM) 

Pay attention and 

respond to the 

pictures or words 

(DM)  
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Pay attention and 

respond to the 

pictures or words 

(DM) 

Beginning to talk 

about familiar 

books (DM) 

● Familiar books revisited through role play outside or inside, in the reading area 

and in deconstructed role play to encourage children  

Beginning to talk 

about familiar 

books (DM) 

Have favourite 

books and seek 

them out, to share 

with an adult, with 

another child or to 

look at alone 

(DM)  

● Tune into words from stories that individual children particularly enjoy, e.g. 

children’s favourite words and words that are emotionally important to them. 

Revisit these words in meaningful interactions. 

● Use tally sheets to encourage children to talk about favourite books 

● Children to vote termly on their favourite story of the week books  

Have favourite 

books and seek 

them out, to share 

with an adult, with 

another child or to 

look at alone (DM) 

Repeat words 

and phrases from 

familiar stories. 

● Use of props and additional resources to support children repeating words and 

phrases from familiar stories  

Repeat words and 

phrases from 

familiar stories. 

Fills in the missing 

word or phrase in 

a known rhyme, 

story or game, 

e.g. ‘Humpty 

Dumpty sat on a 

…’. 

● “Run, run as fast as you can, you can’t catch me I’m the gingerbread …” Can 

they remember what the missing word is? 

 

Fills in the missing 

word or phrase in 

a known rhyme, 

story or game, 

Develop play 

around favourite 

stories using props 

(DM) 

● Help children to explore favourite books through linked activities. 

Suggestions: 

- visiting the park or the countryside to splash through puddles and squelch 

through mud for ‘We’re Going on a Bear Hunt’ 

- going out to buy chillies for ‘Lima’s Red Hot Chilli’ 
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e.g. ‘Humpty 

Dumpty sat on a 

…’. 

- small world play linked to favourite books 

● Deconstructed Role Play area: role play around familiar books. For example, 

sitting in a box with a colander as a space helmet for ‘Whatever Next’, or setting 

up carriages and train tickets for ‘The Train Ride’. 

Develop play 

around favourite 

stories using props 

(DM) 

Listens to familiar 

stories with 

increasing attention 

and recall.  

 

- Continue to build on children’s repertoire of stories.  

Before reading 

- What do you think this story will be about?  

- What might happen in the story?  

- What can they remember about it?  

- What do they like about it? 

- Who do you think is going to be in the story? 

- Talk about the title, author, illustrator, blurb. As the week goes on can children 

remember these?  

During reading 

- What is happening here?  

- What is ______ doing?  

- What might happen next?  

- How do you think the story might end?  

- Is __________ friendly/ mean/ nice…? 

- What does ______ mean? (To check understanding of a word) 

After reading 

- Did you like this book? Why?  

- What was your favourite part? Why?  

- Which character did you like the best? Why?  

- Why did that character do … (give a situation/ event from the story)?  

- What happened in the story? 

- This is my favourite illustration because it’s so funny what’s yours? 

- Did you have a favourite part of the story? Mine was…. 

- Which character did you think is the most interesting? 

Listens to familiar 

stories with 

increasing attention 

and recall.  

 

Ask simple what 

questions about the 

book.  
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- I wonder why…… 

- It reminded me of………. 

- What was your favourite part? 

- Which character did you like the best? 

- What happened in the story?  

- What sort of character was…? 

Ask simple what 

questions about the 

book. 

Beginning to be 

aware of the way 

stories are 

structured  

 

● Talk about the beginning, middle and end of core books when reading. Prompt 

children with key pictures of events of the story to talk about and sequence.  

● Story boards – beginning, middle and end  

● Talk about story settings, events and principle characters through props.  

Beginning to be 

aware of the way 

stories are 

structured  

 

Describes main 

story settings, 

events and 

principal 

characters in 

increasing detail 

Describes main 

story settings, 

events and 

principal 

characters in 

increasing detail 

Anticipate – 

where 

appropriate – key 

events in stories. 

Anticipate – where 

appropriate – key 

events in stories. 

Re-enacts stories  

 

● Lots of experiences of re-enacting familiar stories through props and imaginative 

play. Enhancements in the role play area and outdoor space for children to 

retell familiar stories. See planning – reading – book resources for more ideas to 

encourage children to reinvent stories. E.g. children can create their own props 
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for stories – e.g. create a castle in the junk modelling area for Jack in the 

Beanstalk.  

● Now that children understand the structure of books, that books have a 

beginning, middle and end, and have lots of experience of different storylines, 

make up your own stories.  

- Use story time to create stories using props. You could use the same props for 

a week. Think about different characters, potential events that could 

happen and find props to suit this. This may need modelling on the first day. 

Can children remember the story on following days? Can they change part 

of the story or add a new part?  

- How could they start the story? Talk about not all stories needing to begin 

with ‘Once upon a time’ etc.  

● As children get more confident, encourage them to create their own stories 

using the props. Scribe the story as children tell it. Can they remember the story 

on the following days? Can they change part of the story or add a new part? At 

the end of the week, children can create pictures to represent their story and 

have a go at writing it.         

● Encourage children to tell their own stories in their own way, to take the lead in 

storytelling so you can listen and learn from children about what they know and 

are interested in.     
● WellComm 8b                                                                                                                                                                                                           

Re-enacts stories  

 

Talk about what is 

happening and 

give their own 

ideas about stories 

(DM) 

● Continue to read familiar stories and continue to develop children’s repertoire 

of stories. 

● Extend questioning linked to stories  
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Talk about what is 

happening and 

give their own 

ideas about stories 

(DM) 

Ask questions 

about the book. 

Make comments 

and shares their 

own ideas (DM) 

Ask questions 

about the book. 

Make comments 

and shares their 

own ideas (DM) 

Enjoy listening to 

longer stories and 

can remember 

much of what 

happens (DM) 

● Sequencing activities to support children in remembering what happens in 

stories. Use photographs to support recalling beginning, middle and end. 

Increase the amount of steps – e.g. first, then, next, last  

● Helicopter stories – can children remember other children’s stories or their own 

stories?  

● Support children’s memory skills by playing memory games. 

Enjoy listening to 

longer stories and 

can remember 

much of what 

happens (DM) 

Answer ‘how’ and 

‘why’ questions 

about their 

experiences and 

in response to 

stories or events. 

 

● E.g. in the gingerbread man story - how did the fox get across the river? In 

goldilocks and the three bears - why did the bears go for a walk? 

● Look at suggested questions for story of the week (in packs)  

● Look at suggested questions in book tags to get ideas for books you may read. 

There are books for Buttercups, N1 children and N2 children.  

● Continue to read familiar stories as already listed. 

● See how and why questions for ‘story of the week’  

Answer ‘how’ and 

‘why’ questions 

about their 

experiences and 

in response to 

stories or events. 

 

Listen to stories, 

accurately 

anticipating key 

events and 

respond to what 

they hear with 

relevant 

comments, 

questions or 

● Talk about familiar books in greater depth  

● Make a mind map about the things the children already know about the book. 

Have a look at the front cover, title and blurb. What can we learn from these 

things? What might the book be about? Make some predictions. 

● Read the book together and identify words the children are unfamiliar with. 

Work together to identify their definitions using prior knowledge, google, your 

own knowledge. Write these words down and create a little dictionary for your 

book that you can use to refer to when reading the book with the children. 

Practise using these words in different sentences in group time and at 

appropriate opportunities during child initiated to embed their understanding. 

http://../Early%20Reading/Dialogic%20book%20talk/Prompt%20cards%20for%20books%20-%20new%20printing%20size/N2
http://../Early%20Reading/Story%20of%20the%20Week
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actions. 

 

Listen attentively 

and respond to 

what they hear 

with relevant 

questions, 

comments and 

actions when 

being read to and 

during whole class 

discussions and 

small group 

interactions 

 

Use recently 

introduced 

vocabulary during 

discussions about 

stories, non-

fiction, rhymes 

and poems and 

during role-play. 

 

Engage in 

extended 

● Read the story together and compare it to your mindmap from the first session. 

What do you know now? What happens at the beginning middle and end? 

What do we like about the story? What don’t we like? What is our favourite 

part? What would we change? Model answering these questions and give your 

children openers for their sentences e.g ‘I like the story because..’ ‘My favourite 

part of the story was…because…’ 

● Sequencing the story. Create a picture map of the story together. Creating 

illustrations of each element of the story. Do this together using a large piece of 

paper for you to model and the children either having individual pieces of A3 

with clipboards or working in pairs. Talk about the elements of the story and the 

features of what you are drawing encouraging the children to use descriptive 

language. 

● Using your story map act out the story together using the maps you have 

created as a reference point. 

● Identifying rhyming words. Explain that rhyming is when words have the same 

sound at the end and that you are going to read the story listening for rhyming 

words. Emphasise the rhyming phrases as you read. Say the two rhyming words 

together stating that the two words sound the same so they rhyme. Play around 

with different rhyming words together e.g using the children’s names in rhymes 

related to the story. Have pictures of the different rhyming features from the 

story and work as a group to match the rhyming words. 

● Character profiles. Look at different characters throughout the half term and 

have big pictures of them printed out. Use the book as a starting point to add 

descriptive labels to the character. Use descriptive language from the book but 

encourage the children to come up with their own words. Progress this learning 

further by adding adjectives that describe non physical attributes. Prompt with 

questions like ‘How does he make you feel?’ ‘How does he treat the other 

characters?’ etc in order to get adjectives such as ‘scary, terrifying, brave, kind, 

etc. 

● Have a debate. This should be built up to over several sessions. Explain what a 

debate is and create rules for our debate e.g only one person to talk at a time, 

decide how we will know who’s talking time it is. Choose a statement for the 
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conversations 

about stories, 

learning new 

vocabulary (DM) 

 

children to agree or disagree with e.g the mouse is the hero of the story. Do 

some research together. What does a hero do in a story? What does a villain 

do? Who are some heroes in other stories? Does the mouse behave in the way 

they do? Does the mouse help others? Is the mouse kind? Etc After each 

element of your research ask the children who agrees with the statement and 

who disagrees. You could do this by asking them to place a counter onto 

pictures that say agree or disagree. Ask them to explain why they think this. 

Model building on the children’s points and respectfully disagreeing. Support 

the children as they navigate doing this. 

● Work together to rewrite the blurb for the story. What do you think are the 

important elements that will make people want to read the story. 

● What if? Create different what if scenarios and act them out. Talk about the 

different scenarios and different possible outcomes. Act out the different 

scenarios as a group. 

● Create a list of the different what if scenarios you have created. Ask the children 

to vote on their favourite one and explain why they have made their vote. Work 

together to create this new story as a book. Create illustrations, a new title, a 

new blurb and new text inspired by the original. You could extend this by trying 

to incorporate rhyming into the story. 

● Discuss with children the characters and events in books being read to them. 

● Encourage children to predict outcomes, to think of alternative endings and to 

compare story plots and the feelings of characters with their own experiences. 

● Choose books which reflect diversity. Regular sharing of books and discussion of 

children’s ideas and responses (dialogic reading) helps children to develop their 

early enjoyment and understanding of books. Simple picture books, including 

those with no text, can be powerful ways of learning new vocabulary (for 

example, naming what’s in the picture). More complex stories will help children 

to learn a wider range of vocabulary. This type of vocabulary is not in everyday 

use but occurs frequently in books and other contexts. Examples include: 

‘caterpillar’, ‘enormous’, ‘forest’, ‘roar’ and ‘invitation’. 
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Children who are ready can reinvent 

stories: 

● Read alternative versions of familiar stories  

● Imitation – familiarisation – Pie Corbett 

- Listen – join in – retell.  

- Communal retelling involves everyone saying the same words in the same way 

we might learn a song together. Through constant repetition, the children end 

up knowing the story by heart.  
● Innovation – Pie Corbett  

- Only move on to innovation when the story is in the long-term working memory – 

otherwise, the children will struggle to innovate. 

- Substitutions  

This seems to be the simplest form of innovation. Many children find it simple 

enough to alter basic names of characters, places and objects.  

- Additions  

This may make a second simple enough stage. The child keeps the same basic 

pattern and sentences. However, extra sentences are added in, embellishing 

the original. These might include: 

o simple additions, for example, one day = one sunny day  

o adding in more description 

o adding in more dialogue 

o adding in new characters or events  

o adding in extra detail to bring scenes alive.  

- Alterations  

An ‘alteration’ is a significant change that has consequences, usually altering 

the story in some fashion:  

o altering characters, for example, so that a good character becomes 

greedy  

o altering settings, for example, so that a character journeys through a 

housing estate rather than a forest  

o altering events but sticking to the basic plot 
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o altering the plot structure, for example, the way the story opens or ends. 

- Change of viewpoint  

The story plot is used as a basis for a retelling from a new viewpoint:  

o retelling in a different form (text-type) – for example, as a letter, diary 

entry 

o retelling from a different character’s view  

o retelling in a totally new setting, for example, Little Charlie in a city 

o retelling in a different time, for example, The three bears in modern times 

o retelling in a different genre or text-type, for example, as a letter.  

● Reuse the basic plot. This involves unpicking the basic plot and recycling it in a 

new setting with new characters and events. 
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Communication and Language – Speaking  

Where they are Next Steps Suggestions 

Turns eyes and/or head towards you 

when you speak (EYDJ) 

 

Makes sounds in response when you 

talk (EYDJ) 

 

Uses voice or gesture to attract 

attention (EYDJ) 

 

Uses gesture to communicate 

 

Practices and gradually develops 

speech sounds (babbling) to 

communicate with adults. 

 

 

 

● Visual timetable using ‘Communication in Print’ pictures.  

● Now and next boards using ‘Communication in Print’ pictures to support children 

making choices in play.  

● WellComm 1.1 

● WellComm 1.3 – Understanding that words, sounds and gestures are associated 

with everyday actions and things 

● When they try to say a word, repeat it back so they can hear the name of the 

object clearly 

● Blowing bubbles – use bubbles to encourage the children to say more. Use 

bubbles to encourage children to use the words, “more, again, pop, gone”, 

Repeat words over and over again in this game.  

 

EEF – Teaching and modelling social communication  

● Demonstrating non-verbal communication: The adult models and highlights the 

use of non-verbal communication and provides opportunities to discuss the ways 

that this can enhance or inhibit effective social communication. 

● Waiting: The adult models turn taking, waiting for your turn in a game. 

● Body positioning: The adult models the posture, gestures and signs to promote 

good sitting, good looking, good listening in dedicated teaching time and also in 

directed play. 

● Mirroring: The adult activates mirror neurons in the brain to promote joint attention 

and engagement. 

● Gesturing: The adult promotes a shared understanding of actions, signs and 

indicators which can be used alongside spoken language to sort understanding.  

● Providing opportunities to consider appropriate non-verbal communication: The 

adult models and highlights when other children are using non-verbal 

communication and draws attention to the effectiveness in terms of achieving an 

intended response.  
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● Demonstrating rules of communication or adjustments based on context: The 

adult models and highlights the way in which rules are used to establish a code of 

conduct for an engagement, conversation or game. 

● Reminding children of the rules of social communication: The adult acts as 

mediator or coach, prompting children to recall and follow the rules of social 

communication appropriate for different contexts and types of interaction.  

●  

 

 Copy your 

gesture and words 

(DM) 

 

Repeats words 

(DM) 

 

Uses single words 

(DM) 

● Choice of two to encourage children to communicate using words  

● WellComm 2.1 and 2.2   Understanding single words, Understanding what real 

things are for  

● WellComm 2.8 and 2.9 Using those important first words, Learning to ask for things 

by gesturing  

Repeats words 

(DM) 

 

Uses single words 

(DM) 

Uses different 

single words to 

comment on what 

is happening, for 

example says 

“bird” if they see 

one in the garden 

(EYDJ) 

● WellComm 2.9 Using those important first words, Learning to ask for things by 

gesturing 

● Blowing bubbles - Use bubbles to encourage children to use the words, “more, 

again, pop, gone”, Repeat words over and over again in this game. 

Uses different 

single words to 

comment on what 

is happening, for 

example says 

“bird” if they see 

one in the garden 

(EYDJ) 

Beginning to put 

two words 

together.  

 

● WellComm 3.6 Putting two early words together  

● Model building sentences by repeating what the child says and adding another 

word, e.g. child says “car”, say “mummy’s car” or “blue car.” 

● Playing with toys - Encourage them to say what they are doing e.g. “wash teddy”, 

“teddy eating”.  

● Sharing books – use pictures to ask child to identify what is happening.  
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Beginning to put 

two words 

together.  

 

Uses gestures, 

sometimes with 

limited talk, e.g. 

reaches toward 

toy, saying ‘I have 

it’.  

● Support children in using a variety of communication strategies, including signing 

such as with Makaton. 

Uses gestures, 

sometimes with 

limited talk, e.g. 

reaches toward 

toy, saying ‘I have 

it’.  

 

Learns new words 

very rapidly and is 

able to use them in 

communicating.  

● WellComm 3.7 and 3.8 Using one word to describe an action, Naming more 

everyday things  

● Show children how to pronounce or use words by responding and repeating what 

they say in the correct way, rather than saying they are wrong. 

● Build vocabulary by giving choices, e.g. apple or satsuma? 

● Use everyday events and activities is the best way to learn. 

- Talk about what clothes and colours they are wearing and the body parts 

associated. “Legs,” “Red trousers on legs”.  

Learns new words 

very rapidly and is 

able to use them 

in 

communicating.  

Puts two or more 

words together  

● Where appropriate make opportunities to talk through and comment on some 

activities to highlight specific vocabulary or language structures, e.g. You’ve 

caught the ball. I’ve caught the ball. Eva’s caught the ball. 

● Provide stories with repetitive phrases and structures to read aloud to children to 

support specific vocabulary and language structures. 

● WellComm 5.6  Encouraging the use of three-word sentences  

●  What’s in the bag 

- A bag and different well known objects to go inside 

- Take turns to pull something out the bag. Model naming the item and describe 

it e.g. “it’s a toothbrush. To clean your teeth. It’s very long”.  

- Child has a turn  

Puts two or more 

words together 

Uses simple 

sentences (e.g.’ 

Mummy gonna 

work.’)  

 

Uses simple 

sentences (e.g.’ 

Starts to say how 

they are feeling 

● Colour monster as a vehicle for talking about how children are feeling  
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Mummy gonna 

work.’ 

 

using words as well 

as actions (DM)  

 

Beginning to use word endings (e.g. 

going, cats) 

 

● WellComm 4.8 and 5.10 Adding ‘ing’ to describe an action, Using simple 

plurals/plural forms  

 

Beginning to use 

word endings 

(e.g. going, cats) 

 

Uses multi-syllabic 

words such as 

banana and 

computer  

 

● Support children by clapping the syllables in longer words, such as: ba/na/na 

Uses multi-syllabic 

words such as 

banana and 

computer 

Uses a wider range 

of vocabulary 

(DM) 

● EEF 

Taken from Approaches for supporting communication and language 

development – teaching and modelling vocabulary 

- The intentional use of words to build a child’s understanding of words 

(receptive vocabulary) and encourage them to use and apply it in the right 

context (expressive vocabulary). 

- Explicit (clear and exact, expressed directly) vocabulary teaching strategies 

have been shown to be effective, both alone and in combination with implicit 

(contained in the nature of something, implied indirectly) vocabulary teaching 

strategies 

- Vocabulary instruction that explicitly draws pupils’ attention to words, their 

meanings and their features appears to be effective. Shared book reading has 

often been found to be a useful activity for this. Explicit vocabulary instruction 
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may involve naming/labelling, discussing word meanings, providing synonyms, 

and analysing the sound and spelling features of a word. 

● Continue to introduce children to new vocabulary through stories and 

experiences. Introduce children to vocabulary that they wouldn’t usually hear 

through conversation, ensuring that you support children’s understanding 

● Provide opportunities for children to explore the meaning of new words in their 

play.  

● Identified key vocabulary on planning  

● Introduce and repeat new words in a range of contexts and encourage children 

to use them in their own talk 

Uses a wider 

range of 

vocabulary (DM) 

Starts to develop 

conversation often 

jumping from topic 

to topic (DM) 

 

Starts to develop 

conversation often 

jumping from 

topic to topic 

(DM) 

Linking up to 5 

words together  

 

Uses longer 

sentences of four 

to six words (DM) 

 

Uses a variety of questions (e.g. what, 

where, who) 

● WellComm 5.8 Beginning to use what and where  

● Add words to what children say, e.g. child says Brush dolly hair, you say Yes, Lucy 

is brushing dolly’s hair.  

● Talk with children to make links between their body language and words, e.g. 

Your face does look cross. Has something upset you?  

● Introduce new words in the context of play and activities.  

● Use a lot of statements and comments and fewer questions to build natural 

conversation. When you do ask a question, use an open question with many 

possible answers. 

Develop their communication, but may 

continue to have problems with 

irregular tenses and plurals, such as 

‘runned’ for ‘ran’, ‘swimmed’ for 

‘swam’ (DM) 

Develop their 

communication, 

but may continue 

Can retell a simple 

past event in 

correct order (e.g. 
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to have problems 

with irregular 

tenses and plurals, 

such as ‘runned’ 

for ‘ran’, 

‘swimmed’ for 

‘swam’. 

went down slide, 

hurt finger) 

 

Continues to make 

some errors in 

language and will 

absorb and use 

language they 

hear around them 

in their community 

and culture 

● Show interest in the words children use to communicate and describe their 

experiences.  

● Expand on what children say by repeating it and adding a few more words, 

helping children use more complex sentences.  

● Use lively intonation and animated expression when speaking with children and 

reading texts. 

● Talk to the child about family life, stories from home. Involve families in this. 

Can retell a simple 

past event in 

correct order (e.g. 

went down slide, 

hurt finger) 

 

Continues to 

make some errors 

in language and 

will absorb and 

use language 

they hear around 

them in their 

community and 

culture 

Uses talk in 

pretending that 

objects stand for 

something else in 

play, e.g. This box 

is my castle 

 

● Provide opportunities of imaginative play experiences so that children have the 

language to use in open ended play.  

Uses talk in 

pretending that 

objects stand for 

something else in 

play, e.g. This box 

is my castle 

Builds up 

vocabulary that 

reflects the 

breadth of their 

experiences 

● Continue to introduce children to new vocabulary through stories and 

experiences. Introduce children to vocabulary that they wouldn’t usually hear 

through conversation, ensuring that you support children’s understanding 

● Provide opportunities for children to explore the meaning of new words in their 

play.  
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 ● Identified key vocabulary on planning  

● Introduce and repeat new words in a range of contexts and encourage children 

to use them in their own talk 

 

Robust vocabulary teaching  

Build meta linguistic skills 

Context is key 

Teach using robust teaching strategies 

Make it meaningful  

Repetition 

Visual strategies 

 

Robust vocabulary instruction: the three tiers framework.  

Tier 1: most basic words which typically appear in oral conversations, e.g. warm, cat, 

girl, swim. Children are exposed to these words a lot, from a very young age, so readily 

become familiar with them.  

Tier 3: words rarely used, which are limited to specific topics and domains, e.g. 

photosynthesis, machicolations. These words are probably best learnt when a specific 

need arises.  

Tier 2: words which are of high utility for mature language users and are found across a 

variety of domains, e.g. precede, auspicious, retrospect. As these words are 

characteristic of written text, and used more rarely in conversation, students are less 

likely to learn the words independently. This is why the writers recommend instruction 

directed towards Tier 2 words as being the most productive approach. (Bringing Words 

to Life – Robust Vocabulary Instruction, Isabel L Beck) 

 

Tier two words identified in key stories read to children and also in child initiated play. 

Criteria for Tier Two: Importance and utility, conceptual understanding and 

Instructional potential 

When choosing words to explicitly teach to children, think about: 

1. How useful is it? Will they meet it often? Will they find it in other texts? Will they use it 
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to describe their own experiences?  

2. How does it relate to other words they know? Will it add more dimension to a topic 

covered?  

3. What does the word contribute in the situation or text? 
Builds up 

vocabulary that 

reflects the 

breadth of their 

experiences 

Uses talk to 

organise 

themselves and 

their play. “Let’s go 

on a bus… you sit 

there… I’ll be the 

driver”. (DM) 

● Daily opportunities for children to organise learning – choosing which area of 

learning to be in.  

● Adults model using talk to organise themselves and narrate what they are doing.  

● Providing children with the skills to lead their play in all areas of learning– see skills 

progression  

 

Uses talk to 

organise 

themselves and 

their play. “Let’s 

go on a bus… you 

sit there… I’ll be 

the driver”. (DM) 

Uses talk to explain 

what is happening 

and anticipate 

what might 

happen next 

 

● Use stories and dialogic book talk to support children with this skill 

● Use stories to support children using talk to anticipate what might happen next. 

Click here for ideas of questions. 

Uses talk to 

explain what is 

happening and 

anticipate what 

might happen 

next 

 

Able to tell a long 

story (S). 

 

Uses language to 

imagine and 

recreate roles and 

experiences in 

play situations. 

 

● WellComm 8b Retelling simple stories  

Able to tell a long 

story (S). 

 

Extends 

vocabulary, 

especially by 

grouping and 

● WellComm 8a Developing vocabulary skills using ‘word webs’   
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Uses language to 

imagine and 

recreate roles and 

experiences in 

play situations. 

naming, exploring 

the meaning and 

sounds of new 

words. 

Extends 

vocabulary, 

especially by 

grouping and 

naming, exploring 

the meaning and 

sounds of new 

words. 

Uses talk to 

organise, 

sequence and 

clarify thinking, 

ideas, feelings and 

events. 

 

● WellComm 7.10 – Linking sentences using ‘because’  

Uses talk to 

organise, 

sequence and 

clarify thinking, 

ideas, feelings 

and events. 

 

Start a 

conversation with 

an adult or a friend 

and continue it for 

many turns (DM)  

● Oracy skills progression 

Start a 

conversation with 

an adult or a 

friend and 

continue it for 

many turns (DM) 

They develop their 

own narratives and 

explanations by 

connecting ideas 

or events. 

 

Can the child use 

sentences joined 

up with words like 

‘because’, ‘or’, 

‘and’? For 

example: “I like ice 

● WellComm 7.10 Linking sentences using ‘because’ 
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cream because it 

makes my tongue 

shiver” DM)  

They develop their 

own narratives 

and explanations 

by connecting 

ideas or events. 

 

Can the child use 

sentences joined 

up with words like 

‘because’, ‘or’, 

‘and’? For 

example: “I like 

ice cream 

because it makes 

my tongue shiver” 

DM) 

Uses future and 

past tenses “I am 

going to the park” 

and “I went to the 

shop”  

 

Hold conversation when engaged in 

back-and-forth exchanges with their 

teacher and peers. 

 

Be able to express a point of view and 

to debate when they disagree with an 

adult or friend using words as well as 

actions (DM)  

● Oracy skills progression 
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Elklan – promoting vocabulary  

 

Introduce simple vocabulary first 

 

Use simple versions of words – e.g. use trousers then add jeans, 

dungarees, jogging bottoms etc. Reinforce key/core 

vocabulary.  

 

Talk about what children are doing or looking at 

 

Stop – let the child lead play and choose what they would like 

to do.  

Observe – Shows you are interested in what child is doing and 

will make your responses more relevant and appropriate.  

Respond – Respond by modelling language that is useful for 

the child.  

- Explaining – describe what child is doing or 

looking at using short, simple sentences which are 

2 or 3 words longer than sentences child would 

use themselves.  

- Repeating – repeat what the child says but use a 

correctly structured and articulated sentence. 

- Expanding – repeat what the child said but add 1 

or 2 words either at end of sentence or within 

sentence.  

 

Give child time to think and respond  

 

Young children need more time to plan what they want to 

say. Some need as long as 10 seconds – if you ask a question 

wait for a response.  

 

Model the words  

 

Give the child time to think and then, if they still don’t respond, 

give examples. 

- Repeat and affirm what child says. 

- Emphasise certain words you want the child to 

notice. E.g. if child says I’ve got mouses at home, 

reply by saying you’ve got mice at home. 
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- Expanding – adding two or 3 words either at the 

end or in the middle of the sentence.  

 

Use a variety of multi-sensory activities Explore word in a variety of ways – hearing, seeing, feeling, 

using and sometimes smelling and tasting the objects. Use real 

life situations, playing, painting, making models, sharing books.  

 

Encourage frequent exposure to the word  

 

Provocations can provide exciting and different opportunities 

to explore objects and vocabulary – wouldn’t usually 

encounter.  

 

Use books to reinforce vocabulary.  

 

Key vocabulary  

Involve parents so vocabulary is reinforced at home Parents aware of what language is used in the setting  

Routine language – putting things back rather than tidy up, 

stop rather than no etc.  

 

Sort and classify objects Explore categories of things too e.g. types of fruit or clothes 

 

Improve child’s understanding of words  Whilst children are playing: 

- Describe objects  

- Discuss where it might be used 

- Talk about how it might be used 

- Think of other items associated with it. 
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Personal Social and Emotional Development 

 

EYFS Statutory Educational Programme: Children’s personal, social and emotional development (PSED) is crucial for children to lead 

healthy and happy lives, and is fundamental to their cognitive development. Underpinning their personal development are the 

important attachments that shape their social world. Strong, warm and supportive relationships with adults enable children to learn 

how to understand their own feelings and those of others. Children should be supported to manage emotions, develop a positive 

sense of self, set themselves simple goals, have confidence in their own abilities, to persist and wait for what they want and direct 

attention as necessary. Through adult modelling and guidance, they will learn how to look after their bodies, including healthy 

eating, and manage personal needs independently. Through supported interaction with other children they learn how to make 

good friendships, co-operate and resolve conflicts peaceably. These attributes will provide a secure platform from which children 

can achieve at school and in later life. 

 

PSED is broken down into the following areas 

● Self-Regulation 

● Managing Self 

- Behavioural expectations 

- Being a responsible and independent learner 

- Health eating and lifestyle  

- Toileting 

● Building Relationships  
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 Personal, Social and Emotional Development – Self-Regulation  

Where they are Next Steps Suggestions 

Feel strong 

enough to 

express a range 

of emotions. 

(DM)  

 

 

Find ways to calm 

themselves through 

being calmed and 

comforted by their 

key person. 

 

● When settling a child into nursery, the top priority is for the key person to develop 

a strong and loving relationship with the young child.  

- Learn from the family about what they do to soothe their child and what 

to look out for – for example, a child who scratches at their head when 

they are getting tired. Find out what calms a child – rocking, cuddling or 

singing.  

- Explain to parents that once children establish ‘object permanence’, 

they become more aware of the presence or absence of their parents. 

Object permanence means knowing that something continues to exist 

even when out of sight. This can make separations much more distressing 

and difficult between 6–24 months. 

● Clear to parents and children who their key person is  

Find ways to calm 

themselves 

through being 

calmed and 

comforted by their 

key person.  

Uses comfort toy 

or object to calm 

self (EYDJ) 

 

● Baskets filled with interesting, everyday objects  

● A5 sized nylon bag with clear pocket and zip filled with things that interest 

children – endless opportunities for children to explore independently.  

Uses comfort toy 

or object to calm 

self (EYDJ) 

 

Explores new toys 

and environments, 

but ‘checks in’ 

regularly with 

familiar adult when 

needed 

● Knowledge of the child and family – find out about what children’s interests are 

and ensure they are represented in Nursery, particularly when children start.   

● Arrange resources inside and outdoors to encourage children’s independence 

and growing self-confidence.  

● Store resources so that children can access them freely, without needing help. 
● Visual timetable  

● Key workers in different areas of learning to support children to access different 

areas. 

● Careful thought to children’s interests in areas of learning  

● Building resilience – opportunities to fail in a safe way and achieve 



 

52 
 

- Building a tower and knock it down 

- Risky play 

- Demonstrating how to play in each area  

- Bucket Stage 1, 2 and 3 

Building and knocking down sandcastles  

Find ways to calm 

themselves 

through being 

calmed and 

comforted by their 

key person. 

 

Grow in 

independence, 

rejecting help 

(“me do it”). 

Sometimes this 

leads to feelings 

of frustration and 

tantrums (DM) 

 

● Help children to feel emotionally safe with a key person and, gradually, with other 

members of staff.  

● Show warmth and affection, combined with clear and appropriate boundaries 

and routines.  

● Develop a spirit of friendly co-operation amongst children and adults.  

● Encourage children to express their feelings through words like ‘sad’, ‘upset’ or 

‘angry’.  

● Young children may have periods of time when their favourite word is ‘no’ and 

when they want to carry out their wishes straight away. Maintain sensible routines 

and boundaries for children during these testing times. Negative or harsh 

responses can cause children to feel unduly anxious and emotionally vulnerable. 

● Offer supervision or work discussion sessions to staff. Staff will need to talk about 

the strong feelings that children may express. How are practitioners feeling about 

these and developing their understanding of the children’s feelings? 

● Things can trigger children’s meltdowns. Think about ways to support children by 

teaching coping strategies.  

- Calming down strategies or strategies for movement  

- Helping to sweep up 

- Helping to wipe the tables  

- Some children may benefit from a weighted blanket  

- Fidget spinners 

- Spongy balls to squeeze 

- Discovery bottles  

- Punching a large bean bag  

Grow in Is aware of other’s ● Emotions board with photos of faces showing various emotional states  

http://../SEND/Speech%20and%20Language%20Information/Attention%20Autism%20(Bucket)
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independence, 

rejecting help 

(“me do it”). 

Sometimes this 

leads to feelings 

of frustration and 

tantrums (DM) 

 

feelings – for 

example, looks 

concerned if 

hears crying, or 

looks excited if 

hears a familiar 

voice (EYDJ) 

● Use real life experiences to help children to understand a wide range of emotions 

in others and themselves by talking about different emotions as they occur during 

play.  

● Model empathy and talk about others’ feelings. For example, Amaya is feeling 

sad today because she is missing her mummy 

● Provide books, stories and puppets that can be used to model responding to 

others’ feelings and being helpful and supportive. E.g. “how do you think the 

giant felt when Jack stole his golden hen?  

● Use photos and ask children if they think that person is happy or sad. Include 

photos of babies, toddlers, young children, young adults, adults and older 

people.  

Is aware of 

other’s feelings – 

for example, 

looks concerned 

if hears crying, or 

looks excited if 

hears a familiar 

voice (EYDJ) 

Begin to show 

‘effortful control’ 

for example, 

waiting for a turn 

and resisting the 

strong impulse to 

grab what they 

want or push their 

way to the front. 

(DM) 

● “My turn your turn” activities  

● Support children to share resources  

● When appropriate, notice and talk about children’s feelings. For example: “I can 

see it’s hard to wait, just a minute and then it’s your turn to go down the slide.” 

Model useful phrases like “Can I have a turn?” or “My turn next.” 

Begin to show 

‘effortful control’ 

for example, 

waiting for a turn 

and resisting the 

strong impulse to 

grab what they 

want or push 

their way to the 

Is gradually 

learning that 

actions have 

consequences but 

not always the 

consequences the 

child hopes for.  

 

● Following routines in each area 

- Making playdough 

- Waterproof routines 

- Hanging coat and bag on peg routines 

- Visual timetable routines 

- Now and next – small choices 

- Giving a choice of 2 to help them make the right choice  

● Attention Birmingham (Gina Davies) - Bucket  

● Rewarding good choices with stickers – good sitting and good listening etc.  
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front. ● Use Barney Bear for problem scenarios: e.g. he makes the wrong choice and the 

children have to help him make the right choice.  

● Support young children’s rights to be kept safe by others by helping them to 

assert themselves positively and by respecting their bodily integrity 
 

Is gradually 

learning that 

actions have 

consequences but 

not always the 

consequences the 

child hopes for. 

Can inhibit own 

actions/behaviours, 

e.g. stop 

themselves from 

doing something 

they shouldn’t do. 

Can inhibit own 

actions/behaviour

s, e.g. stop 

themselves from 

doing something 

they shouldn’t do. 

Welcomes and 

values praise for 

what they have 

done.  

 

● Sharing learning on Tapestry  

● Assembly – star of the week  

● Specific praise stickers – good tidying up, good listening etc.  

● Pride in sharing their learning/talking about their learning 

Safely explore 

emotions beyond 

their normal range 

through play and 

stories 

Talk about their 

feelings using words 

like ‘happy’, ‘sad’, 

‘angry’ or ‘worried’. 

 

EEF 

● Labelling emotions and feelings: Teaching key vocabulary and when to use it to 

name physical responses, feelings and emotions to build a shared language. 

● Discussing emotions and feelings: Creating a culture in which children are taught 

how to talk about and exchange ideas or share experiences, in a learning 

environment where there are opportunities to make connections with others and 

build relationships. 

● Explaining emotions and feelings: Provide a statement or give an account which 

gives clarification or justification for a particular action or belief. 

● Scaffolding children's reflections on emotive events: The adult uses in depth 

knowledge of the child and context to inform their responses to childrens 

heightened emotions and feelings. The child is encouraged to recall key 

vocabulary and reflect on events that evoke an emotion with support and 

sensitive prompting, providing a commentary or questioning from the adult. 

 

● When a child shows an emotion it’s important to name it “you’re happy” “you’re 

sad now”. Children need to experience the emotion in order to link the feeling 

with the language. Some children benefit from visual support – showing them a 

Talk about their 

feelings using 

words like 

‘happy’, ‘sad’, 

‘angry’ or 

‘worried’. 

Be increasingly 

able to talk about 

and manage their 

emotions  

Be increasingly 

able to talk about 

Aware of own 

feelings, and knows 

that some actions 
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and manage their 

emotions 

and words can hurt 

others’ feelings. 

(DM)  

 

symbol or picture that represents the emotion. It is essential to link a word with the 

actual feeling as it is experienced. If emotional vocabulary is just taught from 

pictures children may learn that ☺ means happy and ☹ means sad without 

understanding how it feels.  

● Choose the feeling – if child has been introduced to symbols or pictures to help 

identify feelings in real situations, this can be gradually used to ask the child how 

they feel. Child chooses a card that matches their feeling. Gradually a wider 

range of feelings can be introduced. 

● Mirror feelings – may have little awareness of what their face looks like when they 

experience an emotion – using mirrors can help develop an awareness of their 

own facial expressions.  

● Musical feelings – recreate opportunities so that vocabulary and knowledge of 

facial expressions can be reinforced. Use a variety of music to stimulate different 

moods. 

● Colour monster – visual cards of the feeling monsters in all key groups – introduce 

a wider range of vocabulary for feelings.  

● Makaton signs to visually represent different emotions  

● Learning how to express each emotion – use mirrors to practice, copying each 

other 

- Angry – stomping, clench fist, show face 

- Love – give selves a cuddle  

- Calm – breathe in through the nose, out through the mouth, big breaths 

- Sad – use a sad face and pretend to cry  

- Happy – show a smiley face and do dancing 

- Scared – hide behind hands  

● Story times with props can engage children in a range of emotions. They can feel 

the family’s fear as the bear chases them at the end of ‘We’re Going on a Bear 

Hunt’. They can feel relief when the Gruffalo is scared away by the mouse. 

● Recognise, talk about and expand on children’s emotions. For example, 

you might say: “Sara is smiling. She really wanted a turn with the truck.” 
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Managing emotions and feelings EEF 

● Modelling managing emotions: The adult demonstrates how to change a 

physical response or feeling, naming the emotion and using key vocabulary to 

describe and comment so the child gains greater understanding. 

● Provide techniques to manage strong feelings: The child is given a repertoire of 

strategies which they can use in different situations. These techniques may be 

tailored to the needs of an individual or offered to the group. 

● Provide techniques to manage strong feelings: The child is given a repertoire of 

strategies which they can use in different situations. These techniques may be 

tailored to the needs of an individual or offered to the group. 

● Scaffolding opportunities to manage strong feelings: The adult is intentional in 

setting up opportunities to model, rehearse and discuss different responses to an 

event 'horizon' or strong feeling. 

Aware of own 

feelings, and 

knows that some 

actions and words 

can hurt others’ 

feelings. (DM) 

 

Understand 

gradually how 

others might be 

feeling. 

 

● 6 step approach for conflict resolution(from Self-Regulation Skills in Young 

Children (Sue Asquith)  

1) Approach calmly, stopping any harmful actions. This is accompanied with 

a firm ‘STOP’ and hand gesture, get down on child’s level 

2) Acknowledge feelings on both sides – ask each child in turn about why 

they did it and how they are feeling. Encourage children to look at each 

other and see how they are feeling. Facilitate this by labelling the emotions 

and giving the children the language to express their thoughts and 

feelings. 

3) Gather information from both sides – ask each child what happened, 

encouraging them to listen to each other 

4) Restate the problem 

5) Ask for solutions and choose one together. Depending on stage of 

development, a solution will be suggested by the children or an adult will 

offer a solution which is agreed by both children 
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6) Follow up support with both children  

● Use Barney bear to create problem scenarios to encourage children to think 

about how it makes him feel. Encourage children to talk about how it might 

make others feel too.  

● Role play – modelling scenarios 

● Use traditional tales to talk about how the characters are feeling – e.g. Goldilocks 

and the three bears – how does the bear feel, how does Goldilocks feel?  

● Using puppets to act out the traditional tales  

● Use a tally sheet with colour monster emotions – ask their friends how they’re  

● Demonstrating showing care for babies – feeding, bathing and changing the 

babies.  

● Looking after animals – show care and concern  

● Living eggs  

● Butterflies  

● My friend feels – support children to understand how others feel by naming and 

showing the cue card which represents how they are feeling. Eventually 

encourage the child to identify how a friend is feeling by selecting an 

appropriate cue card from choice of 2 or 3. Use real situations initially. Continue 

to support children by using role play/Barney Bear.   

EEF 

● Teach relationship skills 

- Reflect on the impact of words and actions on others: Draw attention to words 

and actions that impact on others and the consequences. 

- Provide opportunities to develop connections and relationships with others: 

Promote opportunities to initiate and build peer-to-peer interactions. 

- Explore unique qualities and preferences: Develop a sense of identity and 

belonging, build trust and promote agency within the group. 
- Scaffold when and how to ask for help during collaborative play: Organise 

resources, give visual support and use rewards to motivate the child to seek 
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and give help. Draw attention to the benefits of working together and 

disadvantages 

Understand 

gradually how 

others might be 

feeling. (DM) 

Talks about their 

own and others’ 

feelings and 

behaviour and its 

consequences 

(DM) 

● Opportunities to express why something might happen – read books.  

● Problem solving scenarios – talk about how they would do it differently 

● Extension of above activities and talking about its consequences  

● See above for 6 step approach to conflict resolution – children moving through 

the steps more independently.  

● Model how you manage your own feelings, e.g. I’m feeling a bit angry and I 

need to calm down, so I’m going to… 

Talks about their 

own and others’ 

feelings and 

behaviour and its 

consequences 

(DM)  

 

Is more able to 

manage their 

feelings and 

tolerate situations in 

which their wishes 

cannot be met 

 

Understands the 

feelings of others 

and responds 

thoughtfully 

● Problem solving in play – e.g. having one apple and 3 people – how can we 

make it fair.  

● Leading deconstructed role play or imaginative scenarios – organising and 

negotiating roles  

● Support children in recognising the consequences of behaviours and responses 

that make other children or adults feel upset and help them to repair this by 

finding new responses or behaviours. 

● Collaborate with children in creating rules and expectations within a group such 

as mutual respect, compromise, caring behaviours towards themselves, others 

and the environment. 

● Model positive behaviour and highlight exemplary behaviour of children in class, 

narrating what was kind and considerate about the behaviour. Encourage 

children to express their feelings if they feel hurt or upset using descriptive 

vocabulary. Help and reassure them when they are distressed, upset or confused. 

Undertake specific activities that encourage talk about feelings and 

their opinions. 

● EEF 

Teaching how to sustain positive relationships  

- Provide strategies to minimise and resolve conflict: Prompt a child’s recall and 

reflections during times of conflict. Show how strategies can be used to 

change their own (or another’s) response. 
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- Provide opportunities for decision making: Provide support for children to 

make decisions and justify their own actions and responses. Show how words 

and actions can influence outcomes.  

- Provide opportunities for collaboration: Facilitate peer to peer interaction, 

conversation, and cooperation to achieve intended outcomes. 
- Develop a sense of belonging, care, and responsibility: Provide opportunities 

to participate, support each other and notice when children are showing 

care or taking responsibility. 



 

60 
 

Personal Social and Emotional Development – Managing Self – Behavioural expectations 

  

Where they are Next Steps Suggestions 

Find ways to calm 

themselves, 

through being 

calmed and 

comforted by their 

key person (DM)  

Is beginning to be 

able to cooperate 

in favourable 

situations, such as 

with familiar 

people and 

environments and 

when free from 

anxiety 

● Be consistent in your responses so that children gradually become aware of 

reasonable boundaries 

● Support young children in their play with others modelling caring and respectful 

behaviours and affirming their prosocial behaviours. 

Is beginning to be 

able to cooperate 

in favourable 

situations, such as 

with familiar 

people and 

environments and 

when free from 

anxiety 

Responds to a 

small number of 

boundaries with 

encouragement 

support (EYDJ) 

● Set, explain and maintain clear, reasonable and consistent boundaries so that 

children can feel safe and secure in their play and other activities. 
● Following behavioural expectations of school  

● Visual timetable  

● Visual signs and verbally spoken – good looking, good listening, good sitting etc. 

● Now and next board/choice of 2  

● Barney bear and babies – getting them dressed  

● Risky play  

● Learning how to use tools safely (knives, saws, hammers etc.) 

● Following instructions 

● Forest School 

● Assemblies – rights 

● Road safety – how to stay safe – small world.  

● Experiences of walks around the local area.  

● Stopping for the bell – 5 minutes left, putting things back, sitting on carpet.  

● Praise with specific stickers – for going to the toilet, eating dinner, good listening, 

good sitting, putting things back 

Responds to a 

small number of 

boundaries with 

Shows 

understanding and 

cooperates with 

● Routines and experiences of areas – photographs of step by step process for 

support 

- Painting 
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encouragement 

support NF (EYDJ) 

some boundaries 

and routines.  

- Making playdough 

- Getting changed into waterproofs and wellies 

- Putting coat and bag on peg 

- Following recipes and experiences of cooking 

- Café routines  

● Show fairness; apply rules consistently but reasonably and flexibly when 

necessary. 

Shows 

understanding and 

cooperates with 

some boundaries 

and routines.  

 

Can usually 

tolerate delay 

when needs are 

not immediately 

met, and 

understands wishes 

may not always be 

met  

● Use of now and next board to support children in understanding when things 

happen  

● Social stories – see activities in ‘managing feelings’ for more ideas.  

Can usually 

tolerate delay 

when needs are 

not immediately 

met, and 

understands wishes 

may not always be 

met 

Sometimes 

manage to share 

or take turns with 

others, with adult 

guidance and 

understanding 

‘yours’ and ‘mine’ 

(DM) 

● Ensuring there are enough resources to reduce conflict  

● When appropriate, notice and talk about children’s feelings. For example: “I can 

see it’s hard to wait, just a minute and then it’s your turn to go down the slide.” 

Model useful phrases like “Can I have a turn?” or “My turn next.” 

Sometimes 

manage to share 

or take turns with 

others, with adult 

guidance and 

understanding 

‘yours’ and ‘mine’ 

(DM) 

Aware of 

boundaries set and 

of behavioural 

expectations in the 

setting 

 

● Children know to do good looking, good sitting and good listening on the carpet  

● They follow rules and routines within the nursery as listed above.  

● Explain why we have rules and display a small number of necessary rules visually 

as reminders. Suggestion: display a photo showing a child taking just one piece 

of fruit at the snack table. 
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Aware of 

boundaries set and 

of behavioural 

expectations in the 

setting  

Remember rules 

without needing an 

adult to remind 

them (DM) 

 

Remember rules 

without needing an 

adult to remind 

them (DM) 

 

Increasingly follow 

rules, 

understanding why 

they are important. 

(DM) 

 

Increasingly follow 

rules, 

understanding why 

they are important. 

(DM) 

 

Explain the reasons 

for rules, know right 

from wrong and try 

to behave 

accordingly 
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Personal, Social and Emotional Development – Managing Self - Being a responsible and independent learner 

Where they are Next Steps Suggestions 

Find ways of 

managing 

transitions, for 

example from their 

parent to their key 

worker (DM)  

 

Explores new 

environments 

 

● Key workers moving around the areas to encourage children’s confidence in 

exploring 

● Taking key group to each area to explore 

● Home visits and understanding children’s interests to dress the areas with 

provocations 

● Choices between 2 to help them choose 

● Visual timetable  

● Now and next board  

● Scavenger hunt of environment – e.g mud kitchen, yurt, getting changed area, 

rabbits 

Explores new 

environments 

 

Shows growing self-

confidence 

through playing 

freely and with 

involvement 

● Notice and acknowledge children’s’ independently chosen activities and tasks, 

valuing their efforts as well as celebrating their achievements. 

 

Shows growing 

self-confidence 

through playing 

freely and with 

involvement  

Thrive as they 

develop self-

assurance (DM) 

● Provide consistent, warm and responsive care. At first, centre this on the key 

person. In time, children can develop positive relationships with other adults. 

When the key person is not available, make sure that someone familiar provides 

comfort and support, and carries out intimate care routines. 

Thrive as they 

develop self-

assurance (DM) 

Knows what they 

want to play with 

and where to find 

it.  

 

● Play Kim’s game with objects from different areas of the Nursery  

● Making a choice – inside or outside – Makaton timetable  

● Labelling everything with pictures  

● Key workers moving around the areas to encourage children’s confidence in 

exploring 

Knows what they 

want to play with 

and where to find 

it.  

 

Expresses own 

preferences and 

decisions. They 

also try new things 

and start 

● Choices – between 2 areas to support children  

● Provocations and enhancements in areas of learning  

● Open ended resources to self-access  

● Enhancements to child-initiated areas  

● Tally sheets – favourite fruit/book/superhero character etc.  
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establishing their 

autonomy (DM) 

 

● Every child has the right to their name – peg pictures with names.  

● Friday assembly – star of the week certificates  

● Rights  

● Objective led planning – talking about what children achieve in their learning – 

intent – specific praise  

● Sharing tapestry learning stories with children as an opportunity to talk about 

preferences and interests  

Expresses own 

preferences and 

decisions. They 

also try new things 

and start 

establishing their 

autonomy (DM) 

 

Select and use 

activities and 

resources, with 

help when needed. 

This helps them to 

achieve a goal 

they have chosen, 

or one which is 

suggested to them. 

(DM) 

 

● Provide a well-organised environment so that children know where materials and 

tools are and can access them easily. Provide enough materials and arrange 

spaces so that children can collaborate and learn alongside peers. Give 

children enough time and space to engage in large-scale projects that may 

continue over several days. Explore the reasons behind children’s choices e.g. 

‘I’m interested that you’re using a paintbrush rather than a pencil to make your 

picture.’ 

● Extend children’s interests by providing stimulating resources for them to play 

with, on their own and with peers, in response to their fascinations. Join in with 

children’s play and investigations, without taking over. Talk with them about 

what they are doing and what they are noticing. Provide appropriate non-fiction 

books and links to information online to help them follow their interests. 
● Clearly labelled resources in all areas of continuous provision to support children 

to access their learning independently.  

● Respond to children’s increasing independence and sense of responsibility.  

- As the year proceeds, increase the range of resources and challenges, 

outdoors and inside. One example of this might be starting the year with light 

hammers, plastic golf tees and playdough. This equipment will offer children a 

safe experience of hammering. Wait until the children are ready to follow 

instructions and use tools safely. Then you could introduce hammers with short 

handles, nails with large heads, and soft blocks of wood.  

- Widen the range of activities that children feel confident to take part in, 

outdoors and inside.  

Select and use 

activities and 

resources, with 

help when needed. 

This helps them to 

achieve a goal 

they have chosen, 

or one which is 

suggested to them. 

(DM) 

 

Settle to some 

activities for a while 

(DM)  
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- Model inviting new activities that encourage children to come over and join 

in, such as folding paper to make animals, sewing or weaving. 

● Well thought out provocations to invite children to learn in areas – this is 

discussed in weekly planning meetings – see year grid.  

● Risky play  

Settle to some 

activities for a while 

(DM) 

Takes responsibility 

for looking after 

resources in the 

environment. 

 

Enjoys 

responsibility of 

carrying out small 

tasks. 

● Café helpers  

● Children responsible for putting things back. Pictures on baskets to help children 

to know where things go  

● Adults modelling putting things back as they go along. Encourage children to 

put things back when they have finished so that it is ready for the next child. 

Pause play if needed to reset an area.  

● Taking the register to the office 

● Hanging own coat and bag on peg 

 

Takes responsibility 

for looking after 

resources in the 

environment. 

 

Enjoys 

responsibility of 

carrying out small 

tasks. 

Encourages others 

to take 

responsibility for 

looking after 

resources in the 

environment and 

leads by example. 

●  

Encourages others 

to take 

responsibility for 

looking after 

resources in the 

environment and 

leads by example. 

Confident to have 

a go and try new 

things. 

 

● Forest School 

● Building resilience – opportunities to fail in a safe way and achieve 

● Regularly provide new materials and interesting things for children to explore and 

investigate.  

● Introduce children to different styles of music and art. 

● Give them the opportunity to observe changes in living things in the setting, and 

around the local environment.  
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● Take children to new places, like a local theatre, a museum, a National Trust 

heritage site, a fire station, a farm or an elderly people’s home.  

● Involve children in making decisions about science experiments: what might we 

feed the plants to make them grow? Why do you think fizzy water might work? 

How will we know if one is growing faster than another?’. 

Confident to have 

a go and try new 

things. 

 

Shows confidence 

in asking adults for 

help 

 

 

● Offer help with activities when asked but not before and see struggle and 

mistakes as important parts of learning. 

Shows confidence 

in asking adults for 

help 

 

They say when 

they do or don’t 

need help. 

With support, plans 

and carries out 

their own ideas  

Plans and carries 

out their own 

ideas. 

● When playing with blocks: encourage children to discuss what they will make 

before and while making it, or draw a picture before building. 
● Can do cards 

● Paper and clipboards in every area to encourage children to plan creations 

beforehand  

● Books for ideas 

● Deconstructed role play 

● Open ended resources  

● Ask open ended questions 

● Problem solving scenarios  

● Teaching children the necessary skills to enable them to be successful learners 

and enable them to plan and carry out their own ideas. 

Processes in the workshop/junk modelling - processes of joining, scissor skills 

● A variety of experiences in each area of learning to enable children to use this 

knowledge to plan their own learning.  

● Helicopter stories  
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Helicopter Stories is an Early Years, Foundation Stage and Key Stage 1 approach 

to communication and literacy skills based on the Storytelling and Story Acting 

curriculum of Vivian Gussin Paley. 

In its simplest form, Helicopter Stories lets children dictate their stories which are 

written down verbatim, exactly as they are told, by an EYFS or Key Stage 1 

practitioner. The children then gather around a taped out stage and the stories 

are acted out. 

Alongside the simplicity of this approach is an ethos that is child-centered, 

creating a culture of curiosity and wonder at the dexterity of children’s 

imaginings during both the telling and the acting out of their stories. 

This holistic approach uses the power of storytelling to develop key curriculum 

areas such as creativity, communication and language, personal, social and 

emotional skills in the Early Years and Key Stage 1 classroom, giving children's 

stories a voice in a safe space. 

● Ask open ended questions during child initiated learning to encourage children 

to express their ideas.  

Plans and carries 

out their own 

ideas. 

 

Has a clear idea 

about what they 

want to do in their 

play and how 

they want to go 

about it 

 

Can talk about 

some things they 

like or don’t like 

and say why. 

 

Show resilience 

and perseverance 

in the face of 

● Help children to think about what will support them most, taking care not to offer 

help too soon. The following strategies will help children at different times, 

depending on their confidence, how much previous experience they’ve had 

with an activity, and how motivated, or distracted, they are:  
- repeating something hard on their own; learning through trial and error.  
-  asking a friend or an adult for help.  
- watching an adult or another child, modelling what to do, or listening to their 

guidance.  
● At times, children respond well to open-ended activities which they choose. 

Other times, they benefit from a supportive structure established by an adult. It is 

important to provide both kinds of opportunities.  
● Help children to reflect on and talk about their learning through using 

photographs and learning journeys. Share in children’s pride about their 

achievements and their enjoyment of special memories. Suggestion: you could 
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challenge (DM) prompt a conversation with questions like: “Do you remember when…?”, “How 

would you do that now?” or “I wonder what you were thinking then?” 
● Help children to come up with their own ideas and explanations. Suggestion: you 

could look together at woodlice and caterpillars outdoors with the magnifying 

app on a tablet. You could ask: “What’s similar about caterpillars and other 

insects?” You could use and explain terms like ‘antennae’ and ‘thorax’. 
● Offer constructive support and recognition of child’s personal achievements. 
● Provide opportunities for children to tell each other about their work and play. 
● Help them reflect and self-evaluate their own work. 
●  Help them to develop problem-solving skills by talking through how they, you 

and others resolved a problem or difficulty. Show that mistakes are an important 

part of learning and going back is trial and error not failure.  
● Help children to set own goals and to achieve them. 

Develop their 

sense of 

responsibility and 

membership of a 

community (DM) 

 

Recognises that 

they belong to 

different 

communities, 

cultures, faiths and 

social groups and 

communicates 

freely about own 

home and 

community. (DM)   

● Provide a role-play area resourced with materials reflecting children’s family lives 

and communities. Consider including resources reflecting lives that are 

unfamiliar, to broaden children’s knowledge and reflect an inclusive ethos. 
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Personal, Social and Emotional Development – Managing Self - Healthy food choices and lifestyle  

Where they are Next Steps Suggestions 

Develops own 

likes and dislikes in 

food and drink, 

willing to try new 

food textures and 

tastes 

Willing to try a range of 

different textures and 

tastes and expresses a 

preference. 

 

● Lots of experiences to try different foods by: 

- Food tasting as part of exploring different celebrations 

- Cooking a variety of different recipes from the Startwell collection  

- Daily opportunities to support Bernie (our cook) in preparing elements for 

dinner – e.g. chopping the salad, chopping the vegetables and making 

pizza, chopping fruit for fruit salad, fork biscuits, melting moments etc.  

- Daily access to fruit, cereals, milk and water.  Willing to try a 

range of different 

textures and 

tastes and 

expresses a 

preference. 

Eats a healthy range of 

foodstuffs and 

understands need for 

variety in food 

 

Eats a healthy 

range of 

foodstuffs and 

understands need 

for variety in food 

 

Shows some 

understanding that 

good practices with 

regard to exercise, 

eating, drinking water, 

sleeping and hygiene 

can contribute to 

good health 

 

Startwell curriculum  

● Teach children about Suzy startwell. Children learn from copying the 

behaviours of those they see around them. As a parent, practitioner or adult 

who is in close contact with children it is important that the behaviours they 

see and copy are positive. Research suggests that parent’s who role model 

physical activity as part of their own lifestyle are more effective at getting 

their children to engage in physical activity themselves (Bois, 2004). As a role 

model allow children to see adults: 

- Eating fruit and vegetables at snack time  

- Being involved in active play and physical sessions 

- Participating in meal times 

- Modelling fundamental movement skills  

- Food shopping and preparing food  

- Enjoying being active and having fun  

- Drinking water and milk throughout the day 

- As a role model encourage and support children by: 

- Encouraging them to try to eat a variety of foods  

- Praise them when they try a new activity or food  

Shows some 

understanding 

that good 

practices with 

regard to 

exercise, eating, 

drinking water, 

sleeping and 

hygiene can 

Knows it is important to 

keep their bodies 

healthy with exercise 

and eating well. 
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contribute to 

good health 

 

- Talk to them about food and making healthy choices  

- Involving children in food shopping, food preparation and meal times 

- Encourage them to play with others 

- Help them to find activities they enjoy and to understand the importance of 

moving 

- Planning for physical and movement activities daily 

- Encourage them to challenge themselves and take risks during play 

● Teach children about 2 Snacks Max to encourage children to develop the 

habit of having a healthy mid-morning and mid-afternoon snack. We know 

that children have smaller stomachs than adults and need to eat smaller 

amounts of food regularly.  Having 2 healthy snacks in between 3 healthy ‘me 

size meals’ will help to ensure that children have enough energy to keep 

them going throughout the day. It also helps to develop a mealtime routine 

which is good to establish when young as it is likely to remain throughout 

adulthood. Children are more likely to eat their healthy snacks and meals if 

they see you eating them too. Remember to be a good role model around 

healthy eating. 

● Teach children about the character Micky me size (portion control). Micky 

Me Size encourages children to have the correct portion size for their age. 

Children should be eating ‘me size meals’. Toddlers and children have smaller 

stomachs than adults so it is important they eat smaller amounts of food 

regularly. Offering large platefuls of food can be overwhelming and stop 

children enjoying mealtimes, plus if they eat more than their small bodies 

need it converts to stored fat in their bodies which can lead to childhood 

obesity and illnesses like heart disease, type 2 diabetes and cancer later in 

life. Young children may have smaller stomachs but their energy needs are 

high, therefore it is important to fill their stomachs with nutritious food from all 

the food groups. 

● Teach children about the character 180 Katie. 180 Katie promotes the 

Physical Activity Guidelines for children aged under 5 years old as outlined in 

the UK Chief Medical Officers Report. 

Make healthy choices about food, drink, 

activity and tooth brushing (DM)  

 

Manage their own basic hygiene and 

personal needs, including dressing and 

going to the toilet  
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- Children under 1 year of age – should be physically active several times every 

day in a variety of ways, including interactive floor-based activity, e.g. 

crawling, cruising etc. For non-mobile children this is at least 30 minutes of 

tummy time (prone position) spread throughout the day while awake 

(Remember – Tummy to play, Back to sleep). Physical activity is crucial for 

optimal growth and development 

- Toddlers aged 1-3 years – should spend at least 180 minutes (3 hours) per day 

in a variety of physical activities at any intensity, spread throughout the day. 

Remember to make activities more active to encourage movement and 

insert high energetic spurts throughout their day. 

- Pre-schoolers aged 3-4 years -should spend at least 180 minutes per day 

participating in physical activity and this should include at least 60 minutes of 

moderate-to-vigorous high intensity activity making the heart go boom, 

boom, boom, spread throughout the day. Remember to talk about the 

effects on their body before and after exercising. 

● Teach children about Sammy Skills. Sammy Skills promotes the importance of 

skills based play. Sammy Skills looks at the fundamental movement skills that 

children should be mastering. The fundamental movement skills are 

categorised as Locomotor, Stability and Manipulative. 

- Teach children about Fay 5 a day. Fay 5 a day encourages children and 

adults to eat the recommend 5 portions of fruit and vegetables per day. Fruit 

and vegetables contain vitamins, minerals and fibre. These are a very 

important part of a healthy diet and help to reduce the risk of certain 

diseases. For this reason Startwell call fruit and vegetables ‘protective foods’. 

Eating 5 a day will help to strengthen the immune system and reduce the risk 

of developing serious conditions such as heart disease, type 2 diabetes and 

some cancers. It also helps maintain a healthy weight and the fibre in fruit 

and vegetables prevent constipation and keeps us regular. We know that 

children aren’t eating their 5 a day. Research shows that on average 

reception age children are only eating 3 portions of fruit and vegetables per 

day. Fay 5 a day aims to increase the amount of fruit and vegetables 

children are eating in order to achieve their 5 a day.  
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- Lots of experiences creating different healthy food snacks such as banana 

and strawberry rocket snacks or happy face rice cakes. There are lots of other 

suggestions for 2 Snacks Max on Pinterest.   

● Teach children about Active Azra. Active Azra is all about moving more and 

sitting less; inactivity should be discouraged and movement encouraged. 

Movement is defined as translocation of the trunk, also known as the ‘belly 

button being on the move’. 

● Teach children about Smiley Shen. Smiley Shen encourages us to keep our 

teeth clean and healthy.  He tells us that even our first set of teeth, our ‘milk 

teeth’, are really important. Children use these to learn to eat, chew and 

speak. They are making the spaces for our adult teeth. If milk teeth are 

removed prematurely the gap that should be there for the adult tooth may 

disappear as the neighbouring milk teeth move into the gap. This can block 

the eruption of the adult permanent teeth. If milk teeth get damaged or 

decayed it can also damage the adult teeth underneath.  

- Take it in turns to practice blowing and popping bubbles. Blowing bubbles 

helps strengthen muscles for good speech, eating and blowing hot food. 

● With an old toothbrush pour a bit of bubble mixture onto a small tray/plate or 

use washing up liquid and an old toothbrush. Can the children make small 

circular movements that we need to clean our teeth? 
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Personal, Social and Emotional Development – Managing Self - Toileting 

Where they are Next Steps Suggestions 

Signals (non-

verbal gesture 

or verbally) 

wet or soiled 

nappy or pants 

(EYDJ) 

Clearly communicates 

wet or soiled nappy or 

pants, showing 

increasing awareness of 

bladder and bowel 

urges 

 

● Make the nappy changing and dressing area pleasant to be in for both 

babies and adults, so that changing becomes a time for one-to-one 

relationship building. 

Clearly 

communicates 

wet or soiled 

nappy or 

pants, showing 

increasing 

awareness of 

bladder and 

bowel urges 

 

Clearly communicates 

their need for potty or 

toilet. 

 

● 8 signs of readiness 

- Staying dry for 2 hours 

- Asking to be changed 

- Asking to use the potty 

- Regular poos 

- Asking to wear pants 

- Following simple instructions 

- Aware of when they need to go and tells an adult 

- Pulls pants up and down 

When children show the above signs, encourage children to go to the toilet 

when they have their nappy changed. 

● Parent partnership – support parents with a toilet training pack – including a 

leaflet, a fiction book to read to their children and stickers to reward sitting on 

the toilet, having a wee on the toilet and having a poo on the toilet.  

Signs from DM 

● Children know when they have got a wet or dirty nappy 

● They get to know when they are peeing and may tell you they are doing it 

● The gap between wetting is at least an hour 

● They show they need to pee by fidgeting or going somewhere quiet or 

hidden 

● They know when they need to pee and they say so in advance 

● Discuss family expectations for toileting, since in some families and cultures 

young boys may be used to sitting rather than standing at the toilet. 

Clearly 

communicates 

their need for 

potty or toilet. 

 

Learn to use the toilet 

with help. 

 

Shows an awareness of 

routines such as 

handwashing or teeth 

cleaning but still often 

needs adult support 
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● Celebrate small achievements e.g. sitting on the toilet, having a wee or 

having a poo.  

● Talk to children about the importance of eating healthily and brushing their 

teeth. Consider how to support oral health. For example, some settings use a 

toothbrushing programme. Talk to children about why it’s important to wash 

their hands carefully and throughout the day, including before they eat and 

after they’ve used the toilet.  
Learn to use the 

toilet with help. 

 

Shows an 

awareness of 

routines such 

as 

handwashing 

or teeth 

cleaning but 

still often 

needs adult 

support 

Uses the toilet 

independently  

● Establish regular routines for eating, drinking, washing and toileting so that 

children become familiar with the rhythm of the day 

Uses the toilet 

independently 

Uses the toilet and keeps 

themselves clean and 

dry. 

Uses the toilet 

and keeps 

themselves 

clean and dry. 

Can wash and can dry 

hands effectively and 

understands why this is 

important 

● Model hand washing routines and support children in accessing the toilet. 

 

Can wash and 

can dry hands 

effectively and 

understands 

Children are reliably dry 

during the day 
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why this is 

important 

Children are 

reliably dry 

during the day 

Manage their own basic 

hygiene and personal 

needs. 
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Personal Social and Emotional Development – Building Relationships 

Where they are Next Steps Suggestions 

Independent 

Play 

Watches what 

familiar adults are 

doing   

 

● Model play throughout areas of learning  

● Provide matching items for children and adults to mirror each other in play e.g. 

two identical musical instruments – mirror play boxes  

Watches what 

familiar adults 

are doing   

Imitates the actions of 

familiar adults 

Imitates the 

actions of 

familiar adults 

Asks for more of an 

activity, for example 

by using voice or 

hands  

 

●  

Asks for more of 

an activity, for 

example by 

using voice or 

hands  

 

Engage with others 

through gestures, 

gaze and talk  

● Use of makaton or objects for reference  

● As the adult, encourage gesture, gaze and talk through interactions.  

Engage with 

others through 

gestures, gaze 

and talk  

Use engagement to 

achieve a goal, for 

example gesture 

towards a cup to say 

they want a drink 

(DM) 

● Routines with a choice – e.g. milk or water, an apple or a banana.  

Watches what friends are doing  ● Watches other children with interest, occasionally joining in for a few minutes, but 

has little notion of the necessity to share playthings or adult’s attention.  Watches what 

friends are doing  

 

Starting to enjoy the 

company of other 

children (DM)  
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Starting to enjoy 

the company of 

other children 

(DM) 

Starts interaction with 

and plays alongside 

other children 

● Will often watch, follow and imitate each other in their play and will experiment 

with influencing others, cooperating together and also resisting coercion in their 

interactions   

● Provide resources that promote cooperative play between two children such as 

a double sided easer or a truck that two children can drive 

● Asserts their own ideas and preferences and takes notice of other peoples 

responses  

● Be on hand to support social interactions in children 

● Turn taking games  

Starts interaction 

with and plays 

alongside other 

children (EYDJ) 

Develop friendships 

with other children 

(DM) 

 

● Support children to find ways into the play and friendship groups of others. For 

example, encourage them to stand and watch from the side with you. Talk 

about what you see, and suggest ways for the child to join in. 
● Turn taking games with support 

● Parallel play – plays contently near other children but not with them. Beginning 

to cooperate with peer to achieve goal.  

● Plays meaningfully with miniature doll’s house-sized toys. 

● Acts out everyday activities using substituted materials – e.g. has pretend tea 

parties.  

● Create areas in which children can sit and chat with friends such as a snug, den 

and cosy spaces.  

● Provide duplicates of favourite items to reduce competition and conflict 

● Play outdoor games – look at large movements in physical development  

● Understands sharing play things but tends to pursue own ideas.  

Develop 

friendships with 

other children 

(DM) 

 

Demonstrates friendly 

behaviour, initiating 

conversations and 

forming good 

relationships with 

peers and familiar 

adults. 

● Sustained shared thinking to encourage children to talk to adults and other 

children.  

● Use learning focuses and areas that have been enhanced with provocations as 

opportunities for children to talk about their thoughts and experiences. At the 

beginning, during and end of child initiated – talk about children’s learning.   

Demonstrates 

friendly 

Play with one or more 

other children, 

● Provide time, space and open ended materials for children to collaborate with 

one another in different ways, for example in block play.  
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behaviour, 

initiating 

conversations 

and forming 

good 

relationships 

with peers and 

familiar adults. 

extending and 

elaborating play 

ideas (DM) 

 

 

● Provide play activities that encourage cooperation and collaboration such as 

parachute activities and ring games.  

● Involve children in making decisions about room layout and resources. 

Suggestion: you could set up a special role-play area in response to children’s 

fascination with space. Support children to carry out decisions, respecting the 

wishes of the rest of the group. 

● Further resource and enrich children’s play, based on their interests. Suggestion: 

children often like to talk about their trips to hairdressers and barbers. You could 

provide items that reflect different ethnicities, such as combs and brushes etc. to 

stimulate pretend play around their interests. Notice children who find it difficult 

to play. They may need extra help to share and manage conflicts. You could set 

up play opportunities in quiet spaces for them, with just one or two other 

children. You may need to model positive play and co-operation. 
● Joins in make believe play with other children  

● Joins in active make-believe play with other children, including invented people 

and objects, in addition to familiar activities and events  

● Dramatic make believe play. 

Play with one or 

more other 

children, 

extending and 

elaborating play 

ideas (DM) 

 

Shows affection 

and concern for 

people who are 

special to them.  

Can play in a group, 

extending and 

elaborating play 

ideas, e.g. building up 

a role-play activity 

with other children.  

 

 

Can play in a 

group, 

extending and 

elaborating play 

ideas, e.g. 

building up a 

role-play activity 

with other 

children.  

 

Is increasingly socially 

skilled and will take 

steps to resolve 

conflicts with other 

children by 

negotiating and 

finding a 

compromise; 

sometimes by 

themselves, 

sometimes with 

support 

● Play more complex games together (orchard games sets) in small groups 

● Increasing understanding of the feelings and wishes of friends, engaging in 

bargaining, compromise and reconciliation. 

● Teach children ways of solving conflicts. Suggestion: model how to listen 

to someone else and agree a compromise. 

● See ‘6 step approach for conflict resolution’ 
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Is increasingly 

socially skilled 

and will take 

steps to resolve 

conflicts with 

other children 

by negotiating 

and finding a 

compromise; 

sometimes by 

themselves, 

sometimes with 

support 

Generally negotiate 

solutions to conflicts in 

their play.  

Generally 

negotiate 

solutions to 

conflicts in their 

play. 

Find solutions to 

conflicts and rivalries. 

For example, 

accepting that not 

everyone can be 

Spider-Man in the 

game, and 

suggesting other 

ideas. 

Children play co-operatively, taking turns 

with others. 

● Role play scenarios to support children playing cooperatively – e.g. vets, shoe 

shop etc.  

● Look here for more ideas for cooperative role play with friends.  

● Turn taking board games  

● Look at ideas of games to encourage children to play cooperatively.   

● Provide books with stories about characters who follow or break rules and the 

effects of their behaviour on others.  

Has an awareness of different 

relationships. 

● Include mirrors and photographs of the children and their families and friends in 

the environment.  
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Shows an understanding and 

acceptance of the similarities and 

differences in others. 

●  Reflect children’s socio-cultural and ethnic backgrounds and those of the wider 

community in the environment, play opportunities and resources. 

 

 

 

Development of peer interactions and friendships – Elklan 

Where they are Next Steps  

Shows awareness of another child’s distress ● Mutual imitation, beginning to cooperate with a 

sibling/peer to achieve a goal 

Mutual imitation, beginning to cooperate with a sibling/peer to 

achieve a goal 

● Development of preferences for particular companions, 

cooperating within a shared play theme e.g. a tea party 

Development of preferences for particular companions, 

cooperating within a shared play theme e.g. a tea party 

● Able to adopt complementary roles within play scenarios 

– e.g. doctor/patient, mother/baby. 

Able to adopt complementary roles within play scenarios – e.g. 

doctor/patient, mother/baby. 

● Awareness of what is pretense, e.g. pretending to be in 

pain, a hungry baby, etc. Using references to friendship to 

include and exclude – e.g. I’m not your friend today. A 

tendency to label any play companion as a friend. Can 

appear fickle.  

● Development of ‘fighting friends’ – reciprocal 

relationships that include both harmonious play and 

conflict. Some children develop imaginary friends 

Awareness of what is pretense, e.g. pretending to be in pain, a 

hungry baby, etc. Using references to friendship to include and 

exclude – e.g. I’m not your friend today. A tendency to label 

any play companion as a friend. Can appear fickle.  

● Children are clear about who their friends are and will 

differentiate between friends and other peers 
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Development of ‘fighting friends’ – reciprocal relationships that 

include both harmonious play and conflict. Some children 

develop imaginary friends 

Children are clear about who their friends are and will 

differentiate between friends and other peers 

 

● Development of sophisticated sharing of a pretend world. 

● Play includes sustained adventures, often including 

favourite characters from books or films, or everyday 

events. Fantasy play with strong emotional components 

such as fear, abandonment, bravery, playing football or 

skipping) or shared mischief)  

 

Development of sophisticated sharing of a pretend world. 

Play includes sustained adventures, often including favourite 

characters from books or films, or everyday events. Fantasy play 

with strong emotional components such as fear, abandonment, 

bravery, playing football or skipping) or shared mischief)  

● Increasing understanding of the needs, feelings and 

wishes of friends. Bargaining, compromise, and 

reconciliation. Able to talk about what makes someone a 

friend 

 

Development of play 

Intent  Implementation 

Exploratory Play ● Mouthing, handling and observing others, children learn 

what to do with different objects.  

● Shows if children understand meaning of objects – e.g. 

hairbrush on hair and toothbrush on teeth.  

● This stage is vital. 

Object permanence ● Child look for an object that has been hidden away. 

Activities to promote this: 

- Peekaboo 

- Where’s it gone? (Use a favourite object and cover with 

light piece of fabric so they can still see the outline) 
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Container Play ● Child puts a collection of things in one box, transfers them 

to another, and perhaps tips them out in between.  

● Important stage as child hiding and finding things for 

themselves.  

● It should be recognised as play so appropriate play 

planning can give children the right opportunities at the 

right time.  

● Children repeat type of play over and over again 

Could also be: 

- Lining things up 

- Knocking objects down 

- Mixing things together 

Symbolic and Imaginative Play ● Large Doll and Teddy Play - symbolic 

● Small World Play – play with miniature toys - symbolic 

● Pretend Play – e.g. dressing up – imaginative 

● Play with pictures – symbolic or imaginative 

 

 

 

Progression of play 

Children’s play with objects, carers and  peers evolves with age.  

● 1-2 years – children check for adults reactions to modify their action or test limits, they protest and have tantrums. Model 

appropriate social behaviour, coach in ways of requesting, set limits for behaviour and reward pro-social behaviour.  

● 2-3 years – children understand that others have feelings and act on their desires and beliefs. Adults support by explaining 

situations, model, support and reward pro social behaviour such as giving and sharing.  

● 3-4 years – children widen interest in social world, ask why questions and learn and try to conform to social rules – what is 

good, right, wrong, allowed, not allowed etc. Adults provide information and explanations of actions of people in social 

situations and stories.  
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● 4-5 years – children understand that others’ actions may be based on a belief, which may be false. Adults have 

conversations to explore and discuss others’ actions. 
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Physical Development  

 

EYFS Statutory Educational Programme: Physical activity is vital in children’s all-round development, enabling them to pursue happy, 

healthy and active lives. Gross and fine motor experiences develop incrementally throughout early childhood, starting with sensory 

explorations and the development of a child’s strength, co-ordination and positional awareness through tummy time, crawling and 

play movement with both objects and adults. By creating games and providing opportunities for play both indoors and outdoors, 

adults can support children to develop their core strength, stability, balance, spatial awareness, co-ordination and agility. Gross 

motor skills provide the foundation for developing healthy bodies and social and emotional well-being. Fine motor control and 

precision helps with hand-eye co-ordination which is later linked to early literacy. Repeated and varied opportunities to explore and 

play with small world activities, puzzles, arts and crafts and the practice of using small tools, with feedback and support from adults, 

allow children to develop proficiency, control and confidence. 

 

Physical Development is broken down into the following areas: 

● Gross Motor 

- Construction 

- Large Movements 

- Moving Rhythmically  

 

● Fine Motor  

- Getting Dressed 

- Using Tools 

- Using tools to eat and drink with 
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Physical Development – Gross Motor - Construction 

Where they are Next Steps Suggestions 

Explores playing 

with blocks 

Builds a tower of 

2 bricks 

Developmental Stages of Block Play 

1) Carrying 

- Blocks are carried around 

- Not used for construction 

- They explore them using their senses (touch, sight, taste) 

- May also hit them together to explore sounds 

- Dumping them in piles from containers 

Builds a tower of 

2 bricks 

Builds a tower of 

3 blocks 

 

2) Stacking 

- Building begins 

- Stack the blocks either vertically (towers) or horizontally (rows) 

 Builds a tower of 

3 blocks 

Builds a tower of 

4-6 bricks (SOGs) 

Builds a tower of 

4-6 bricks (SOGs) 

Builds a tower of 

7 bricks  

Builds a tower of 

7 bricks 

Imitates bridge 3) Bridging 

- Lay a base block, place an upright block at both ends of it, then attempt to bridge 

the structure with a block the same length as the base block 

Imitates bridge Making 

enclosures and 

creating spaces. 

4) Enclosing 

- Occur soon after a child begins to use blocks regularly 

- Need cognitive understanding of spatial orientation, or knowing which direction to 

turn the blocks. They will continue to place blocks end to end, which ends up 

creating roads. 

- Begin with 4 blocks and eventually move to circle/ovals and joined enclosures 

Making 

enclosures and 

creating spaces. 

Builds 

independently 

with a range of 

resources (DM) 

● Construction skills progression 

Builds 

independently 

Handles 

construction 

materials safely 

5) Patterns and symmetry 

- Fine motor skills allow this to happen faster 

- Become more imaginative 
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with a range of 

resources (DM) 

and with 

increasing 

control and 

intention. 

- Use more blocks  

- More intentional in their selection of kinds of blocks 

- Incorporate patterns and balance 

- May or may not name it  

6) Early Representation 

- Name structure  

- Name reflects the purpose of the building, with names relating to function of building 

- Dramatic play often begins 

- Block building basics have been mastered and they begin to use their blocks as a 

tool for dramatic play  

7) Later Representation 

- Represent actual structures children know from real life or stories 

- Naming structures becomes more common 

- Buildings are created to symbolise familiar structures 

- The design elements become more intricate and represent actual details 

8) They will create their own accessories to support their play. 



 

87 
 

Physical Development – Gross Motor – Large Movements 

Where they are Next Steps Suggestions 

Has control of their whole body 

through continuous practice of large 

movements such as waving, kicking, 

rolling, walking, running, crawling and 

climbing (DM) 

● Forest School and outdoor provision 

Use large-muscle movements 

 

Use large-muscle movements to wave 

flags and streamers, paint and make 

marks (DM)  

 

● Alongside the development of their muscles, children also need to develop their 

sense of proprioception and balance. 

● Proprioception is the brain using all sorts of information from different parts of the 

body to help it to move effectively within its given space. An essential part of this 

movement is being able to maintain balance whilst still and in motion. Large 

physical movements of the arms and upper body shift the centre of balance and 

also continually challenge the child’s sense of proprioception sometimes resulting in 

a child falling over or tripping over their own feet (Alistair Bryce Clegg) 

● Practise yoga poses to develop children’s core muscles which will support their 

future fine motor development – there are plenty of YouTube videos with storylines 

(e.g. Cosmic Kids) to follow. Use books to show children different types of 

movements and poses and practise them. Create your own stories using these 

poses and movements.     

● Risky play outside – creating an obstacle course to climb and balance on and 

under objects.  

● Forest School – climbing the tree, climbing the ‘fallen tree’, climbing the climbing 

frame, moving tyres and crates to balance and create simple obstacle courses. 

● Lots of opportunities for children to move their bodies in different ways. 

Climbs confidently 

and is beginning 

to pull themselves 

up on nursery play 

Begins to walk, 

run and climb on 

different levels 

and surfaces 

 

● Forest School – climbing the tree, climbing the ‘fallen tree’, climbing up the climbing 

frame, moving tyres and crates to balance and create more complex obstacle 

courses.  
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climbing 

equipment. 

Begins to walk, run 

and climb on 

different levels 

and surfaces 

Climbs over 

obstacles. 

 

 

Climbs over 

obstacles. 

 

Run well, kick a 

ball, jump with 

two feet off the 

ground at the 

same time (DM) 

 

Run well, kick a 

ball, jump with two 

feet off the ground 

at the same time 

(DM) 

Enjoys starting to 

kick, throw and 

catch balls (DM)  

 

Enjoys starting to 

kick, throw and 

catch balls (DM) 

Climb 

confidently and 

catch a large 

ball  

 

Climb confidently 

and catch a large 

ball 

Begins to walk, 

run and climb on 

different levels 

and surfaces 

 

 

Begins to walk, run 

and climb on 

different levels 

and surfaces 

 

Walk, run, jump 

and climb – and 

start to use the 

stairs 

independently 

(DM) 
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Walk, run, jump 

and climb – and 

start to use the 

stairs 

independently 

(DM) 

Go up steps and 

stairs, or climb up 

apparatus, using 

alternate feet 

(DM) 

 

Go up steps and 

stairs, or climb up 

apparatus, using 

alternate feet 

(DM) 

Begins to 

understand and 

choose different 

ways of moving 

 

 

● Lots of experiences of moving in different ways.  

● Look at ideas of games here  

● Startwell Activities  

- Look at 180 Katie and Active Azra here.  

Begins to 

understand and 

choose different 

ways of moving 

 

Spin, roll and 

independently 

use ropes and 

swings (for 

example tyre 

swings)  

● Experiences in Forest School  

Spin, roll and 

independently use 

ropes and swings 

(for example tyre 

swings) 

Skip, hop, stand 

on one leg and 

hold a pose for a 

game like 

musical statues 

(DM)  

● Progression in yoga – now that children are familiar with a variety of different poses 

– can they take it in turns to lead sessions? Can they create stories using the yoga 

poses that they know?  

● Children moving more confidently with the games and activities listed above.   

 

 

 

Skip, hop, stand 

on one leg and 

hold a pose for a 

game like musical 

statues (DM) 

Can run around, 

change direction 

and slow down 

so they don't 

bump into things 

● See ideas of different ways of moving here, with the expectation of children moving 

with more control. 

● With the ideas listed above, can children negotiate space more successfully, 

stopping, starting and changing direction without bumping into things?  

 
Can run around, 

change direction 

Chooses to 

move in a range 
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and slow down so 

they don't bump 

into things 

of ways, moving 

freely and with 

confidence 

making changes 

to body shape, 

position and 

pace of 

movement such 

as slithering, 

shuffling, rolling, 

crawling, 

walking, running, 

jumping, 

skipping, sliding 

and hopping 

Chooses to move 

in a range of 

ways, moving 

freely and with 

confidence 

making changes 

to body shape, 

position and pace 

of movement 

such as slithering, 

shuffling, rolling, 

crawling, walking, 

running, jumping, 

skipping, sliding 

and hopping 

Negotiates 

space 

successfully 

when playing 

racing and 

chasing games 

with other 

children, 

adjusting speed 

or changing 

direction to 

avoid obstacles 

 

Negotiates space 

successfully when 

Can move 

around spaces 
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playing racing 

and chasing 

games with other 

children, adjusting 

speed or 

changing 

direction to avoid 

obstacles 

with control and 

co-ordination. 

Can move around 

spaces with 

control and co-

ordination. 

 

Negotiate space 

and obstacles 

safely, with 

consideration for 

themselves and 

others. 

Negotiate space 

and obstacles 

safely, with 

consideration for 

themselves and 

others. 

Start taking part 

in some group 

activities which 

they make up for 

themselves, or in 

teams (DM) 

● Now that children have lots of experience of different ways of moving and physical 

games, can they create their own games?  

● Lead movement-play activities when appropriate. These will challenge and 

enhance children’s physical skills and development – using both fixed and flexible 

resources, indoors and outside. 

Start taking part in 

some group 

activities which 

they make up for 

themselves, or in 

teams (DM) 

Match their 

developing 

physical skills to 

tasks and 

activities in the 

setting. For 

example, they 

decide whether 

to crawl, walk or 

run across a 

plank, 

depending on its 

● Risky play for a purpose – setting up own obstacle courses  
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length and width 

(DM) 

Match their 

developing 

physical skills to 

tasks and activities 

in the setting. For 

example, they 

decide whether to 

crawl, walk or run 

across a plank, 

depending on its 

length and width 

(DM) 

Choose the right 

resources to 

carry out their 

own plan. For 

example, 

choosing a 

spade to enlarge 

a small hole they 

dug with a trowel 

(DM) 

 

Collaborate with 

others to 

manage large 

items, such as 

moving a long 

plank safely, 

carrying large 

hollow blocks 

(DM) 

Characteristics of effective learning - Creating and Thinking Critically 

● Plan and make decisions about how to approach a task, solve a problem and 

reach a goal.  

● Review their progress as they try to achieve a goal. Check how well they are doing 

and flexibly changing strategy as needed.  

● Solve real problems 

● Use pretend play to think beyond the ‘here and now’ and to understand another 

perspective. 

● Know more, so feel confident about coming up with their own ideas. 

● Make more links between those ideas. 

● Concentrate on achieving something that’s important to them. They are 

increasingly able to control their attention and ignore distractions. 

● Making links and noticing patterns in their experience 

● Making predictions  

● Testing their ideas. Developing ideas of grouping, sequences, cause and effect 

● Playing with possibilities (what if? what else?) 
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Physical Development – Gross Motor - Moving Rhythmically  

Where they are Next steps Suggestions 

Enjoys listening to 

action songs  

Shows interest, 

dances and sings 

to music rhymes 

and songs, 

imitating 

movements of 

others 

● Sing a range of songs and finger rhymes. 

● Offer pom poms, scarves, ribbons; resources can support children to move. 

Shows interest, 

dances and sings 

to music rhymes 

and songs, 

imitating 

movements of 

others 

Clap and stamp 

to music. 

Joins in 

physically with 

action songs. 

Moves whilst 

singing. 

(Musical 

Development  

Matters) 

● Build a repertoire of action songs to Nursery Rhymes 

● Don’t rely upon recorded action songs, sing them so that you can vary the speed to 

suit the needs of the child. 

● Songs and actions to Sticky Kids 

● Join in with the clapping or tapping to the song they are singing or music they are 

listening to. 

 

Clap and stamp to 

music. 

Joins in physically 

with action songs. 

Moves whilst 

singing. 

(Musical 

Development  

Matters) 

Moves 

toys/objects/mat

erials with the 

sound effects 

they create to 

accompany the 

movement, e.g. 

moves a car and 

creates the 

sound effects 

such as “brrrrm” 

to accompany 

the movement, 

● Listen to different sounds and model creating them to support children imitating 

them – e.g. transport noises, environmental sounds, animal sounds etc.  

● Explore making different voice sounds.  

● Variety of genres of music in the creative area.  
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paints whilst 

moving to music, 

plays with foam 

whilst moving 

with music. 

(Musical 

Development  

Matters) 
Moves 

toys/objects/mate

rials with the 

sound effects they 

create to 

accompany the 

movement, e.g. 

moves a car and 

creates the sound 

effects such as 

“brrrrm” to 

accompany the 

movement, paints 

whilst moving to 

music, plays with 

foam whilst 

moving with 

music. 

(Musical 

Development  

Matters) 

Moves in 

response to 

music, or rhythms 

played on 

instruments such 

as drums or 

shakers 

 

● Introduce games that encourage children to play instruments in different ways, e.g. 

passing a tambourine quietly around a circle will encourage children to control the 

tambourine carefully. 

● Offer a range of instruments that will support children to develop their physical 

control of instruments, e.g. tapping a drum with hands or tapping rhythm sticks 

together require different physical skills. 

● Play instrument and movement games to move in response to rhythms; invite 

children to move to the sounds of different instruments. Choose a move for each 

instrument – e.g. marching to a tambourine, jumping to bells.  

● Encourage children to take the lead in music and movement games by inviting 

children one by one to play an instrument and inviting other children to move in 

response. Extension - one child leads with their movement whilst other children play 

instruments in response to the movement. 

 

Moves in response 

to music, or 

rhythms played on 

Moves in 

response to 

rhythms heard 

● Creating dance routines to music.  

● Yoga 

● Encourage children to move whilst playing instruments. 
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instruments such 

as drums or 

shakers 

 

played on 

instruments eg a 

drum. This could 

be small 

movements eg 

moving fingers in 

response to 

sounds or large 

movements such 

as jumping. 

(Musical 

Development 

Matters) 

● Encourage children to listen carefully to the sound of an instrument and move in 

response. 

● Join in with the clapping or tapping to the song they are singing or music they are 

listening to. 

Moves in response 

to rhythms heard 

played on 

instruments eg a 

drum. This could 

be small 

movements eg 

moving fingers in 

response to 

sounds or large 

movements such 

as jumping. 

(Musical 

Development 

Matters) 

Physically 

interprets the 

sound of 

instruments: e.g. 

tiptoes to the 

sound of a 

xylophone. 

(Musical 

Development  

Matters) 

 

● Encourage children to listen carefully to the sound of an instrument and move in 

response. 

● Encourage children to move whilst playing instruments. 

● Play games so that children move in a different way to different sounds. E.g. tiptoes 

to the sound of a xylophone, jumping to the sound of drums, star jumps to the sound 

of a guitar. Step up: play a mixture of all 3 sounds. Can children listen to the sound 

and choose the right physical action?   

Physically 

interprets the 

sound of 

instruments, 

Increasingly be 

able to use and 

remember 

sequences and 

● Model the vocabulary of movement – ‘gallop’, ‘slither’ – and encourage children 

to use it. Also model the vocabulary of instruction – ‘follow’, ‘lead’, ‘copy’ – and 

encourage children to use it. 

● Body Percussion activities  
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e.g. tiptoes to the 

sound of a 

xylophone. 

 

(Musical 

Development  

Matters) 

patterns of 

movements 

related to music 

and rhythm 

(body 

percussion)  (DM) 

 

Increasingly be 

able to use and 

remember 

sequences and 

patterns of 

movements (body 

percussion)  

 

Moves in time to 

the pulse of the 

music being 

listened to and 

physically 

responds to 

changes in the 

music, eg jumps 

in response to 

loud/sudden 

changes in the 

music 

(Musical 

Development 

Matters) 

● Dough gym – repeats actions to the pulse of music – e.g. poking, squeezing.  

● Opportunities for listening to different genres of music inside and outside. Model 

actions for changes  

● Link listening to music alongside oral story-telling and model actions.   

Moves in time to 

the pulse of the 

music being 

listened to and 

physically 

responds to 

changes in the 

music, eg jumps in 

response to 

loud/sudden 

Explores familiar 

choreographed 

dances e.g. 

imitates dance 

and movements 

associated with 

pop songs (DM)  

● There are many videos on YouTube to support children in exploring choreographed 

dances.  
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changes in the 

music 

(Musical 

Development 

Matters) 
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Physical Development – Fine Motor - Getting dressed  

Where they are Next Steps Suggestions 

Cooperates with 

dressing/undressin

g 

Takes off easily 

removed clothes, for 

example socks  

(EYDJ) 

● High expectations in supporting children to be independent – all children to 

have a peg with their name and picture to support them knowing where to 

hang their bag and coat.   

● Daily routines in getting reading to play outside – photographs of steps for 

additional support.  

● Experiences of playing in the home corner. Enhancements of babies, nappies, 

baby clothes etc. Talk to children about what they’re doing – “putting nappy 

on”. 

● Experiences of dressing ‘Barnaby Bear’ – as children get the bear dressed talk 

about what you are doing – “putting socks on”, “pull pants up”, “over your 

head” etc.   

● Work with parents to dress their children in clothes that they can easily pull up 

and down themselves – see school handbook  

● Praise children’s efforts  

Takes off easily 

removed clothes, 

for example socks  

(EYDJ) 

Helps with clothing, 

e.g. puts on hat, 

unzips zipper on 

jacket, takes off 

unbuttoned shirt.  

Helps with clothing, 

e.g. puts on hat, 

unzips zipper on 

jacket, takes off 

unbuttoned shirt.  

Develops some 

independence in 

self-care but still 

often needs adult 

support. 

Develops some 

independence in 

self-care but still 

often needs adult 

support. 

Show an increasing 

desire to be 

independent - dress 

or undress. 

Show an increasing 

desire to be 

independent - dress 

or undress. 

 

Be increasingly 

independent as they 

get dressed and 

undressed, for 

example, putting 

● Skills on the carpet 

- Clothes with zips for children to practice zipping up and down 

- Busy boards with zips 

- Dressing a bear with clothes  

● Independence in getting ready for outside and Forest School – putting on 

and taking off waterproofs and wellies 
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coats on and doing 

up zips. 

● Do up zips on coats etc. From behind and over child’s shoulder so they can 

view the process from their perspective. 

● Montessori approach for putting a coat on.  

Step 1: Child to put the coat down on the floor / a table.  

Step 2: Child to stand near the tag / hood (tag to toes).  

Step 3: Child to put their arms through the arm holes.  

Step 4: Child flips the coat over their head. 

Be increasingly 

independent as they 

get dressed and 

undressed, for 

example, putting 

coats on and doing 

up zips.  

Try to do fastenings 

when dressing 

themselves and 

putting on shoes.  

● Skills on carpet  

- Busy boards with laces and Velcro  

- Busy boards with button fastenings  

- Clothes with fastenings to undo and do  

Try to do fastenings 

when dressing 

themselves and 

putting on shoes. 

Dresses and 

undresses alone, 

including buttons 

and fastenings (may 

need support with 

tricky fastenings) 

Manage their own personal needs 

including dressing 
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Physical Development – Fine Motor - Using Tools 

Where they are Next Steps Suggestions 

Explores different 

materials and 

tools (DM) 

Making 

connections 

between their 

movements and 

marks.  

 

● Experiences of emptying and filling, pouring, sweeping.  

● Experiences of water play outside – sponges, rollers and large brushes to wash 

windows.  

● Paintbrushes and sand/coloured rice - using finger make marks in sand.  

● On a rainy day (or create own puddles/wet mud) explore footprints in muddy 

puddles or in the mud). You could get some large paper and explore muddy 

footprints by walking on the paper.  

● Using a toy car in paint and driving on paper.  

● Experiences of digging in mud 

Making 

connections 

between their 

movements and 

marks. 

Holds pen or 

crayon using a 

whole hand, 

palmer grasp and 

scribbles with 

different strokes 

(EYDJ) 

Stage One of Mark Making – Shoulder Pivot 

Grip – Whole Hand Grasp 

During the early stages of development, children are using groups of muscles in their pelvis, 

back, shoulders, arms and neck. It is these upper body muscle groups that children use in 

the very emergent stages of mark making. Children will have already developed a grasp 

that allows them to hold something tight without dropping it. Children will use this grip in 

their early mark making. Often at this stage the child will have a fairly stiff wrist and a 

straight elbow with most of the movement coming from the shoulder. The type of mark 

that a child at this stage of development can make will be at the maximum range, so they 

are likely to be long and straight or large and circular as their range of movement is 

restricted to the strongest muscle group they have available (Alistair Bryce Clegg) 

Support this through: 

- Lots of experiences of early mark making with a variety of mark making tools– e.g. 

painting, crayons, pencils.  

- Paintbrushes and sand/coloured rice - using a variety of different sized brushes to 

make marks in the sand or coloured rice.  

- Lots of experiences to develop their large muscle movements – see below.   
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Alongside the development of their muscles, children also need to develop their sense of 

proprioception and balance. Proprioception is the brain using all sorts of information from 

different parts of the body to help it to move effectively within its given space. An essential 

part of this movement is being able to maintain balance whilst still and in motion. Large 

physical movements of the arms and upper body shift the centre of balance and also 

continually challenge the child’s sense of proprioception sometimes resulting in a child 

falling over or tripping over their own feet (Alistair Bryce Clegg) 

● Support this through: 

- Dough disco as a skills session or in the playdough area supports children to move 

different parts of the body effectively within its given space.  Practise large-muscle 

movements such as squeezing, rolling, patting and lifting the dough on and off a 

surface. This will support children’s hand-eye coordination and their low load control. 

Low load control is the shoulders ability to support the arm and hand when writing. 

Children need to do lots of shoulder rotating and dough lifting exercises to become 

really good at this. (Alistair Bryce Clegg). Use the Shonette Bason videos on YouTube 

and books for support. 

- Practice yoga poses to develop children’s core muscles which will support their 

future fine motor development – there are plenty of YouTube videos with storylines 

(e.g. Cosmic Kids) to follow. Use books to show children different types of 

movements and poses and practise them. Create your own stories using these poses 

and movements.     

- Risky play outside – creating an obstacle course to climb and balance on and 

under objects.  

- Forest School – climbing the tree, climbing the ‘fallen tree’, climbing the climbing 

frame, moving tyres and crates to balance and create obstacle courses.  

- Lots of opportunities for children to move their bodies in different ways. See here for 

more ideas.    

● Lots of experiences in the indoor and outdoor environment to encourage the use of 

the shoulder pivot on both horizontal and vertical surfaces.  Encourage the children 
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to reach and stretch as well as use the full circular motion of their shoulder joint in lots 

of areas of your environment indoor and out. 

- Wash windows with big circular movements using sponges, rollers and different sized 

paintbrushes.  

- Use the outside area to encourage children to sweep the floor with a broom and 

dustpan and brush.  

- Café routines – washing and drying cups  

- Use the playdough area with rolling pins and cutters to manipulate the dough. Make 

long snakes or worms.  

- Experiences of making playdough and kneading the dough. 

Holds pen or 

crayon using a 

whole hand, 

palmer grasp 

and scribbles 

with different 

strokes (EYDJ) 

Can make circles 

and lines when 

drawing 

Stage Two of Mark Making – Elbow Pivot 

Grip – Whole Hand Grasp  

At this stage in development the shoulder becomes more of a support and the elbow 

does most of the work. There are usually two noticeable stages in the elbow pivot. The first 

is the ‘emergent’ stage where the elbow bends allowing for a greater range of 

movement, but the shoulder is still the main ‘power’ in moving the arm backwards and 

forwards. This looks like a sawing motion where the arm tends to move in straight lines 

across the body or from front to back. When a child becomes more proficient in their 

elbow pivot then they begin to use the muscles in their upper and lower arm to swing their 

arm in and out from their body in a circular action. This is an ‘advanced’ elbow pivot (think 

stirring in a pot or creating a figure eight). This significantly increases the range of 

movement. 

● Support this through: 

- Lots of experiences of early mark making with a variety of mark making tools– e.g. 

painting, crayons, pencils using elbow movements 

- Paintbrushes and sand/coloured rice - using a variety of different sized brushes to 

make marks in the sand or coloured rice using elbow movements. 

- Experiences of woodwork – hammering large head nails into wood or a log, sawing 

wood 

- Experiences of spreading butter on toast or bread.  
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- Experiences of chopping soft and hard fruits and vegetables.  

- Experiences of cooking that involve chopping and mixing – e.g. fruit salad, soup, fork 

biscuits.  

- Continued experiences to develop their large muscle movements to develop their 

shoulder muscles and strengthen the muscles in their wrist and fingers– see above. 

Can make 

circles and lines 

when drawing 

Develop 

manipulation and 

control (DM) 

 

Stage Three of Mark Making – Wrist Pivot 

Grip – Likely to be whole hand but will change to digital pronate (digit meaning finger and 

pronate meaning to grasp with the palm turned down). 

As the pivot moves to the wrist, the elbow often tucks into the side of the body and 

the shoulder movement becomes minimal. Children are beginning to use low load control.  

By the time that children reach the wrist pivot stage in their lower arms, upper arms and 

shoulders are all now well developed and their overall movement and balance tends to 

be far more fluid than it was when they first started out on this journey of development. 

 

When a child adopts a digital pronate grip they bend their wrist to nearly 45 degrees, grip 

their mark making implement with three fingers and use their first finger to manipulate the 

end of it. This is a clear sign that their stage of fine motor manipulation in moving forward 

and also an indicator that we need to be looking out for and encouraging he next stage 

of development both in pivot and grip. 

 

● Activities to encourage lots of much smaller movements to build the strength in wrists 

and encourage rotation.   

- Paintbrushes and sand/coloured rice - using a variety of different sized brushes to 

make marks in the sand or coloured rice. Extend by encouraging children to follow 

simple patterns such as zig zags, swirls, crosses and circles.   

- Put simple patterns on a light box to encourage children to trace and follow 

patterns. 
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- Extend simple dough disco movements (rolling, patting, squeezing) by manipulating 

the dough using smaller movements with fingers. E.g. pinching with fingers, poking 

with fingers. Use the Shonette Bason videos on YouTube and books for support. 

Makes snips in 

paper  

 

Manipulates a 

range of tools 

and equipment in 

one hand, tools 

include 

paintbrushes, 

snips with 

scissors,, 

hairbrushes, 

toothbrush, 

scarves or ribbons 

(DM) 

● Before using scissors effectively and with control, children need to practice the 

grasp/release motion needed for scissor success.  

- Using pegs to help peg the washing out.  

- Using pegs to pick up crumpled bits of paper.  

- Make a cage for toy animals/dinosaurs etc. (whatever the child’s interest is) with an 

egg carton and pegs.  

- Using big kitchen tongs to pick up objects 

- Using a pipette or turkey baster   

- Using spray bottles 

- Tearing paper between thumb and fingers.  

 

Developmental progression of scissor skills 

1) Make one snip at a time 

Create long, narrow strips of paper so children can experience cutting 

success with one snip. You can do the same thing by rolling long, thin pieces 

of playdough.  

Manipulates a 

range of tools 

and equipment 

in one hand, 

tools include 

paintbrushes, 

snips with 

scissors,, 

hairbrushes, 

Uses scissors 

effectively and 

with control  

 

Developmental progression of scissor skills  

2) Can snip forward in a line (not continuous)  

3) Can cut in a continuous line (straight lines, zig zags) 

4) Can cut along a curved line (swirls, cutting a paper plate to make a snake)  

5) Can cut out a square  

6) Can cut out a triangle 

7) Can cut out pictures  
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toothbrush, 

scarves or 

ribbons (DM) 

Give children experiences of cutting different materials too. Snipping through card or toilet 

roll will provide a greater resistance, which will support their endurance.  

Manipulates a 

range of tools 

and equipment 

in one hand, 

tools include 

paintbrushes, 

snips with 

scissors,, 

hairbrushes, 

toothbrush, 

scarves or 

ribbons (DM) 

Preference for a 

dominant hand 

(DM) 

 

 

 

Fine Motor Physical Development 

The hand is quite a complex piece of machinery and is made up of lots of different joints 

and muscle groups that interconnect and work together to provide maximum dexterity. In 

a child’s journey to becoming a mark maker and eventually a writer they need to be 

confident in all of the following: 

● Pincer grip 

● Palm arches 

● In hand manipulation 

● Thumb opposition 

● Finger isolation 

● Knuckle, PIP and DIP joints 

● Bilateral Coordination 

● Hand-eye coordination 

These are not in isolation and should all be practiced regularly.  

Pincer grip 

This enables a child to pick up small items using the thumb and index finger. 

● Threading pasta/beads on a pipe cleaner 

● Threading pasta/beads on spaghetti 

● Threading pipe cleaners through a colander  

● Threading beads/pasta onto pipe cleaners and then through a colander 

● Following patterns and creating pictures with cotton buds 

● Painting with smaller sized paintbrushes or cotton buds 

● Woodwork – Extend by using smaller head nails to hammer with. Add loose parts for 

children to attach to wood – e.g. smaller pieces of wood or plastic lids.   

Palm arches 
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There are several arches within the palm of your hand that enable the hand to grasp a 

range of different objects of various sizes and shapes.  These arches direct the skilled 

movement of your fingers and control the power of your grasp. Your palm arches are 

directly related to your ability to manipulate a mark making implement (like a pencil or 

paint brush). If your palm arches are not well developed, then they cannot 

provide enough support to your fingers to allow them in turn to manipulate the 

mark making tool. 

Toys that involve squeezing, pinching, putting small objects together and pulling them 

apart, are all examples of activities that will strengthen the palmar arches.   

● Spraying water bottles 

● Using a hole punch 

● Using pegs and a washing line to hang up socks 

● Using pegs and a washing line to hang up more complex clothing – tshirts, trousers 

etc.  

In hand manipulation 

This skill refers to the ability to move and position objects within one hand without the 

assistance of the other hand.  Children often find this really hard. Children need lots of 

practice with items such as elastic bands and pencils being able to move them in 

between their fingers. Also round objects like conkers or marbles which they have to rotate 

in the palm of one hand. Usually with fine motor dexterity exercises you would start with 

large objects because they are easiest. With in-hand manipulation it is the opposite. The 

larger the object the more challenge. 

● Skills – elastic bands around dinosaurs or animals – children need to unwrap them 

from a toy and then put them back on.  

Thumb opposition  

This refers to the ability to turn and rotate the thumb so that it can touch each fingertip of 

the same hand.   

● Start with the palm spread and then get the children to use their thumb to touch 

each of the fingertips in turn. After each individual touch always return to a spread 

palm. When they become confident at doing each hand individually then get them 
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to do both hands at the same time. Do this every day during hello/goodbye times 

for a short amount of time.  

Finger isolation 

To do this you need to be able to is move each finger one at a time.  At the early stages of 

dexterity development children will move all of their fingers together in a grasping motion. 

As they develop, they learn to move the fingers individually. This ability is very important in 

the development of fine motor skills.  It is the mechanism that will allow children to hold 

and manipulate a pencil or a paintbrush as well as tie laces, push buttons and other every 

day essential skills. 

● Practice finger exercises regularly - on the drive go to Nursery – Tapestry – Home 

Learning – Physical Development to see ideas of different movements.  

● Use fingers in songs – e.g. tommy thumb, 1,2,3,4,5 once I caught a fish alive etc 

● Use daily routines of getting changed and getting changed into waterproofs to 

encourage children to do the buttons and zips on clothing.  

● Skills - practice doing the buttons and zips on clothing with spare clothing  

● Skills – practice tying knots 

 

 

 

Knuckle, PIP and DIP joints 

This is developing the joints in your hand, thumb and fingers. The first one 

that you come to is the knuckle. This is usually very flexible and used for grabbing, raking 
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and also in pencil grips like whole hand grasp. The next joint is the PIP joint. This is used for 

all major grips and finger manipulations. The final finger joint is the DIP joint.  This is the one 

that you need to be able to manipulate well to support a tripod grip. To develop this joint, 

you need to work with things that are small and fiddly and malleable materials that give a 

high level of resistance. 

● Experiences of salt dough and clay – high resistance materials  

● Lots of experiences of manipulating small objects - see pincer grip for more fine 

motor  

Bilateral coordination 

This is coordinating both sides of the body at the same time in a controlled way. This can 

mean using both sides to do the same thing (symmetrical movements). Child also need to 

Using alternating movements when both sides of the body are doing the same thing but 

not at the same time (alternating movements). The most complex level of bilateral 

coordination is where the body has to do two completely different movements on each 

side but at the same time using such as when cutting with scissors while holding and 

controlling the paper with the other hand (leading hand and supporting hand 

movements).  

 

Symmetrical movements 

● Tearing tissue paper 

● Use daily routines of getting changed and getting changed into waterproofs to 

encourage children to do the buttons and zips on clothing.  

● Skills - practise doing the buttons and zips on clothing with spare clothing  

● Catching a ball with two hands 

● Hand clapping games 

● Playdough activities - rolling out playdoh with a rolling pin or making a shapes like a 

sausage with two hands. 

● Playing with construction toys encouraging the use of two hands e.g. Mechano, 

Lego, stickle bricks, Magnetix, Knex. 

Alternating movements 
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● Forest School – climbing the tree, climbing the ‘fallen tree’, climbing the climbing 

frame, moving tyres and crates to balance and create obstacle courses.  

 

Leading hand and supporting hand movements  

● Lacing activities – e.g. a plate/laminated favourite character hole punched around 

the edge for children to thread around 

● Weaving string/thread around cardboard  

● Spreading on bread or toast 

● Experiences of stirring – e.g. in the mud kitchen or whilst cooking 

● Using a knife and fork to practise cutting playdough 

● Using a knife and fork to eat with  

● Junk modelling – using tape to attach one box to another 

● Development of scissor skills – see above  

● Paper rubbings 

● Cooking / Baking – any two handed task, e.g. mixing bowl and spoon 

● Threading beads 

● Scooping non-food items such as sand or small stones into a bucket. 

● Hammering activities e.g. Tap-a-Shape, toy work tools 

● Opening screw top bottles and jars. 

● Using a dustpan and brush – keep the dustpan still whilst moving the brush. 

● Drawing around each hand with the other, or drawing around stencils, holding the 

stencil with one hand and pencil with the other. 

 

Hand-eye coordination  

It is one of the fundamental skills which hold the key to so many of the things that children 

need to be able to do, not only to become successful mark makers but to have success in 

virtually every aspect of their life. It is the ability to control hand movement guided by 

vision.  We use this skill to enable us to draw, paint, thread, cut, pour, eat, build and write 
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to name but a few. It is essential that children have lots of practice in developing it on a 

daily 

basis. 

● Using tweezers to pick up different sized objects – e.g. pom poms, plastic toys, 

cooked spaghetti  

● Throwing screwed up bits of paper into a bin from a distance 

● Throwing a ball at skittles (can use plastic bottles filled with water for weight).  

● Daily experiences of pouring own drink in the café  

● Daily experiences of painting, drawing and cutting  

Pencil Grips 

 

Stage 1 - Palmer-supinate grasp 

Holds the crayon/pencil in fist (whole hand) like a dagger. They use whole arm 

movements from the shoulder to mark-make. Due to this whole arm movement 

they prefer to work on a vertical surface.  

Stage 2 - Palmer or digital-pronate grasp 

Holds a crayon/pencil with the palm of the hand facing down towards the paper. 

The crayon/pencil is held by all the fingers and the thumb. The movement comes 

from the shoulder and elbow. Again due to the way the arm moves a vertical 

surface is preferred. 

 

Stage 3 - Four finger and thumb grip 

Holding the crayon/pencil between the thumb and four fingers with the 

crayon/pencil in a nearly vertical, upright position. Movement comes from the 

elbow and wrist. 
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Stage 4 - Static quadruped or tripod grip 

Holding the pencil in very nearly in the correct position however the web space is 

narrower than it would be if held in a mature tripod grip. This means that the 

movement is coming from the wrist and large finger movements.  

 

Stage 5 - Mature / Dynamic tripod grip 

This is traditionally considered the most appropriate handwriting pencil 

grip for both left and right-handed writers. Holding the pencil between 

the thumb and index finger with pencil supported on the middle finger. 

The ring and little fingers are gently curled inwards. This gives an open 

wide web space which means the movement comes from the fingers. 

 

Preference for a 

dominant hand 

(DM) 

 

Creates lines, 

circles, and 

crosses pivoting 

from the shoulder 

and elbow  

 

● Opportunities for children to create lines and circles through a variety of media and 

materials  

- paintbrushes and sand 

- fingers in paint 

- tracing a variety of lines on laminated sheets and paper  

- attempting to draw or paint simple representations – e.g. a flower  

Creates lines, 

circles, and 

crosses pivoting 

from the shoulder 

and elbow  

 

Use a 

comfortable grip 

with good control 

when holding 

pens and pencils. 

(DM) 

 

● See pencil grips above  

Use a 

comfortable grip 

with good 

control when 

Uses a range of 

small tools 

effectively, 

including scissors, 

● Daily opportunities to explore a variety of small tools  
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holding pens and 

pencils. (DM) 

 

paintbrushes and 

cutlery.  
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Physical Development – Fine Motor - Using tools to eat and drink with 

Where they are Next Steps Suggestions 

Attempts to use 

an open cup to 

drink  

Attempts to use 

utensil, can guide 

towards mouth but 

food often falls off 

(EYDJ) 

● Daily café routines – drinking milk or water from a cup 

 

 

Attempts to use 

utensil, can 

guide towards 

mouth but food 

often falls off 

(EYDJ) 

Can hold a cup 

with two hands 

and drinks without 

much spilling 

 

Can hold a cup 

with two hands 

and drinks 

without much 

spilling 

 

Pours from a jug 

with little control 

sometimes spilling.   

● Daily café routines – pouring own drink 

● Experiences of water outside – use a hosepipe to fill up watering cans and water 

plants.  

● Water play – emptying and filling using different sized containers 

Pours from a jug 

with little control 

sometimes 

spilling.   

Uses resources 

with some control, 

e.g. can pour from 

a jug into a cup. 
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With support, 

feeds self (may 

not use cutlery 

without support)  

 

Uses a fork to feed 

themselves. 

 

 

● To be able to use a knife and fork successfully, children need to develop their 

bilateral coordination skills. Look at ideas to support this here. 

● Children need to practice doing two different things with both hands at the same 

time. Look at leading hand and supporting hand activities here. 

● Children also need to develop their hand strength when using their thumb and 

index finger 

- Spray bottles 

- Water squirt toys 

- Dough disco – pinching, squeezing, using a garlic press.  

● Practice using a knife and fork to cut up play dough 

● Remind children how to hold a knife and fork. 

https://steppingstonesforchildren.com.au/2015/09/15/teaching-kids-to-use-a-knife-

and-fork/ (this website has some useful tips)  

- Practice stabbing with a fork (and not all the way down to the plate) e.g. pick up 

playdough peas  

- Practice using the knife to knock playdough off the fork carefully (no fingers 

allowed)  

- Practice the slicing ‘to and fro’ action, not pushing down, and keeping the knife 

upright; not on an angle. 

- Practice keeping the fork steady and that it doesn’t need to be vertical; elbows 

need not be held high!  

- Practice keeping the ‘cutting’ elbow tucked into the body – holding a beanbag 

against the body can help 

Uses a fork to 

feed themselves. 

 

Feeds self 

competently, 

using a knife and 

fork with support 

Feeds self 

competently, 

using a knife and 

fork with support 

Start eating 

independently 

and learning how 

to use a knife and 

fork. 

 

Start eating 

independently 

and learning 

how to use a 

knife and fork. 

 

May need support 

with harder foods.  

May need 

support with 

harder foods. 

Eats 

independently 

and uses a knife 

and fork skillfully. 

 

https://steppingstonesforchildren.com.au/2015/09/15/teaching-kids-to-use-a-knife-and-fork/
https://steppingstonesforchildren.com.au/2015/09/15/teaching-kids-to-use-a-knife-and-fork/
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Literacy  

EYFS Statutory Educational Programme: It is crucial for children to develop a life-long love of reading. Reading consists of two 

dimensions: language comprehension and word reading. Language comprehension (necessary for both reading and writing) starts 

from birth. It only develops when adults talk with children about the world around them and the books (stories and non-fiction) they 

read with them, and enjoy rhymes, poems and songs together. Skilled word reading, taught later, involves both the speedy working 

out of the pronunciation of unfamiliar printed words (decoding) and the speedy recognition of familiar printed words. 

 

From Communication and Language: 

Reading frequently to children, and engaging them actively in stories, non-fiction, rhymes and poems, and then providing them with 

extensive opportunities to use and embed new words in a range of contexts, will give children the opportunity to thrive. Through 

conversation, storytelling and role play, where children share their ideas with support and modelling from their teacher, and sensitive 

questioning that invites them to elaborate, children become comfortable using a rich range of vocabulary and language structure.  

 

Writing involves transcription (spelling and handwriting) and composition (articulating ideas and structuring them in speech, before 

writing). 

 

Literacy is broken down into the following areas:  

● Writing 

● Songs and Rhymes 

● Stories 

● Decoding 
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Writing 

The following progression applies to both children’s drawing and writing skills. There will then be an additional separate progression 

for drawing and writing.  

Pre writing 

Where they are Next Steps Suggestions 

Enjoys drawing freely 

(DM) using a variety 

of sensory rich 

materials  

 

Holds pen or crayon 

using a whole hand, 

palmer grasp and 

scribbles with 

different strokes. 

(EYDJ) 

Squiggles 

 

● Provide a range of materials: sand, paint, early writing apps etc. for babies 

and toddlers to make marks with their hands and fingers, feet and bodies. 

● Give children large sheets of paper, trays of gloop, paint, soil etc. to make 

marks collaboratively 

● Encourage children to use their fingers and implements to explore and trace 

marks on a surface, e.g. using a spoon in their food, or a finger in the sand. 

● Provide a wide range of stimulating equipment to encourage children’s 

mark-making. Suggestions: 

- large-scale sensory play, such as making marks with fingers in wet sand or in a 

tray of flour 

- using sticks and leaves to make marks during Forest school sessions 

- large brushes with paint or water 

- dragging streamers through puddles 

● Once large-muscle co-ordination is developing well, children can develop 

small-muscle coordination. 

- Playground chalk, smaller brushes, pencils and felt pens will support this. 

Squiggles 

 

Practice drawing 

horizontal and 

vertical lines. 

● Draw a line going up or down – can children copy the direction you go?  

● Practice in lots of different ways without necessarily using a pencil– with 

paintbrushes and water or paint, fingers in sand, washing a window up and 

across.  

● Use a light box with horizontal and vertical lines and tracing paper on top. 

Can children trace? Can they have a go on their own?  

● Use zebra and black paint as a provocation in the paint area. 
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Drawing horizontal 

and vertical lines 

Imitates drawing 

simple shapes such 

as circles and lines 

● Can children practice making swirls, zigzags, crosses and circles in a variety of 

different ways? 

- Have copies of different laminated lines for children to practice tracing over 

with a whiteboard pen.  

-  Have copies of different types of lines for children to imitate in a variety of 

different textures: mud, sand, coloured rice, use a brush with water outside, 

using paint or a pencil.  

● Tally sheets to practice drawing vertical lines  

- Environment  

- Favourite books 

● Draw car parking spaces for their cars with simple lines. Draw simple lines to 

keep their toy animals or other favourite toys in.  

Imitates drawing 

simple shapes such 

as circles and lines 

Use lines and shapes 

to represent simple 

objects in drawings.  

 

 

● Can children practice drawing a simple face using circles and some lines?  

● Shadow drawing – can children copy the lines and circles to recreate 

shadows from favourite toys (dinosaurs etc.)  

● Use loose parts to copy simple pictures – e.g. a face. Use the transient art 

area. 

● Imitate drawing a cross, circle and square.  

● Use simple pictures that incorporate lines, crosses, circles and squares. E.g. a 

flower will use lines and circles. Can children imitate them simply? E.g. by 

drawing a line with a circle on top? 

 
 

Leading to drawing 

Where they are Next steps   

Use lines and shapes 

to represent simple 

objects in drawings.  

Draw a person’s 

head and one other 

body part.  

● Practice using lines and shapes to represent objects more accurately. Draw a 

simple flower in more detail than a line and circle etc.  
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  ● Using loose parts to recreate pictures in more detail. You will find some 

examples on the drive in Tapestry - Home Learning - Photo Ideas - Transient 

Art.  

● Self-portraits – can they draw from a family photo or look at a mirror? Talk 

about features of a body – what can they remember?  

Staff portraits – have photos of all of the staff – can children talk about 

features and draw them? 

Draw a person’s 

head and one other 

body part.  

 

Draw a person’s 

head and one other 

body part.  

Practice adding 

arms or legs. 

Draws a person’s 

head and one body 

part  

Draws a person with 

head, trunk, legs 

and arms.  

● Take full length photos of children and have them as provocations– can 

children practice drawing themselves? Can they practice drawing their 

friends?  
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Leading to writing  

 

Where they are Next steps   

Use lines and shapes 

to represent simple 

objects in drawings.  

 

Imitates writing by 

making lots of 

different marks using 

lines and symbols. 

● Writing provocations such as: shopping lists, recipes, tally sheets etc.  

● Provide a wide range of stimulating equipment to encourage children’s 

mark-making – look here. 

 

Imitates writing by 

making lots of 

different marks using 

lines and symbols. 

Add some marks to 

their drawings, which 

they give meaning 

to. For example: 

“That says Mummy”. 

(DM) 

● Provocations in the creative area for children to make marks   

● Tell children about the marks you are making and encourage them to talk to 

you about theirs. 

● Listen and support what children tell you about their drawings and early 

writing. 

● Write down (scribe) children’s words, and read them back to children. 

Add some marks to 

their drawings, which 

they give meaning 

to. For example: 

“That says Mummy”. 

(DM) 

Makes marks on 

their picture to stand 

for their name  

● Name tags in the creative area and writing area to encourage children to 

write their name  

● Ensure children see you writing for a purpose, e.g. a shopping list, message for 

parents, labels in children’s play areas or reminders for ourselves. 

● Notice and encourage children’s drawing, painting and early writing and the 

meanings that they give to them, such as when a child covers a whole piece 

of paper and says, “I’m writing”. 

● Celebrate and value children’s early attempts at graphic representation – 

focusing on the meaning and content rather than letter formation. 

● Model and include children in using signs and writing to expand playful 

experiences such as making signs for a shop or car wash, instructions for a ball 

game, a list of names for a taking turns. 

● Support children in recognising and writing their own names. 

● Set up environments of offices, dens in the garden, library, shop, home corner 

with greetings cards, etc., so that children engage in literacy events in which 

they spontaneously participate. 

Makes marks on 

their picture to stand 

for their name 

Imitates writing by 

using lines and 

symbols 

Imitates writing by 

using lines and 

symbols 

Practice recognising 

familiar letters to 

support them to be 

● Can children find letters from their name in magazines, newspapers etc. and 

cut them out to make their name? There is an example of this here (titled 

name challenge and name challenge 2). 

http://../Tapestry/Home%20learning/Photo%20ideas/Reading
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able to write them 

later.  

 

● With premade letters, can children order the letters in their name?  

● Environmental print is everywhere – on their peg pictures, on their registration 

pictures, on labels, in books, on can do cards, recipes etc. Are children 

starting to recognise any letters? Their name is the one they will likely to be 

most interested in, can they recognise the letters from their name anywhere 

else?  

● Use environmental print from supermarkets and environments they might see 

outside of Nursery in play – e.g. local shops, hairdressers, vets, post office etc. 

Can children find familiar letters?  

● Introduce children to phonemes and to letters (graphemes) when interested. 

See here:  

● Introduce name cards for children to find at the start of the session when they 

self-register.  

● Have name cards for all children in areas like the painting area to encourage 

children to write their name on any pictures.  

Practice recognising 

familiar letters to 

support them to be 

able to write them 

later.  

Use some of their 

print and letter 

knowledge in their 

early writing. For 

example, writing a 

shopping list, starting 

at the top of the 

page, writing M for 

Mummy (DM) 

● Practice writing their name. Introduce blank name cards for children to 

practice writing their name at the beginning of the session. You may want to 

support children by tracing over their name first. Point out that only the first 

letter has a capital letter. Can they then copy some letters independently? 

● Writing provocations – shopping lists, tally sheets, recipes.  

● Model and include children in using signs and writing to expand playful 

experiences such as making signs for a shop or car wash, instructions for a ball 

game, a list of names for a taking turns. 

● Support children in recognising and writing their own names. 

Use some of their 

print and letter 

knowledge in their 

early writing. For 

example, writing a 

shopping list, starting 

at the top of the 

Writes some or all of 

their name (DM)  

● Children to continue practicing writing their name using their name cards. 

● When children can copy all letters independently, take the name card away. 

Can they remember their letters in the right order independently?  

● Can children write their names from memory on pictures during child initiated 

learning? 

● Help children to learn to form their letters accurately. First, they need a wide-

ranging programme of physical skills development, inside and outdoors. 
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page, writing M for 

Mummy (DM) 

Include large-muscle co-ordination: whole body, leg, arm and foot. This can 

be through climbing, swinging, messy play and parachute games, etc. Plan 

for small muscle co-ordination: hands and fingers. This can be through using 

scissors, learning to sew, eating with cutlery, using small brushes for painting 

and pencils for drawing. See here for move large movement ideas.  

● Children also need to know the language of direction (‘up’, ‘down’, ‘round’, 

‘back’, etc). 

Writes some or all of 

their name (DM) 

Write some letters 

accurately (DM) 

 

Write some letters 

accurately (DM) 

 

Attempts to write 

other things like 

labels or captions.  

● Draw a picture of their family and label it using some clearly recognisable 

letters.  

● Can children draw pictures and write about it underneath? 

● Storyboards – can children draw a story and write about it underneath?  

Start with familiar tales and stories and move on to them creating their own 

stories with props. 

For extra support, children could use small world objects to take photos of 

their imaginative play. Print them off and encourage children to sequence 

their story and write about it.  

Attempts to write 

other things like 

labels or captions. 

Use some of their 

print and letter 

knowledge in their 

early writing. For 

example, writing a 

shopping list, starting 

at the top of the 

page, writing M for 

Mummy. 

●  
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Decoding  

Where they are Next Steps Suggestions 

Looks at and 

enjoys print   

Pay attention and 

respond to the 

pictures (DM) 

● Encourage and support children’s responses to picture books and stories you read 

with them. 

Pay attention and 

respond to the 

pictures (DM) 

Pay attention and 

respond to the 

pictures and/ or 

the words (DM) 

Pay attention and 

respond to the 

pictures or the 

words (DM) 

Beginning to 

notice some print, 

such as the first 

letter of their 

name, a bus or 

door number or a 

familiar logo (DM) 

● Point out print in the environment and talk about what it means.  

Suggestions: on a local walk, point out road signs, shop names and door numbers. 

● Share photos of environmental print in the community (e.g. Sainsburys, McDonalds, 

BnM etc.) Can children name the places? Use these to create the local 

environment in small world. 

● Collect recycling of familiar household objects to enhance the home corner. What 

logos do children recognise?  

● Enhance the small world area with road signs. Can children recognise any and 

remember what they are?  

● Can children find letters in their name from magazines/newspapers/comics and 

cut them out? How many different ways can they make their name? Have 

children’s name card as a prompt.   

● With premade letters, can children order the letters in their name? They could use 

pegs to peg the letters on a clothes rack.  

● Experiences of reading simple recipes with photos of the steps to support 

children’s early reading and decoding. Experience cooking the same things so 

children can become really familiar with the recipe and ‘read from memory’. 

Beginning to 

notice some print, 

such as the first 

letter of their 

name, a bus or 

door number or a 

familiar logo (DM) 

Recognises 

familiar words and 

signs such as own 

name, advertising 

logos and screen 

icons  

 

Recognises 

familiar words and 

signs such as own 

name, advertising 

Understand the 

five key concepts 

about print: 

• print has 

meaning 

• Have a variety of print available for children to explore – e.g. recipes, magazines, 

comics, recycling packages in the home corner and for junk modelling.  

• Can children find logos on packaging/labels/newspapers etc. that start with the 

same letter? E.g. Mcdonalds, milky way, macaroni etc.  
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logos and screen 

icons 

• print can 

have 

different 

purposes 

• we read 

English text 

from left to 

right and 

from top to 

bottom 

• the names 

of the 

different 

parts of a 

book 

• page 

sequencing 

• Continue to experience reading recipes with photos of the steps to support 

children’s early reading and decoding. Increase the complexity of recipes.  

• During story time, model good reading habits – reading from left to right and top 

to bottom and turning pages one at a time.  

• When you introduce a new story point out the author, illustrator, title and blurb and 

explain the purposes. Can children guess what the story might be about from the 

title or picture?  

• Draw children’s attention to a wide range of examples of print with different 

functions. These could be a sign to indicate a bus stop or to show danger, a menu 

for choosing what you want to eat, or a logo that stands for a particular shop. 

● When reading to children, sensitively draw their attention to the parts of the books, 

for example, the cover, the author, the page number.  

● Show children how to handle books and to turn the pages one at a time.  

● Show children where the text is, and how English print is read left to right and top 

to bottom.  

● Show children how sentences start with capital letters and end with full stops 

● Explain the idea of a ‘word’ to children, pointing out how some words are longer 

than others and how there is always a space before and after a word. 

Understand the 

five key concepts 

about print: 

• print has 

meaning 

• print can 

have 

different 

purposes 

• we read 

English text 

Develop their 

phonological 

awareness so that 

they can: 

Spot and suggest 

rhymes 

Recognise words 

with the same 

initial sound, such 

as money and 

mother  

  

● Help children tune into the different sounds in English by making changes 

to rhymes and songs, like changing a word so that there is still a rhyme, 

for example: “Twinkle, twinkle yellow car” Making rhymes personal to children: 

“Hey diddle diddle, the cat and fiddle, the cow jumped over Haroon. 

● Deliberately miss out a word in a rhyme, so the children have to fill it in: “Run, run, 

as fast as you can, you can’t catch me I’m the gingerbread —.”  

● Use magnet letters to spell a word ending like ‘at’. Encourage children to put other 

letters in front to create rhyming words like ‘hat’ and ‘cat’. 

 

Sound discrimination and Environmental sounds 
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from left to 

right and 

from top to 

bottom 

• the names 

of the 

different 

parts of a 

book  

• page 

sequencing 

 ● Use opportunities inside and outside to stop and listen – what can children hear?  

● As part of exploring the natural environment – have listening walk tally sheets (e.g. 

birds, airplane, car, bus) how many can children hear? 

● There are lots of videos such as https://www.youtube.com/watch?v=Ii-oNQ2aTmc 

to listen to sounds around the home, outside etc.  

● There are lots of great videos from the BBC to encourage listening skills. Below is 

the link for all of them. 

https://www.bbc.co.uk/teach/school-radio/eyfs-listening-skills/zbc4y9q 

1) Weather 

2) Inside sounds 

3) Outside sounds 

4) Journeys 

5) Animals and Habitats 

6) Music 

7) Jobs 

8) Sports 

9) Near and far 

10)  Rhythm 

11)  Sound story 

12)  Sound games 1 

13)  Sound games 2 

14)  Sound games 3 

15)  Sound games 4 

● Drumming outdoors – explore how different sounds are made by tapping or 

stroking different surfaces. 

● Explore making different voice sounds (from Little Wandle). Show children pictures 

and model the associated sound and action. All children to copy.  

Model making different voice sounds.  

- Make your voice go down a slide – wheeeee  

https://www.youtube.com/watch?v=Ii-oNQ2aTmc
https://www.bbc.co.uk/teach/school-radio/eyfs-listening-skills/zbc4y9q
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- Make your voice bounce like a ball – boing, boing  

- Sound really disappointed – oh  

- Hiss like a snake – ssssss  

- Keep everyone quiet – shhhhh  

- Moo like a cow – mmmmooooo 

- Make a noise like a steam train – ch-ch-ch 

- Buzz like a bumble bee – zzzzz  

- Be a clock – tick tock 

 

 

Sound discrimination and instrumental sounds 

● Share the music and rhythm videos from the bbc listening skills website above.   

https://www.bbc.co.uk/teach/school-radio/eyfs-listening-skills-rhythm/zv6tjhv 

https://www.bbc.co.uk/teach/school-radio/eyfs-listening-skills-music/zrthqp3 

● Experiences of musical instruments: 

- Fast and slow, loud and quiet, tapping out rhythms  

- matching musical instruments – have two sets of musical instruments.  

● Use old socks and fill them each with things like rice, pasta, sand, marbles. Explore 

the sounds they may Can children match the sounds? 

● Pass the rhythm 

- Children sit in a circle and use an instrument to repeat a rhythm – e.g. 1 tap or 2 

taps. As children get more confident, extend the rhythm. You could add quiet 

or loud sounds too.  

 

Body percussion 

● Pass the sound round 

Clap your hands once and then as a group clap hands once. Keep practicing a 

few times. Then explain to the children that we are going to pass it around the 

circle. Children to take it in turns to copy the sound.  Repeat with different sounds, 

https://www.bbc.co.uk/teach/school-radio/eyfs-listening-skills-rhythm/zv6tjhv
https://www.bbc.co.uk/teach/school-radio/eyfs-listening-skills-music/zrthqp3
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modelling it first, everyone copying and then passing it around the circle.  E.g. 

stamping feet, tapping knees, clicking fingers.  Make it more challenging by 

creating a sequence. Model clap, stamp. All children copy. Once children have 

practiced a few times, pass it around the circle.  

● There are videos on Youtube to support body percussion. The links below are two 

examples.  

https://www.youtube.com/watch?v=sW2DY1OpgrI 

https://www.youtube.com/watch?v=QOh1P1ZcTaU 

● Copying a sequence of movement. Practice each sound and action. Then create 

a sequence by adding them on one at a time. Talk about the difference between 

body movements that make a sound and ones that don’t – e.g. nodding head 

doesn’t make a sound so we need to add a voice sound.  

1. Bounce head up and down and say boing boing. 

2. Push finger on nose and say honk honk  

3. Pull one ear lobe then the other and say ding dong.  

4. Clap hands and say clap clap. 

5. Tap knees and say tap tap.  

6. Stamp feet and say stamp stamp.  

7. Wiggle your bottom and say wiggle wiggle.  

Can children think of their own body movements?  

 

Rhyme 

● Continue to share favourite rhymes. Whilst singing favourite rhymes, can children 

finish the rhyme? E.g. “twinkle, twinkle little star, how I wonder what you…”  

● Can children make changes to rhymes and songs so there is still a rhyme? 

For example: “Twinkle, twinkle yellow car” 

● When reading favourite rhyming books, can children finish the rhyme? E.g. run, run 

as fast as you can, you can’t catch me I’m the gingerbread…”  

● Silly rhymes 

https://www.youtube.com/watch?v=sW2DY1OpgrI
https://www.youtube.com/watch?v=QOh1P1ZcTaU
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- Collect a variety of familiar objects from around the house and make silly 

rhymes with them for children to find. E.g. find something that rhymes with nup 

(cup).   

● Have groups of objects that rhyme. Introduce one rhyme at a time. When children 

are secure add one that doesn’t rhyme – can children identify the ones that 

rhyme and the one that doesn’t? When confident with all the rhyming groups, can 

children group the objects together?  

● Play I spy games 

“I spy with my little eye something that rhymes with bar”. 

 

Initial sounds and alliteration 

Little Wandle  

Tuning into sounds 

To enable children to begin to distinguish the initial sound in words, they need exposure 

to a range of games that develop this. These opportunities should be short games that 

are age appropriate to ensure children are engaged in them. Games that involve 

children’s names or animals, or are part of an alliterative story or poem, are good ways 

to develop this skill.  

● ‘Play with sounds’ 

Using the children’s names, or objects that are particularly engrossing for them, 

make up alliterative phrases that the children will engage and enjoy 

experimenting with.  

- Examples: David’s dangerous dinosaur/Malak’s marvellous, magic mittens.  

- This game can be played incidentally (as the children are playing and the 

practitioner is supporting or extending their play), pre-planned during free play 

or as a group activity.  

- Ensure you correctly enunciate the sound and carefully make the correct 

formation with your mouth. This is also a great opportunity to use new 

vocabulary with the children.  

● Bertha the bus is going to the zoo   
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- Chant the rhyme: Bertha the bus is going to the zoo. Who does she see as she 

passes through? Pull models or pictures of the animals she sees out of a bag, 

and say the name of the animal. At the end of the chant, briefly discuss with 

the children the initial sound of the animals and encourage them to enunciate 

it.  

- Repeat using animals with different initial sounds.  
- Extend by using alliterative phrases for some of the animals (see Play with 

sounds above). 

● Name Play 

Pull the children’s name cards out of a bag. Show each card and say the name.  

- Make up fun sentences with the children’s names. Examples: Tyrone has ten 

tickly toes. Beti has a big banana. 

● What’s in the box? (Little Wandle)  

Share silly alliterative phrases learnt at Nursery.  

- s: sock sun star snake 

- a: ant apple arrow astronaut 

- t: teddy toast teeth tiger 

- p: pencil pizza peg penguin 

- i: insect invitation igloo iguana 

- n: nurse nose nest net 

- m: moon marble monkey mouse 

- d: dog door dinosaur duck 

- g: grapes glue glasses goat 
- o: orange otter ostrich octopus 

- c: car cup crown cat 

- k: kangaroo kettle ketchup kite 

- n: neck lock tick sock 

- e: egg elbow envelope elephant 

- u: under (something under a table) upset umbrella 
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- r: rocket rabbit rice rainbow 

- h: hat hammer house helicopter 
- b: ball bus bird bear 

- f: fish frog flower flamingo 

- l: leaf lips lemon lollipop 

- j: jam jug jellyfish 

- v: volcano van vegetable 

- w: wave wig web 

- x: fox box wax (candle) 

- y: yellow yap (dog) yoyo 

- z: zebra zip zoo 

- qu: queen quack (duck) quick (action) 

 

 

 

Continuing a rhyming string 

● Use opportunities in rhyming stories to point out rhyming words – see reading 

progressioncx  

● Make silly rhyming strings with children’s names or familiar objects.  

 

Syllables 

● Recognise rhythm in own name 

Tap out syllables of their own name and their friend’s name. Can they say how 

many syllables are in their name?  

● Recognise rhythm in names of animals 

Clap out the syllables in the names of animals. 

Group the animals according to the number of syllables in the name. 

Recognise that the longest sounding words have the most syllables. 

● Recognise the rhythm in fruits and vegetables 
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Clap out the syllables in the names of fruit and vegetables.  

Group the fruit and vegetables according to the number of syllables (1= grape, 

pear, plum, 2= apple orange, carrot, onion, 3=banana, strawberry, pineapple, 

blueberry, potato, tomato. 

Recognise that the longest sounding words have the most syllables. 

 

Oral segmenting and blending 

● Play a game of ‘Simon says’ where children have to touch various parts of their 

body. Segment the body parts so that children have to blend them.  

Simon says: 

“Touch your h-ea-d 

t-oe-s 

f-ee-t 

n-o-se 

kn-ee-s 

ar-m” 
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Mathematics  

EYFS Statutory Educational Programme: Developing a strong grounding in number is essential so that all children develop the necessary building 

blocks to excel mathematically. Children should be able to count confidently, develop a deep understanding of the numbers to 10, the 

relationships between them and the patterns within those numbers. By providing frequent and varied opportunities to build and apply this 

understanding – such as using manipulatives, including small pebbles and tens frames for organising counting – children will develop a secure 

base of knowledge and vocabulary from which mastery of mathematics is built. In addition, it is important that the curriculum includes rich 

opportunities for children to develop their spatial reasoning skills across all areas of mathematics including shape, space and measures. It is 

important that children develop positive attitudes and interests in mathematics, look for patterns and relationships, spot connections, ‘have a 

go’, talk to adults and peers about what they notice and not be afraid to make mistakes. 

● Number 

- Counting in sequence 

- Cardinality 

- Subitising 

- Number Recognition and Representation 

● Numerical Patterns 

- Addition and subtraction 

- Comparing 

● Shape, Space and Measure  

- Shape and Space 

- Describing Space 

- Measure 

- Patterns 
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Mathematics - Number – Counting in sequence 

Where they are Next Steps Suggestions 

Shows an 

awareness of 

number 

Take part in 

finger rhymes 

with number 

(DM) 

● Use available opportunities, including feeding and changing times for finger-play, 

outdoors and inside, such as ‘Round and round the garden’. 

● Sing finger rhymes which involve hiding and returning, like ‘Two little 

● dicky birds’. 

● Sing number nursery rhymes e.g. “1, 2, 3, 4, 5 once I caught a fish alive”, “1 potato, 

2 potato,” “one man went to mow” “Peter hammers with one hammer”  

● Offer repeated experiences with the counting sequence in meaningful and varied 

contexts, outside and indoors. Suggestions: count fingers and toes, stairs, toys, food 

items, sounds and actions. 

● Help children to match their counting words with objects. Suggestions: move a 

piece of apple to one side once they have counted it. If children are saying one 

number word for each object, it is not always necessary to correct them if they 

skip a number. Learning to count accurately takes a long time and repeated 

experience. Confidence is important. 
● Counting actions e.g jumps, steps, claps.  

● Involve children in counting out plates, knives and forks, cups etc. for dinner.  

● Counting as part of daily routine to find ‘how many.’ E.g when putting things back 

● Numbers on area labels where appropriate to count when putting things back 

● Counting children during Hello Time 

● Rhymes, songs and games that use fingers alongside counting out loud  

● Stories that include counting – see reading overview 

 

Take part in finger 

rhymes with 

number (DM) 

Develop 

counting-like 

behaviour, such 

as making 

sounds, pointing 

or saying 

numbers in 

sequence (DM) 

Develop counting-

like behaviour, 

such as making 

sounds, pointing 

or saying numbers 

in sequence (DM) 

Count in everyday 

contexts, 

sometimes 

skipping numbers 

- ‘1-2-3-5.’ (DM) 

 

Count in everyday 

contexts, 

sometimes 

skipping numbers 

- ‘1-2-3-5.’ (DM) 

 

Uses some 

number names 

and number 

language 

spontaneously. 

(DM) 

Uses some 

number names 

and number 

language 

spontaneously 

Recites numbers 

to 3 
● To support - regularly say the counting sequence, in a variety of playful contexts, 

inside and outdoors, forwards and backwards, sometimes going to high numbers. 

For example: hide and seek, rocket-launch countdowns. 

http://../Early%20Reading/record%20of%20books%20in%20Nursery.xlsx
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(DM)  

Recites numbers 

to 3  

Recites numbers 

to 5  

Recites numbers 

to 5  

Recites numbers 

past 5 (DM) 

Recites numbers 

past 5 (DM) 

 

Counts up to 

three items 

● Practice counting small amounts (to 3, then 5, then 10) in lots of different ways 

- Pasta 

- Toys 

- Beads 

- Conkers 

- Pine cones  

● Rolling dice and then count out that amount with the above objects? 

● Play skittles – how many can they knock over?  

● Use playdough to make a number of balls, snakes etc. 

● Put candles on a playdough cake 

● Building towers and counting number of blocks. 

● Treasure hunts in the garden. Counting as objects are found. 

● Tallying 

● Counting ingredients in recipes e.g in mud kitchen, making playdough, cooking 

● Use of numicon  

● Count forwards and backwards to and from 10 and beyond, with actions and 

sounds such as claps, jumps or drum beats. 

● Model tagging when counting. Pointing to objects as they are counted or 

highlighting that you are saying one number for each object. 

● Ask children to give you 2 plates or get four spoons 

● Mud kitchen recipes that involve counting out ingredients.  

● Encourage children to count resources  

● Counting items when putting things back.  

● Counting out from a set of objects 

Counts up to five 

items 

Say one number 

for each item in 

order to 5 – 

1,2,3,4,5 (DM) 
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● Pointing to children as they count in hello time 

● Tallying 

 

Stable order  

children understand when counting, the numbers said have to be in a certain order 

(children need to know all the number names for the objects they are counting) 

Teachers can encourage children to count aloud to larger numbers without expecting 

children to count to that number immediately. 

 

Abstraction principle  

Children understand that anything can be counted including things that cannot be 

touched including sounds and movements.  

 

1:1 counting 

Assigning one number name to each object being counted. Children need to ensure 

that they count each object only once ensuring that they have counted every object 

Previously listed learning opportunities but expanding to count to and beyond 10 

Order-irrelevance principle 

Children understanding that the order we count a group of objects is irrelevant. There will 

still be the same number.  

● Encourage children to count objects in different ways. Move the objects and ask 

how many?  

● Model not always counting in a continuous line e.g counting from different 

starting points. 

● Placing and arranging – identifying a total. Moving objects and identifying that 

the total is the same 



 

136 
 

Say one number 

for each item in 

order to 5 – 

1,2,3,4,5 (DM) 

Counts up to 10 

items 

● As above but to 10  

Counts up to 10 

items 

 

Counts objects, 

actions and 

sounds to 10 

(DM) 

● Use a tub with a lid to drop either marbles, conkers or something that makes a 

noise. It is important that children aren’t able to see you so that they are relying on 

listening skills only.  

- Start with a small quantity of 3 and then build up to 5 and then 10  

Estimates how many objects they can 

see and checks by counting them 

● Estimating opportunities throughout the day e.g. counting children on the carpet 
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Mathematics - Number – Cardinality 

 

Where they are Next Steps Suggestions 

Can give you one 

object when 

asked. 

Tagging objects 

as they count 

using some 

number names 

● Draw attention to changes in amounts, for example, by adding more bricks to a 

tower, or eating things up. 
 

● Count things and then repeat the last number. For example: “1, 2, 3 – 3 cars”. Point 

out the number of things whenever possible; so, rather than just ‘chairs’, ‘apples’ 

or ‘children’, say ‘two chairs’, ‘three apples’, ‘four children’. Ask children to get 

you several things and emphasise the total number in your conversation with the 

child. 

● Use number words in meaningful contexts, e.g. Here is your other mitten. Now we 

have two. 
● Model counting and identifying that the last number is how many things there are. 

● Talk about how many things there are e.g. two shoes, three bananas  

● Model counting on fingers and encouraging children to do the same. 

● Tallying – counting things hidden in the environment – e.g. finding 3 golden eggs, 1 

harp etc.  

● Recipes – counting out spoonful’s of ingredients  

● Counting children at hello time 

● Number sorting – can you find 5 sticks? 

● Recipes 

● Placing and arranging – identifying a total. Moving objects and identifying that the 

total is the same 

● Use of numicon to explore numbers to 3, 5 and 10 

Model counting and identifying that the last number is how many things there are. 

● Talk about how many things there are e.g. two shoes, three bananas  

● Model counting on fingers and encouraging children to do the same. 

● Tallying 

● Recipes 

Tagging objects 

as they count 

using some 

number names 

Tagging objects 

as they count up 

to three 

Tagging objects 

as they count up 

tothree 

Counts a group 

of one, two and 

three objects 

and knows that 

the last number 

reached tells you 

how many there 

are in total 

Counts a group 

of 1, 2 and 3 

objects and 

knows that the 

last number 

reached tells you 

how many there 

are in total 

Linking counting 

with number 

value 0-3 

 

 

Linking counting 

with number 

value 0-3 

Linking counting 

with number 

value 0-5 

Linking counting Linking counting 
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with number 

value 0-5 

 

 

with number 

value to 10 

● Skills – putting number of elastic bands around a lollypop stick with numeral on. 

Hole punching a certain number of holes. 

● Counting children at hello time/learning group  

● Number sorting – can you find 5 sticks? 

● Recipes 

● Placing and arranging – identifying a total. Moving objects and identifying that the 

total is the same 
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Mathematics - Number – Subitising  

Where they are Next Steps Suggestions 

React to 

changes of 

amount in a 

group of up to 

three items (DM) 

With adult 

support, explores 

subitising to 2 or 

3. 

●  

With adult 

support, explores 

subitising to 2 or 

3.  

Develop fast 

recognition of up 

to 3 objects, 

without having to 

count them 

individually 

(subitising) DM 

● Point to small groups of two or three objects: “Look, there are two!” Occasionally 

ask children how many there are in a small set of two or three. 
● When children go out on walks, encourage them to notice groups of things to 

three. E.g. maybe they notice two flowers or three birds or two birds and then one 

bird.  

● When looking and small groups of objects. Ask: 

- What do you see?  

- How do you see it?  

- What has changed?  

- What has stayed the same? 

● Emphasise that if they didn’t have to get any more counters or move any away, 

there must be the same amount but they look very different. 

 

Develop fast 

recognition of up 

to 3 objects, 

without having to 

count them 

individually 

(subitising) DM 

 

Perceptual 

subitising – see it 

instantly. children 

might “see 3” 

without using 

any learned 

mathematical 

knowledge 

Perceptual 

subitising – see it 

instantly. children 

Explore 

conceptual 

subitising (seeing 

● Use dominoes to see number patterns within numbers. E.g. 8 – two groups of 4.  

● Using two dice to see number patterns within numbers.  
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might “see 3” 

without using 

any learned 

mathematical 

knowledge 

parts of a whole 

and knowing 

whole without 

counting – e.g. 

two groups of 

two as one 

group of four) 

● Can look at bigger amounts to 6 but focus on patterns/arrangements within – 2, 2, 

2 as one group of four for example. 
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Mathematics - Number – Number Recognition  

Where they are Next Steps Suggestions 

Uses some 

number names 

and number 

language within 

play. 

Uses some 

number names 

and number 

language within 

play, and may 

show fascination 

with large 

numbers. 

● Find number 2/3/4 (depending on age of child) 

- How many 2/3/4 can children find in the environment?  

- Can you find the number 2/3/4 when you’re out and about (in the shops/on a 

bus)  

● Children’s badge ages on peg photos  

 

Uses some 

number names 

and number 

language within 

play, and may 

show fascination 

with large 

numbers. 

Begin to 

recognise 

numerals of 

personal 

significance. 

 

●  

Begin to 

recognise 

numerals of 

personal 

significance. 

 

Recognises 

numbers in their 

environment. 

 

● Provide a numeral rich environment, e.g. in roleplay areas, mud-kitchen recipes, 

numbers on trikes and toilet doors. 

● Provide numerals that children can pick up and use within all aspects of their play. 

● Provide resources indoors and outside for children to explore and talk about higher 

numbers. 
● Use small numbers to manage the learning environment. Suggestions: have a pot 

labelled ‘5 pencils’ or a crate for ‘3 trucks’. Draw children’s attention to these 

throughout the session and especially at tidy-up time: “How many pencils should 

be in this pot?” or “How many have we got?” etc. 
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● What numbers can children find in the environment? 

● Number tally sheets, number hunt  

Sometimes 

matches 

numeral and 

quantity 

correctly.  

 

Link numerals 

and amounts up 

to 3 

● Count things and then repeat the last number. For example: “1, 2, 3 – 3 cars”. Point 

out the number of things whenever possible; so, rather than just ‘chairs’, ‘apples’ or 

‘children’, say ‘two chairs’, ‘three apples’, ‘four children’. Ask children to get you 

several things and emphasise the total number in your conversation with the child. 

● Numicon and numerals to 3 

● Objects to count and numbers to 3 

Link numerals 

and amounts up 

to 3 

Link numerals 

and amounts up 

to 5 

● Use your knowledge of children – maybe they have a favourite number or number 

they know (to 10)? As long as it isn’t beyond their counting abilities encourage 

children to work with numerals they know.   

● Numicon and numerals to 5 

● Objects to count and numbers to 5 

Link numerals 

and amounts. 

For example, 

showing the right 

number of 

objects to match 

the numeral, up 

to 5 

Selects the 

correct numeral 

to represent up 

to 10 objects. 

● Lots of opportunities of numerals to 10 and natural objects to count  

Selects the 

correct numeral 

to represent up 

to 10 objects. 

Recognises 

numerals 1 to 10. 

 

● Numbers and a washing line to peg 

● Number line in family groups  

● Jump with children along a number track, counting each jump or counting on. 

● Plan opportunities to order mixed-up numerals. 

● Provide opportunities for children to match a number of objects to the numeral, 

including zero, and display number lines to 100 at child height 
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Number - Number representation 

Where they are Next Steps Suggestions 

Beginning to 

represent numbers 

using fingers, 

marks on paper or 

pictures. 

 

Experiment with 

their own 

symbols and 

marks as well as 

numerals (DM) 

 

● Tally sheets – see drive for resources 

● Encourage children to use their fingers to show an amount e.g. when asking 

another child to share resources, to show on their fingers how many they need. 

● Value and support children to use their own graphics when problem solving. 

● Begin to model calculations in mathematical stories and number rhymes and in 

real contexts, using a range of ways of representing (e.g. five-frames). Use both 

informal and standard ways to record these, including tallies and symbols. Discuss 

children’s own graphical strategies to solve problems, using some vocabulary of 

addition and subtraction. 
● Encourage children in their own ways of recording (for example) how many balls 

they managed to throw through the hoop. Provide numerals nearby for reference. 

Suggestions: wooden numerals in a basket or a number track on the fence. 
● Value children’s own mathematical representations within their pretend play 
● Model writing numerals, e.g. on badges, birthday cards and banners 
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Mathematics - Numerical Patterns - Addition and Subtraction 

Add one from 

numbers to 3.  

Add one from 

numbers to 5  

● Part-part-whole 

● Combining two groups together to find the total.  

● Modelling calculations with scenarios, songs and stories 

● See reading progression 

● Numicon – give each child a one and a choice of up to 5. 

● Encourage children to join with real life problems – how many of us are there for 

dinner? How many plates do we need? How many knives and forks? Etc. What 

happens if one more comes to dinner? How many will we need?  

● Part-part whole  

Add one from 

numbers to 5 

Add one from 

numbers to 10.  

● Numicon – give each child a one and a choice of up to 10.  

● Encourage children to join with real life problems – how many of us are there for 

dinner? How many plates do we need? How many knives and forks? Etc. What 

happens if one more comes to dinner? How many will we need? 

● Number songs – e.g. one elephant balancing  

Add one from 

numbers to 10. 

Beginning to 

recognise that 

each counting 

number is one 

more than the 

one before 

through number 

songs 

 

Beginning to 

recognise that 

each counting 

number is one 

more than the one 

Understand the 

‘one more 

than/one less 

than’ relationship 

between 
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before through 

number songs  

consecutive 

numbers to 10 

 

Understand the 

‘one more 

than/one less 

than’ relationship 

between 

consecutive 

numbers to 10 

 

Says the number 

that is one more 

than a given 

number  

● Number track game with more and less cards  

●  Have a dice in the middle to show a number to 6. Children count out 

two sets of a number e.g. 4 on the left and 4 on the right. On the right can they 

show one more? On the left one less? This will help children physically see one 

more and one less. 

What number did you start with? 

How did you show one more/one less/? 

What number is one more than ___(child’s number)? How do you 

know that? 

What number is one less than ___ (child’s number)? How do you know that? 

● The above can also be used with numbers and things to count with. 

 

● Encourage children to make predictions and visualise the outcome in stories, 

rhymes and songs if one (or two) is added or taken away. 

Says the number 

that is one more 

than a given 

number 

Counting 2 

groups to find a 

total to 5 – 

exploring 

number bonds to 

● Explore different arrangements of the same number, e.g. partitioning five in 

different ways; hiding one group and “guessing” the hidden number. 
● Use of numicon to support count two groups up to the value of 5.  

● Placing and arranging – identifying a total. Moving objects and identifying that the 

total is the same 



 

146 
 

5 

Counting 2 

groups to find a 

total to 5 – 

exploring 

number bonds to 

5 

 

Counting 2 

groups to find a 

total to 10 – 

exploring 

number bonds to 

10 

 

● Explore patterns within numbers up to 10, including evens and odds, double facts 

and how quantities can be distributed equally 

● Roll two dice and count out objects for each one. How many altogether?   

● Building towers counting blocks. How many are there in each tower? How many 

altogether? 

● Skills – lock and keys with number sentences.  

 

Finds the total number of items in two 

groups by counting all of them  

Solve real world mathematical 

problems with numbers to 5 (DM) 

● Encourage children to join with real life problems – how many of us are there for 

dinner? How many plates do we need? How many knives and forks? Etc.  

● If children arrive late during hello time, work together to alter the ‘there are x 

children here today’ 

● Sharing resources. How many do they have each? How many altogether? 

● Model comparing numbers in problems about fair shares. 
 

Leading to taking away skills  

Beginning to explore taking away 

through number rhymes.  

 

Beginning to recognise that each 

counting number is one more than the 

one before through number songs 
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Takeaway one 

from numbers to 3. 

Takeaway one 

from numbers to 

5 

● Number rhymes counting backwards – visualize to show the relationship of one less 

● Whilst playing with cars etc. count them and explore driving them away. I have six 

cars. If two cars drive away how many cars are left? Children could count how 

many cars in the garage, how many driving and how many altogether. 
Takeaway one 

from numbers to 5 

Takeaway one 

from numbers to 

10.  
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Mathematics - Numerical Patterns – Comparing  

 

Where they are Next Steps Suggestions 

Compare amounts, saying ‘lots’, ‘more’ 

or ‘same’. (DM) 
● Draw attention to changes in amounts, for example, by adding more bricks to a 

tower, or eating things up. 
● Provide varied sets of objects for playful opportunities for children to 

independently explore lots, more, not many and not enough. 
Compare 

amounts, saying 

‘lots’, ‘more’ or 

‘same’. (DM) 

Compare groups 

which are very 

different in 

number 

 

● One group with 1 and one group with 10 for example. Very visual.  

Compare groups 

which are very 

different in 

number 

 

Recognises when 

groups are ‘more,’ 

‘less,’ and ‘the 

same.’ 

● Noticing and commenting on (using words like ‘some’, ‘lots’) amounts of objects in 

everyday life and in books. For example, wild flowers, groups of animals, food 

items (pasta, raisins etc.), groups of the same types of toy (cars, play people etc.), 

seeds (acorns, conkers etc.) Share photos of examples.  

● Add to quantities (e.g. food items or toys) and draw attention to changes in 

amount, using words like more and all gone  

● Play games and sing finger rhymes which involve hiding and returning (e.g. Two 

little dicky birds).  

 

  

Recognises 

when groups are 

‘more,’ ‘less,’ 

and ‘the same.’ 

Comparing 

numbers using 

‘more,’ ‘fewer’ 

‘less,’ bigger,’ 

‘smaller’ 
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Mathematics - Shape, Space and Measure – Shape and Space 

Where they are Next Steps Suggestions 

Moves their 

bodies and toys 

around objects 

and explores 

fitting into spaces 
 

Climb and 

squeeze 

themselves into 

different types 

of spaces. DM 

● Play hide and seek  

● Describe children’s climbing, tunnelling and hiding using spatial words like ‘on top of’, 

‘up’, ‘down’ and ‘through’. 
 

Climb and 

squeeze 

themselves into 

different types 

of spaces. DM 

 

Enjoys playing 

with objects of 

different sizes 

that go 

together, for 

example 

stacking cups 

(EYDJ) 

● Encourage children to play freely with a wide range of objects – young children 

engage spontaneously in mathematics during nearly half of every minute of free 

play.  

Suggestions: when appropriate, sensitively join in and comment on:  

- interestingly shaped objects like vegetables, wooden pegs, spoons, pans, corks, 

cones, balls  

- pots and pans, boxes and objects to put in them, shape sorters  

- stacking cups: hiding one, building them into a tower, nesting them and lining 

them up. 

● Provide blocks and boxes to stack, build and solve problems with 

Enjoys playing 

with objects of 

different sizes 

that go 

together, for 

example 

stacking cups 

(EYDJ) 

Matches shape 

of piece to hole 

– for example in 

a shape sorter 

(EYDJ) 

● Provide a range of inset puzzles and support children as they explore matching 

shapes with spaces. 

● Provide a range of inset board and puzzles with large pieces.  

● Provide a range of construction materials for independent play.  

● Organise storage by their shape, with photos or silhouettes to show where things are 

kept. 

● Model thinking about the properties of shapes when selecting them to fit into 

spaces, e.g. Oh look, we need a round one. 

Matches shape 

of piece to hole 

– for example in 

Shows an 

interest in 

shape and 

● Transient art 

● Junk DNA 
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a shape sorter 

(EYDJ) 

space by 

playing with 

shapes or 

making 

arrangements 

with objects. 

● Transient art books – gingerbread man, nursery rhymes etc.  

● Provide a range of inset and jigsaw puzzles of increasing complexity for children to 

choose.  

● Provide a variety of construction materials including some with identical pieces so 

that children freely explore same and different. 

● Chat about the shape of the pieces and the holes when fitting pieces into inset 

puzzles.  

● Model comparing two objects to see if they have the same shape in purposeful 

contexts.  

● Suggest choosing a particular shaped item for a purpose.  
● Model your thinking when building 

● Look here for stages of block play.  

Shows an 

interest in shape 

and space by 

playing with 

shapes or 

making 

arrangements 

with objects. 

Build with a 

range of 

resources. 

 

Build with a 

range of 

resources. 

 

Combine 

shapes to make 

new ones – an 

arch, a bigger 

triangle etc. DM 

● Provide shapes that combine to make other shapes, such as pattern blocks and 

interlocking shapes, for children to play freely with. When appropriate, discuss the 

different designs that children make. 

Combine 

shapes to make 

new ones – an 

arch, a bigger 

triangle etc. DM 

Shows 

awareness of 

similarities of 

shapes in the 

environment.  

● Go on a shape environment hunt – what shapes can children find that are the 

same.  

● Can children collect different things around them and sort them?  

E.g. things that are round, things that aren’t round.  

● Sorting natural objects – pine cones/conkers/corks 

Shows 

awareness of 

similarities of 

shapes in the 

environment.  

 

Beginning to 

talk about the 

shapes of 

everyday 

objects, e.g. 

‘round’ and 

● As children experience shapes, use informal language (e.g. slanty, pointy, twisty, 

wiggly, bumpy), common shape names (e.g. cylinder, cone, circle, square) and 

“nearly” shapes (e.g. This is almost a square but it’s got curvy corners).  
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‘tall’. 

Beginning to 

talk about the 

shapes of 

everyday 

objects, e.g. 

‘round’ and 

‘tall’. 

 

Select shapes 

appropriately: 

flat surfaces for 

building, a 

triangular prism 

for a roof etc.  

● Help children to choose shapes for a purpose, e.g. a triangular block for a roof and 

the wedge-shaped block for a ramp.  

● Offer an appropriate or inappropriate shape for what you think the child’s purpose 

might be to investigate their thinking. 

● Provide a variety of construction materials like blocks and interlocking bricks. 

Provide den-making materials. Allow children to play freely with these materials, 

outdoors and inside. When appropriate, talk about the shapes and how their 

properties suit the purpose. Occasionally suggest challenges, so that children build 

increasingly more complex constructions. Use tidy-up time to match blocks to 

silhouettes or fit things in containers, describing and naming shapes. Suggestion: 

“Where does this triangular one /cylinder /cuboid go?” 

Select shapes 

appropriately: 

flat surfaces for 

building, a 

triangular prism 

for a roof etc. 

Talk about and 

explore 2D and 

3D shapes (for 

example, 

circles, 

rectangles, 

triangles and 

cuboids) using 

informal and 

mathematical 

language: 

‘sides’, 

‘corners’; 

‘straight’, ‘flat’, 

‘round’. 

● Encourage children to play freely with blocks, shapes, shape puzzles and shape-

sorters. Sensitively support and discuss questions like: “What is the same and what is 

different?” Encourage children to talk informally about shape properties using words 

like ‘sharp corner’, ‘pointy’ or ‘curvy’. Talk about shapes as you play with them: “We 

need a piece with a straight edge.” 

● Encourage children to use the names of shapes and their properties (e.g. straight, 

curved, edges) and prompt them to say what shapes remind them of. 

Uses shapes in play with a planned 

outcome in mind selecting them 

based on an awareness of these 

● Challenge children to make more complex constructions such as towers of arches, 

a window or a staircase. 

● Encourage children to  
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properties. 

 

Mathematics - Shape Space and Measure – Describing space  

Where they are Next Steps Suggestions 

Understand position through words 

alone. For example the bag is under 

the table – with no pointing. 

 

● Discuss position in real contexts. Suggestions: how to shift the leaves off a path or 

sweep water away down the drain. Use spatial words in play, including ‘in’, ‘on’, 

‘under’, ‘up’, ‘down’, ‘besides’ and ‘between’. Suggestion: “Let’s put the troll under 

the bridge and the billy goat beside the stream.”  

● Look here for more ideas to support children’s understanding of preposition  

Discuss routes and locations, using 

words like ‘in front of’ and ‘behind’.  

 

● Take children out to shops or the park: recall the route and the order of things seen 

on the way. Set up obstacle courses, interesting pathways and hiding places for 

children to play with freely. When appropriate, ask children to describe their route 

and give directions to each other. Provide complex train tracks, with loops and 

bridges, or water-flowing challenges with guttering that direct the flow to a water 

tray, for children to play freely with. Read stories about journeys, such as ‘Rosie’s 

Walk’ 

● Set up obstacle courses, interesting pathways and hiding places for children to play 

with freely. When appropriate, ask children to describe their route and give 

directions to each other)  

● Use spatial words in play, including ‘in’, ‘on’, ‘under’, ‘up’, ‘down’, ‘besides’ and 

‘between’. Suggestion: “Let’s put the troll under the bridge and the billy goat 

beside the stream.” 

● Read “We’re going on a bear hunt” and “3 billy goats gruff”. Share videos of key 

workers reading the stories.  

● Explore prepositions with a box and a lid. Ask children to put a favourite toy 

in/on/under the box.  

● Play hide and seek with children and talk about where they are hiding…”you are 

Describe a familiar route  
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behind the curtain”. Take turns and ask them to tell you where they are. 
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Mathematics - Shape, Space and Measure – Measure 

Repeat the cycle individually for weight, height, capacity, length, size   

Where they are Next Steps Suggestions 

Explores 

different sized 

materials and 

objects to 

support their 

understanding 

of big, small, 

heavy and light 

Uses the 

language of size 

and weight in 

everyday 

contexts (DM) 

e.g. big, little 

 

● Provide big and little versions of objects for children to play with and compare 

- e.g. big/little spoon, big/little plate, big/little items of clothing (a grown ups tshirt 

and children’s tshirt).  

● Cooking 

● Use the language of size and weight as children are involved in everyday play and 

routines.  

● Use the language of capacity as children explore water or sand to encourage them 

to think about when something is full, empty or holds more. 

● Provide a range of objects, including big, heavy and awkward ones that can be 

transported, both indoors and outdoors. 
● Provide different sizes and shapes of bags, boxes and containers so that children can 

experiment with filling, experiencing weight and size. 

Uses the 

language of size 

and weight in 

everyday 

contexts (DM) 

e.g. big, little 

Uses the 

language of size 

and weight in 

everyday 

contexts (DM) 

e.g. heavy, light.  

Uses 

mathematical 

language in their 

play e.g. heavy, 

light  

 

Compares sizes, 

weights etc. 

using gesture 

and language 

(DM) 

 

● Provide experiences of size changes. Suggestions: “Can you make a puddle 

larger?”, “When you squeeze a sponge, does it stay small?”, “What happens when 

you stretch dough, or elastic?” Talk with children about their everyday ways of 

comparing size, length, weight and capacity. Model more specific techniques, such 

as lining up ends of lengths and straightening ribbons, discussing accuracy: “Is it 

exactly…?” 

● Look out for opportunities to compare things purposefully such as finding out 

whether a teddy will fit in a bed. 

● Provide resources with clearly different weights to support direct comparison, and 

something to carry them in. 
● Provide equipment with varied capacities and shapes in the water, mud kitchen 

Compares sizes, 

weights etc. 

using gesture 

Make 

comparisons 

between objects 

relating to size, 
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and language 

(DM) 

 

length, weight 

and capacity 

 

and role play areas. 

● Look out for meaningful opportunities for children to compare by length, weight, 

capacity and time using comparative language (longer/ shorter, heavier/lighter, 

holds more/holds less, longer time/shorter time). 

● Provide problem-solving opportunities indoors and outdoors for comparing length, 

weight and capacity, e.g. Which is the best bottle so we’ll have enough drink for 

everyone at the picnic? 

● Provide items that can be ordered by size, such as plates and clothes in role play. 

● Explore tools for different units of measure  
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Mathematics - Shape, Space and Measure – Patterns  

Where they are Next Steps Suggestions 

Explore a range 

of different 

objects and 

materials  

Identify 

similarities and 

differences in 

objects through 

matching  

● Autumn matching – pinecones, conkers, leaves etc  

● Transient art  

● Putting things back  

 

Identify 

similarities and 

differences in 

objects through 

matching 

Notice patterns 

and arrange 

things in 

patterns (DM) 

● Provide patterned material – gingham, polka dots, stripes etc. – and small objects to 

arrange in patterns. Uses words like repeated and ‘the same’ over and over 

● Provide resources with high-contrast patterns. 

● Provide patterns from different cultures, such as fabrics. 

● Talk about patterns in the environment e.g. spots and stripes on clothing or bumps in 

the pavement. 

● Comment on what is the same and what is over and over again in patterns found in 

the environment. 

● Talk with children about the patterns you notice around you.  

● Comment on and help children to recognise the patterns they make in their mark 

making, loose parts and construction. 

 

Notice patterns 

and arrange 

things in 

patterns (DM) 

Talk about and 

identify the 

patterns around 

them for 

example stripes 

on clothes, 

designs on rugs 

and wallpaper. 

Use informal 

language like 

‘pointy’, 

‘spotty’, ‘blobs’ 

etc. (DM) 

Talk about and 

identify the 

patterns around 

them for 

Explores and 

adds to simple 

linear patterns 

of two or three 

● Share examples of patterns that children can make using things from around the 

house – different types of pasta (fusilli, spaghetti, fusilli, spaghetti etc.  

● Share examples of patterns that children can make with materials outside as with 

the example on the left. 
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example stripes 

on clothes, 

designs on rugs 

and wallpaper. 

Use informal 

language like 

‘pointy’, 

‘spotty’, ‘blobs’ 

etc. DM 

 

repeating items, 

e.g. stick, leaf 

(AB) or stick, 

leaf, stone 

(ABC) 

 

● Whilst playing alongside children, model simple repeating patterns of two or three 

items and encourage children to create and continue patterns.  

● Demonstrate arranging objects in spatial patterns when building, collaging or 

playing with loose parts. 

● Draw children’s attention to patterns around them including from a range of 

cultures. 

● When making patterns, help children to solve problems. 

● Provide a range of natural and everyday objects and materials, as well as blocks 

and shapes, for children to play with freely and to make patterns with. 

● Engage children in following and inventing movement and music patterns, such as 

clap, clap, stamp. 

Explores and 

adds to simple 

linear patterns 

of two or three 

repeating items, 

e.g. stick, leaf 

(AB) or stick, 

leaf, stone 

(ABC) 

Notice and 

correct an error 

in a repeated 

pattern (DM) 

● When appropriate, encourage children to continue patterns and spot mistakes.  
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Understanding the World  

EYFS Statutory Educational Programme: Understanding the world involves guiding children to make sense of their physical world and 

their community. The frequency and range of children’s personal experiences increases their knowledge and sense of the world 

around them – from visiting parks, libraries and museums to meeting important members of society such as police officers, nurses 

and firefighters. In addition, listening to a broad selection of stories, non-fiction, rhymes and poems will foster their understanding of 

our culturally, socially, technologically and ecologically diverse world. As well as building important knowledge, this extends their 

familiarity with words that support understanding across domains. Enriching and widening children’s vocabulary will support later 

reading comprehension. 

Understanding the World is broken down into the following areas:  

● The natural world  

- Changes in Materials 

- The World  

- Care and Concern  

● People, culture and communities  
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Understanding the World – The Natural World - Exploring changes in materials 

Where they are Next Steps Suggestions 

Actively explores objects using 

different senses – for example, links 

together different ways of handling 

objects, shaking, hitting, looking, 

feeling, tasting, mouthing, pulling, 

turning and poking (EYDJ) 

Activities for exploring objects: Sense of touch 

Surprise box 

Cut holes out of each side of a large cardboard box that has a lid. The holes must be large 

enough so children can insert their hands through the holes. Deposit various objects with 

different textures (soft, rough, smooth) in the box. Put the lid on the box.  

Fabric manipulation 

Different types of fabric represent another great way to give the opportunity to discover 

a wide range of textures. Simply cut many different types of fabric into small squares and 

set them in a box. Young children will enjoy exploring the contents of the box (supervision 

required). The following types of fabric are especially interesting: velvet, fake fur, denim, 

silk, burlap, peach skin, etc. Variation: After having let children manipulate the fabric for a 

while, add plastic containers they can fill and empty with pieces of fabric. Variation 2: Let 

them stick the pieces of fabric on a large piece of cardboard or adhesive paper. 

Fur mittens 

Use fake fur (or any other interesting fabric) to make simple mittens without thumbholes. 

The fur should be on the inside of the mittens. Slide children's hands or feet inside the 

mittens so they will discover the fabric's texture. 

Nature through the seasons 

Children can use water to feel different sensations all over their body. During winter 

months, fill a large container with snow and set it on the floor so children can manipulate 

its contents. During fall, children love crumpling dry (and not so dry) leaves. During spring, 

provide children with the opportunity to feel raindrops fall on their hands or face. 

Texture bins 

Prepare a series of texture bins. Each bin should contain a single element (texture). For 

example, you may offer a flour bin, a feather bin, a puffed cereal bin, a "goops" bin, a 

water bin, and a bin with a thin layer of paint on the bottom and hidden objects to 

discover. 

 

Activities for exploring objects: Sense of smell 
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Scented book 

Make cardboard books containing scents to discover. 

Scented scarves 

Children love to lay with scarves. Wearing them or dancing with the scarves will be even 

more fun if you add a drop of vanilla, lavender, or almond oil to them.  

Scented containers 

Deposit scented candles inside tiny plastic containers. Punch holes in the lids of the 

containers and let children manipulate, stack, and smell them.  

Flowers 

Purchase a bouquet of flowers or cut flowers in your flowerbed. Even dandelions are 

perfect for this activity! Invite children to smell and manipulate the flowers. You can also 

use the flowers to create collages. 

Spice-filled containers 

Show children your “spice rack”. Open each spice jar and let children smell them to give 

them the opportunity to discover new scents. 

  

Activities for exploring objects: Sense of sight 

Mirrors 

● Provide a hat bin. Children can use the contents of the bin to dress up and admire 

their reflection. 

● Provide a small mirror and let them paint the tip of their nose. 

● Feathers can be used to tickle children's toes in front of the mirror. 

● Window markers can be used to draw directly on a mirror. 

Peek-a-boo games (where you become the object) 

Peek-a-boo games are always interesting for young children, especially those children 

who are in the process of acquiring object permanence.  

● Hide behind a blanket and say "peek-a-boo" every time you remove it. You can use 

tulle (transparent). 
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● Hide your face in your hands. Say "peek-a-boo" every time you remove your hands 

and smile. 

● Stand behind a window (outside) and play peek-a-boo with children who are on 

the other side of the window (inside). 

● Create a simple hide and seek game by hiding behind a furniture item or a half-

opened door. Call out to children to encourage them to look for you. 

Lights 

● Fill a container with small flashlights. Turn the lights down and let children manipulate 

them. 

● Hang a string of Christmas lights from the ceiling. Turn them on at the end of the day. 

● Use one or two battery-operated candle(s) to create an atmosphere. 

Storybooks and picture books 

● Stick various pictures or illustrations next to your changing table. Have fun naming 

the items and encouraging children to identify them during nappy changes. 

● Recycle damaged books by sticking their illustrations in a row on a wall within your 

daycare. Explore the story, moving from one picture to the next. 

● Recycle very large gift bags by cutting the illustrations on either side of each one 

(keeping the handles intact). Use the strings to hang the illustrations. 

 

Activities for exploring objects: Sense of hearing 

Surprise bags 

Place several different gift bags around. Insert a rattle or musical instrument in each one. 

Let children go from one bag to the next to manipulate the items. This activity can also 

represent a great outdoor activity. 

  Wind chimes 

Wind chimes are great for exploring gentle sounds and melodies.  

● Hang several wind chimes  

● Hang a wind chime from the ceiling over your changing table. Attach a string 

children can pull on to hear its melody (supervision required). 
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Sounds of nature 

Sounds that are present in nature are always fun to explore with little ones. 

● Encourage children to listen to different outdoor sounds. When you are out and 

about, listen to the barking dog, the chirping birds, and the wind in the tree 

branches. 

● Play CDs containing sounds of nature.  

● Imitate the sounds associated with different animals children are familiar with. 

Accompany each sound with a picture or figurine representing the corresponding 

animal. 

Explore materials with different 

properties (DM) 

 

Explore how things work (DM) 

 

The term 'materials' is used to describe all the different things - the 'stuff' - that makes up 

our world. They include metal, plastic, wood, paper, glass, rock, water, air. Everything, 

including the clothes we wear and the food we eat, can be described as materials. 

Different materials have different properties and behave in different ways - they can be 

hard, soft, rough, smooth, heavy, light, springy, firm, shiny or dull. 

● Variety of loose parts inside – e.g. pine cones, nuts and bolts, pebbles, stones, 

corks, feathers etc. - transient art.  

● Natural construction – gravel, sand, stones, pebbles, mud. 

● Mud kitchen – add water, provocations such as flowers, twigs etc.  

● Experiences of clay 

Explore collections of materials with 

similar and/or different properties (DM) 

 

Explore how things work (DM) 

 

 

Giving children opportunities to look carefully at different materials, to sort and classify 

them and to investigate how they behave will help to build their understanding of the 

world. 

● Classifying materials by properties and how the materials are used is an excellent 

way to help young children extend their understanding.  

- Metals are often hard and feel cold. An object made of metal feels heavy 

(although aluminium is very light), will conduct electricity and is likely to 

make a 'metallic' ringing sound if you hit it. Some metals have shiny surfaces 

which reflect light and act as mirrors. 
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- Wood is strong and flexible and made of fibres. Objects made of wood 

usually float in water, can be heavy or light, can be cut with a saw and can 

be sanded smooth. 

- Plastics are light and very long-lasting. They can be bent and stretched, cut 

and shaped. Plastic objects don't conduct electricity and usually float in 

water. 

- Glass lets light pass through it. Glass breaks easily, and when it is heated it 

can be blown and moulded into different shapes. 

- As children are exploring materials, provide them with different experiences 

to explore the differences. E.g. floating/sinking, shining a light on them, 

hitting/banging them, using a magnet etc.  

● Floating and Sinking 

Water has many fascinating properties that young children love to explore. 

Understanding why some things float and others sink is not as simple as it appears. 

Having lots of opportunities to experience 'floating, sinking and sunk' is the best 

way to build up this aspect of scientific knowledge. 

- Investigate a selection of objects that float or sink, such as corks, lolly sticks, 

lids, foil dishes, cotton reels, plastic and metal teaspoons, marble, conker, 

coin, bottle tops, sponge.  

- Include different fruits and vegetables to see whether they all behave in the 

same way.  

- Objects like coins, rocks, and marbles are denser than water. They will sink. 

- Objects like apples, wood, and sponges are less dense than water. They will 

float.  

- Many hollow things like empty bottles, balls, and balloons will also float. That 

is because air is less dense than water. This is one reason huge ships can 

float, even though they are very heavy. Inside a ship, there is a lot of hollow 

space filled only with air. But that’s not all, shape matters, too! 
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- The outside of an object is called it’s surface. When more of the surface is 

touching the water, the object is more buoyant, which means it floats better. 

When an object floats, it pushes water out of the way. That is called 

displacement. But water pushes back. So the more surface area an object 

has, the more water pushes back against it, helping it float. That is another 

reason why even big ships do not sink if they have the right shape. 

- Encourage children to handle the different objects and to predict whether 

they think they will float or sink. How will you know? How will the children 

decide to sort the objects? Is it possible to make a rule or hypothesis about 

natural materials and their floating/sinking attributes? 

- Show children an egg in a bowl of water. Remove the egg and add lots of 

salt. When the egg is returned to the water, it floats.  

- Freezing water also affects its density. This is why ice cubes float on water 

and why ice forms on the surface of water 

- Play pooh sticks. How does the shape, weight or length of the stick affect 

the speed at which it floats down a stream?  

- Drop a stone into a long transparent tube and watch it sink. Do this with 

other objects too. Have sinking races and see which objects sink the fastest. 

These tubes also work well for seeing how objects can displace water  

- Does the depth of a puddle affect what objects can be floated on it?  

- Enjoy bubbles floating in the air. Which bubbles rise before popping and 

which sink? Can the children work out a pattern to what happens to a 

bubble?  

- Look at and play with feathers, ribbons and other floaty objects  

- Enjoy parachute games, especially ones which let the parachute float up  
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- Fly a kite in an open space away from trees, water and overhead wires. 

What other objects float in the air? (e.g. dandelion seeds, helicopter seeds, 

balloons, toy gliders, paper planes, music)  

- Is it possible to make something that sinks float? E.g. a lump of plasticene  

- Is it possible to make something which floats sink? E.g. removing the skin 

from a Satsuma  

- Create canal systems with guttering and tarp for allowing a boat to travel 

across the playground on water  
 

● Fill bottles with water.  

Explore adding different materials – oil, food colouring, pom-poms, glitter, water 

beads.  

● Mix liquids and substances to see what happens; for example, treacle and water, 

and food colouring and oil. 

● Activities where children can see materials change state. 

The wide range of changes that different materials can undergo is divided into 

two broad categories: physical change and chemical change. 

- Physical change happens when a material is converted from one form to 

another, for example, from a solid to a liquid. Physical changes are usually 

reversible - the material can be changed back again to a solid just by 

changing the conditions. 

- Experiences of freezing water and then melting it (children can freeze a 

variety of favourite toys etc. in a Tupperware box and try and rescue 

them the next day). Try adding food colouring so that children can see 

the melting process. You could also add salt, sugar and vinegar for the 

children to experiment with in order to make it melt faster. 

- Melting chocolate 
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- Experiences of dissolving – adding sugar or salt to water. It appears to 

disappear but if we taste it, it’s still there because it’s sweet/salty. The 

crystals of sugar/salt have broken down in the water and the tiny 

individual sugar molecules have dispersed throughout the water, 

creating a sugar/salt solution. The sugar/salt is still there and can be 

recovered by leaving the solution exposed to the air, in a warm place, 

for a few days. Over time the water will evaporate from the surface of 

the solution and the sugar crystals will begin to crystallise into a solid 

again. 

- Adding water to different materials (cotton wool, paper, paper towel) – 

what happens? 

- Evaporation and condensation 

When water evaporates - for example, from the surface of a puddle on 

a sunny day - it changes from a liquid to a gas called water vapour. 

When the sun shines on the puddle it warms up the water, giving the 

water molecules more energy, so they move around faster and more 

escape from the surface as vapour. The hotter the day, the faster the 

puddle will dry up. Condensation is the reverse of this process. On a cold 

day, water vapour will change back from a gas to a liquid. We notice 

this on the inside of windows and on the car windscreen after a cold 

night. 

- Chemical change of a material alters the structure of the material in some 

way, resulting in the creation of something new. For this reason, chemical 

change is permanent and not reversible. 

- Experiences of cooking. For example: making cakes – when all the 

ingredients are mixed together it forms a sloppy mixture which when 

cooked is converted to a solid.  

- Magic dancing milk 
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For this activity you will need a shallow dish, full-fat milk, food colouring, 

cotton buds and washing up liquid. Pour some milk into the dish, add 

some drops of food colouring, then dab with a cotton bud dipped in 

washing up liquid. Use a few different colours at the same time for 

maximum impact, and try dabbing in different places. 

- Bicarb and vinegar in a bottle with balloons.  

Add a tea spoon of bicarb into a balloon. Add vinegar into a bottle. 

Carefully attach the filled balloon to the neck of the bottle. Tip the 

contents of the balloon into the bottle. The chemical reaction is carbon 

dioxide. Watch as the balloon inflates from the carbon dioxide that’s 

released from the chemical reaction.  

Explores and talk about different forces 

they can feel (DM)  

● There are many different forces:  

- Compression is a force you get when you push on an object and it pushes 

back against you – a spring. It’s a pushing force.  

- Stretch is the opposite of compress. When you stretch an elastic band it will 

spring back at you. Cables have a stretching force that works this way. It’s a 

pulling force  

- Magnetic forces occur between magnetic materials. The forces are 

attraction and repulsion. They are very strong and can be used to lock 

gates.  

- Gravity – the force that pulls objects downwards towards the earth Friction – 

is a resistive force. It is the force between two objects in contact with each 

other. It causes things to slow down  

- Turning – using a force to turn something around, e.g. a tap, to push open a 

door, to push on pedals to make bike wheels go round  

- Air resistance - A moving object has to push its way through air particles and 

as they rub against it they cause friction. Air resistance makes movement 

through air more difficult  

- Pressure – is the force that acts upon a unit area of surface 
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- Upthrust – is the buoyancy of an object. It is the force that pushes an object 

up and makes it appear to lose weight in a fluid (a liquid or a gas)  

- Centrifugal force – this is the force which is created through spinning an 

object. 

● At the early level, introducing forces and learning to understand the ideas are 

more easily explored through:  

- Pushing and pulling  

- Floating and sinking  

- Throwing, dropping, rolling and flying  

- Compressing and stretching  

- Magnets and magnetic objects 
● Draw children’s attention to forces 

- How the water pushes up when they try to push a plastic boat under it  

- How they can stretch elastic, snap a twig, but cannot bend a metal rod 

- Magnetic attraction and repulsion  

● Opportunities for looking at pushing and pulling are everywhere. Think about how 

the speed, direction and shape of an object or substance are being changed. 

Compression and stretching forces are closely linked to pushing and pulling. 

Gravity also has an effect as it is a pulling force too.  

● The concepts of push and pull can be emphasised through routines, everyday 

activities and occasional incidents such as:  

- Putting on and taking off clothes, e.g. pulling on sweatshirts, pulling up zips, 

pushing buttons through fasteners, pulling on wellies, tying shoelaces, etc. 

How many items of clothing do we pull onto ourselves when getting ready 

to go outside?  

- Pushing doors and gates open, pushing them shut. Which is the best door in 

the school to push open and why?  
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- Pulling drawers to open them, pushing them to close them: Which drawers 

are the smoothest to pull and push?  

- Pushing seeds and bulbs into the ground when planting 

- Pulling up root vegetables and weeds in a garden. Which vegetable 

requires the most work to pull out of the ground?  

- Which toys can be pushed or pulled in order to make them work? Are there 

any toys that work without being pushed or pulled?  

- Do all toys with joints involve an element of pushing or pulling to make them 

work?  

- Which buttons make something happen when pushed? Go for a walk and 

look for buttons which can be pushed  

- Hammering nails and other objects into wood and pulling them out again is 

another example of a pushing and pulling. Which objects can be used for 

hammering into which surfaces? Likewise the action of a saw works on a 

push/pull skill  

- Pushing a buggy or a pram and pulling a trolley. Which surfaces are the 

easiest to negotiate? Is it the size or is it the weight of a ball that matters 

most when we kick, roll, bounce or push it in some way?  

- Weaving and using pendulums are examples of art which require a 

push/pull motion  

● Floating and sinking 
Look here for ideas 

 
● Throwing, dropping, rolling and flying 

Outside there is much more space for science investigations on a large scale. Build 

up collections of balls, flying discs, gliders, kites and other objects which can be 

thrown or dropped. Remember that with care and supervision, natural objects can 

be investigated too. Remember to thank gravity for any object which comes back 



 

170 
 

down and air resistance for slowing its speed down enough for you to catch a ball, 

hanky or other object.  

- Are there any objects which cannot be thrown? Why?  

- Will two flying discs always land in the same place if thrown by the same 

person?  

- Will something that is thrown up, always come down?  

- Which object is the best to throw and how do you know?  

- Which objects are easiest to catch? Rank objects in order from easiest to 

hardest  

- Which hills are best for rolling down? What do children need to consider 

before rolling down a hill?  

- What objects can be rolled down which slopes?  

- Set up guttering on a slope and see what happens to the water. Can water 

flow uphill?  

- Is it easier to roll on a slope or on the ground?  

- Challenge children to invent different ball and skittle games and discuss the 

forces used  

 
● Compressing and stretching  

This form of pushing and pulling has links with sound which travels via compression 

waves and also materials which can be stretched and compressed.  

- Let children explore stretchy items such as slinkies, rope, thick elastic, 

catapults (under supervision)  

- What item can be stretched the furthest?  

- Stretch and compress materials such as sand, playdough, clay or mud to 

create sculptures. What other materials can be stretched and compressed? 
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- Make bread which requires kneading and watch it expand and rise before 

baking. Cakes are also interesting too. Both cannot go back to their original 

shape-shifting form once baked.  

- Look at tension in musical instruments. Let children experiment with a guitars 

to turn and stretch the strings? What happens to the sound when this 

happens? Look at other string instruments and have a peek inside a piano, if 

possible.  

- Make a balloon rocket on a string. This relies on the air escaping from a 

balloon to provide the thrust which makes the rocket move 

http://www.sciencebob.com/experiments/balloonrocket.php A similar 

activity can work when a balloon is used to power a boat  

● Magnets and magnetic objects  
Have a range of magnets, magnetic and non-magnetic materials for children to 

explore. A number of cheap magnetic toys and games can be collected.  

- Bury magnets in a dry sand tray to be found with a magnet  

- Find all the metal musical instruments. Guess which ones are magnetic 

before testing  

- Keep a magnet at the tinkering table for children to experiment with a find 

magnetic parts in objects being taken apart  

- Let children create magnetic sculptures with paperclips etc. What are the 

most number of paperclips which can be hung from a magnet.  
- Testing objects to see if magnets can pick them up. 

- Using magnetic wands to repel cars along tuff tray road markings. 

- Playing with magnetic building toys. 

- Painting with magnets – picking up bolts, nuts and paperclips with magnet 

wands, dunking them in paint then mark-making and paint-splatting 

● Plan and introduce new vocabulary related to the exploration and encourage 

children to use it  
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Explores and talk 

about different 

forces they can 

feel (DM) 

 

Explore 

collections of 

materials with 

similar/and or 

different 

properties  

 

Talk about what 

they see, using a 

wide vocabulary 

(DM) 

Ask questions when exploring materials to encourage children to talk about what they 

see. 

● Classifying materials – metal, plastic, wood, glass, rock, paper, cardboard.  

- Introduce key vocabulary – e.g. Object, material, wood, plastic, glass, metal, 

water, rock, brick, paper, fabric, elastic, foil, card/cardboard, rubber, wool, clay, 

hard, soft, stretchy, stiff, bendy, floppy, waterproof, absorbent, breaks/tears, rough, 

smooth, shiny, dull, see through, not see through. 

Whilst children are exploring materials, ask questions to prompt children to talk 

about the materials.  

- What does it look like?  

- What does it feel like?  

- Is it rough or smooth, warm or cold?  

- Are there any things you can you see through?  

- Which ones feel heavy?  

- Can you see a reflection of your face in any? 

 

● Floating and sinking  

- What is it made of? 

- Will it float or will it sink? 

- Can you think why? 

- Do you think bigger things always sink? 

- Ask your child to put the objects into the water one by one and observe what 

happens. 

- Do they stay floating on the surface? 

- Do they sink to the bottom? 

- Do they sink to the bottom and the float back up to the surface of the water? 

- Do they float at first and then sink to the bottom? 

- Ask questions such as: Was your guess (prediction) right? Do some objects always 

float? 

Talk about what 

they see, using a 

wide vocabulary 

(DM) 

Explore how things 

work 

Explore how things 

work 

Talk about the 

differences 

between materials 

and changes they 

notice (DM) 

 

Talks about why 

things happen 
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and how things 

work. 

 

● Physical changes to materials 

- Ice 

- What does it feels like? What is it made of? How is it formed? 

- Is the ice changing shape/size?  

- Is the water changing colour? (if added food colouring) 

- Why do you think this is happening?  

- What happens when you hold an ice cube in your hand? Why do you think 

this happens? 

- When the children have finished playing with ice look at how much water 

there now is in the tray. Talk to them about what they think would happen if 

they put the water back into a freezer. Re-freeze the water using balloons or 

rubber gloves as moulds.  

- Baking cakes 

- Help children to measure out the ingredients and mix them together. Draw 

their attention to the changes happening - solids turning to liquids, solids and 

liquids combining together. 

- Ask what they think will happen when the mixture goes into the oven. 

- Bake the cakes and when they are cool, look at them and then break one 

open and look inside.  

- What shape are the cakes now?  

- Are they the same as they were before they went into the oven?  

- Can you see the air holes in the cake? 

-  Can you see the eggs or the sugar or the butter inside the cake? 

- Dissolving 

- Explore dissolving with more materials to test like sugar, oil, salt, food 

colouring, rice, flour etc. Before children add it the water, ask them to guess 

whether it will dissolve or not. Fill some jars with warm water and provide a 

selection of substances to add such as Epsom salt, sugar, sand and flour. 
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- Invite each child to choose a substance. Ask them what they think will 

happen to it when it is mixed into the water. 

-  Give each child a jar and ask them to add a teaspoon of their chosen 

substance to the warm water, screw the lid on tight and give it a good shake 

(bearing in mind that it may take some time for the salt and sugar to dissolve). 

- Observe what happens to the different substances. Which disappear and 

which do not? What do the children think has happened to the substances 

that have disappeared? 

● Explore how you can shine light through some materials, but not others.  

- Provide a variety of different materials to place in front of torches or other 

light sources. Can you see the light? Why can you not see the light? 

 

● Investigate shadows. 

- Give children space to explore with body shadows and for them to go in front 

and behind the light source so they can begin to make sense of what they 

are seeing.  

- Opportunities to investigate and explore with their own shadows and before 

moving on to puppets and other materials that they can use in order to figure 

out where they need to be in order to make a shadow.  

- Hand shadows are also interesting for children to see and many will attempt 

to make things that are recognisable. 
 

● Plan and introduce new vocabulary related to the exploration and encourage 

children to use it. 

● Identified vocabulary on planning for child initiated learning and ways for children 

to explore 
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● With any of the activities above can children talk about the process and explain 

why things happen and how things work with little prompt? 

● Create photos of the different steps of the process. Can children sequence them 

in order? Can they talk about each one in detail?  

● Classifying materials – metal, plastic, wood, glass, rock, paper, cardboard.  

- Can children talk about the similarities and differences?  

● Sinking and floating 

- Can children talk about the similarities and differences?  

● Physical Changes and Chemical changes to materials 

- Can children talk about the similarities and differences?  

- Can children experiment e.g. with the ‘Bicarb and vinegar in a bottle with 

balloons’ try different amounts of bicarb or vinegar. What’s the difference?  
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Understanding the World – The World  

Where they are Next Steps Suggestions 

Enjoys exploring the world around 

them. 

 

Explores natural materials, indoors and 

outside (DM) 

● Sensory basket  

● Heuristic play  

● Variety of loose parts inside – e.g. pine cones, nuts and bolts, pebbles, stones, 

corks, feathers etc. - transient art.  

● Natural construction – gravel, sand, stones, pebbles, mud. 

● Mud kitchen – add water, provocations such as flowers, twigs etc.  

● Experiences of clay 
Enjoys exploring 

the world around 

them. 

 

Explores natural 

materials with 

different 

properties, indoors 

and outside (DM) 

Collect and 

interact with 

natural objects 

(CG) 

Collect and 

interact with 

natural objects 

(CG) 

Explore and 

respond to 

different natural 

phenomena in 

their setting or on 

trips (DM)  

● Standing in the rain with wellies and umbrellas  

● Walking through tall grass  

● Splashing in puddles  

● Seeing the spring daffodils and cherry blossom  

● Looking for worms and minibeasts  

● Plan for opportunities to explore natural phenomena as it occurs in stories and 

rhymes 

● Encourage children’s exploration, curiosity, appreciation and respect for living 

things  

- Sharing the fascination of a child who finds woodlice crawling under an old log 
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- Modelling the careful handling of a worm and helping children return it to the 

dug-up soil  

- Carefully planting, watering and looking after plants they have grown from 

seeds  

- Encourage children to bring natural materials into the setting, such as leaves 

and conkers picked up from the pavement or park during autumn. 

Explore and 

respond to 

different natural 

phenomena in 

their setting or on 

trips (DM) 

 

Use all their senses 

in hands-on 

exploration of 

natural materials 

(DM) 

● Make use of outdoor areas to give opportunities for investigations of the natural 

world, for example, provide chimes, streamers, windmills and bubbles to 

investigate the effects of wind. 

● Develop the use of the outdoors so that young children can investigate features, 

e.g. a mound, a path or a wall. 

● Provide a collection of sets of items for children to explore how objects can be 

combined together in heuristic play sessions. 
● Encourage young children to explore puddles, trees and surfaces such as grass, 

concrete or pebbles. 

Use all their senses 

in hands-on 

exploration of 

natural materials 

(DM) 

Can talk about 

some of the things 

they have 

observed such as 

plants, animals, 

natural and found 

objects.  

 

● Talk with children about their responses to sights, sounds and smells in the 

environment and what they like about playing outdoors. 

● Identified vocabulary on planning for child initiated learning and ways for children 

to explore 

Plants 

● Growing cress is a way for children to talk about their observations. Take photos 

every day as a reminder of the process. Can children talk about what they can 

see? What’s changed? Can children sequence the photos in order?  

● Grow beans in a jar 

● Growing beans is a very visual way for children to talk about their observations. 

Take photos every day as a reminder of the process. Can children talk about what 

they can see? What’s changed? 

● Growing sunflowers and comparing heights- read Ten seeds by Ruth Brown  

● Show how plants drink water with celery sticks 

Can talk about 

some of the things 

they have 

observed such as 

Talk about what 

they see, using a 

wide vocabulary 

(DM) 
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plants, animals, 

natural and found 

objects.  

 

- Use celery sticks or any white flowers to show how capillaries carry water and 

blood around the body (or plant). It also helps to demonstrate to children how 

and why plants drink water.  

- What you need: 

- 3 celery sticks or 3 white flowers 

- 3 different shades of food colouring 

- Jars with water 

- How to do it: You will need at least three cups containing water with a different 

colour food dye in each. Red, blue, and yellow usually give the most visual effect. 

Add a celery stick or a white flower to each cup and wait for the change! Take 

photos and compare differences.  

Animals 

● Puppets to promote talking about observations 

● Mini beast hunt 

● Bird Hunt 

● Woodland animal hunt 

● Experiences of looking after animals – chickens, rabbits, guinea pigs, chicks, 

caterpillars and butterflies 

● Lifecycles of animals   

● Eggs and Chicks 

● Caterpillars and Butterflies  

Natural and found objects 

● Transient art area with loose parts/natural objects  

● Using objects in the garden to make transient art on a grander scale 

● Go on scavenger hunts in forest school or during garden club to find natural and 

interesting objects 

● Plan opportunities for children to “discover” objects 

● Make collections of natural materials to investigate and talk about.  

- contrasting pieces of bark 
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- different types of leaves and seeds  

- different types of rocks  

- different shells and pebbles from the beach  

- Provide equipment to support these investigations: magnifying glasses or a tablet 

with a magnifying app.  

● Encourage children to talk about what they see.  

● Model observational and investigational skills. Ask out loud: “I wonder if…?”  

● Plan and introduce new vocabulary, encouraging children to use it to discuss their 

findings and ideas. 

Talk about what 

they see, using a 

wide vocabulary 

(DM) 

Asks questions 

about aspects of 

their familiar world 

such as the place 

where they live or 

the natural world.  

 

● Use the local area for exploring both the built and the natural environment. 

● Provide opportunities to observe things closely through a variety of means, 

including magnifiers and photographs. 

● Provide play maps and small world equipment for children to create their own 

environments. 

● Provide stories that help children to make sense of different environments. 
● Look here for examples of how to support sustained shared thinking and example 

questions to encourage children to comment and ask questions.   

● Look here for examples of open ended questions to encourage children to express 

their ideas.  

Developing an understanding of 

growth, decay and changes over time. 

 

 

 

 

 

 Developing understanding of decay and changes over time:  

● Explore what happens with bread 

- Bread will change and decay in lots of different ways, depending on the type of 

bread and how you treat it.  

- Put two slices of bread in separate ziplock bags, sealing one and leaving the other 

open. What happens to them? 

- Soak a slice of bread in milk or layer with cheese, and sprinkle another with a 

preservative such as sugar or salt. Seal them into separate bags and wait to see 

what changes take place. 

- Compare your mouldy or dry bread with bread cut from a new loaf. 
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Understand the key features of the life 

cycle of a plant and an animal  

 

Help children to focus on how the items have changed in colour, size, texture and 

consistency – and look at how the process of decay causes items to become 

increasingly mouldy, wrinkled or soggy. 

● Fruits and vegetables 

- Experiment with different fruits and vegetables. Leave a cut-up apple to turn 

brown, putting one chunk in a dry place (such as above a radiator) and one in a 

damp place (such as outdoors). Do they change differently? Try other fruits and 

vegetables, such as grapes, carrots, chunks of raw potato and celery sticks. These 

will all behave in interesting ways when left to wither, dry up and/or become 

mouldy. 

- Help children to focus on how the items have changed in colour, size, texture and 

consistency – and look at how the process of decay causes items to become 

increasingly mouldy, wrinkled or soggy. 

● Explore what happens if you leave out the same food in different states. For 

example, cooked mashed potato and a slice of raw potato. Choose various 

locations for the experiments and encourage children to come up with their own 

ideas. Does it make a difference if you leave food on a sunny window sill, in the 

dolls' house or buried under sand? Explore other aspects of the decaying process, 

such as earthworms breaking down vegetable matter in the soil, or what happens 

to our rubbish after we have thrown it away. 

 

Developing understanding of changes over time: Use photos to support and remind 

children’s understanding of the process. 

Changes over time – growth 

● Sunflowers- read “ten seeds” by Ruth Brown. Plant sunflowers and watch them 

grow, collecting seeds once the flower has died ready to plant all over again.  

● Cress- make cress heads. 

● Beans in a CD case or a zip lock bag (so that children can see the roots)  

Changes over time – animals/insects 
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● Lifecycles 

- Chicks 

- Caterpillars and Butterflies 

Developing an 

understanding of 

growth, decay 

and changes over 

time. 

 

Understand the 

key features of the 

life cycle of a 

plant and an 

animal  

They make 

observations of 

animals and 

plants and explain 

why some things 

occur, and talk 

about changes.  

 

● With any of the activities already listed, can children talk about their observations 

and talk about the process and explain why things happen and how things work 

with little prompt? 

● Create photos of the different steps of the process. Can children sequence them 

in order? Can they talk about each one in detail? Can they sue taught 

vocabulary? 

 

They make 

observations of 

animals and 

plants and explain 

why some things 

occur, and talk 

about changes.  

 

Talk about the 

differences 

between materials 

and changes they 

notice (DM) 

Seasonal changes 

Explore the changing seasons. Understand how the seasons change, how time passes 

and how it affects the world around us. 

● In the autumn there’s the excitement of crunching through autumn leaves or 

finding the first conkers as they fall from horse chestnut trees. The weather changes 

all the time in autumn. The weather gets cooler and days can be windy and wet. 

Some days can still be sunny and golden. Some leaves on trees start to change 

colour and fall off in autumn. These trees are called deciduous. Leaves can turn 

from green to orange, yellow, brown and even red. The leaves change colour 

because there is less light in autumn for the trees to keep making their leaves 

green. 

- Leaf printing/ rubbings/ sorting by colour. 

- Transient art with autumnal objects- pinecones, acorns, leaves etc.  

- Leaf men art work. 
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● In the winter months, children will enjoy getting to experience snow and building 

snowmen.  

- Exploring which clothes are needed in cold weather- dressing for the outdoors. 

● In spring, go out looking for the first signs of spring, such as the appearance of 

snowdrops and primroses and other spring flowers. You’ll start to see buds 

appearing on trees, followed by catkins and blossom and all these changes are of 

interest to children. 

- Looking for signs of spring in the outdoor environment 

- Flower drawings 

● In the summer months, there’s more growth to experience and enjoy being 

outside on warm, sunny days.  

- Sorting items of clothing- distinct differences e.g. woolly hat and sunhat 

 

Create a seasonal scrapbook, adding to it throughout the year.  
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Understanding the World – The World - Care and Concern 

Where they are Next steps Suggestions  

Looks around with interest when in a 

room, garden, balcony or park, visually 

scanning the environment for novel, 

interesting objects and 

events 

● RRSA 

● Experiences of caring for our Nursery environment 

- Planting and growing  

- Looking after and caring for our resources 

- Putting things back (everything clearly labelled) 

Plant seeds and care for growing 

plants  

 

● Discuss what we need to help us grow and discuss that plants need the same 

things 

● Grow beans in the room and after discussions about what plants need to grow, 

encourage children to take an active role in caring for them 

● Grow sunflowers and other flowers outdoors 

Shows care and concern for living 

things and the environment. 

 

● Learning about wildlife and encouraging them into the garden 

- Minibeasts 

- Birds 

- Life cycles of ladybirds, ants, bees etc.  

● Looking after animals – chickens, rabbits, guinea pigs, chicks, caterpillars and 

butterflies 

● Great British Spring Clean 

Begin to understand the need to 

respect and care for the natural 

environment and all living things DM 

 

● The Earth has all the things we need to live, but we need to take care of the Earth 

so it can keep giving us what we need. Caring for the environment means doing 

things that will keep the Earth healthy. It’s important to conserve the Earth’s natural 

resources, like water, so people living decades after us can still enjoy living on our 

amazing planet. 

- Green choices 

- Recycling 

- Thinking about how much water we use and turning off the tap when we’re done 

- Walking or cycling to school 
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- Keeping planet clean  

- Litter picking around school grounds 

● Garden school 

Begin to understand the effect their 

behaviour can have on the 

environment 

● Talk about impact of litter 

- To ensure the well-being of our pets and wildlife, litter should be disposed of safely 

and responsibly: 

- Plastic bags – these can trap and suffocate animals that climb inside.  Tie a knot in 

the bag and dispose of them appropriately in litter bins, or, alternatively, recycle 

them. 

- Tin cans – these can cut and trap animals. If it is not possible to recycle your cans, 

remove the lid completely, drop it into the bottom of the can and pinch the top of 

the can shut. 

- Yoghurt pots – animals can get their heads stuck inside.  Remove the lids 

completely and squash together the pots. 

- All food containers that are thrown away should be washed prior to being 

discarded, so as to reduce the chance of attracting animals. 

- Plastic drinks can holders (four plastic rings) – these ‘four pack’ can holders can 

easily become tangled up around animals or even strangle them.  Cut the loops 

holding the binding together before you throw them away.  Alternatively, 

purchase drinks with a cardboard carrying box that can be recycled. 

- Glass – this can cause serious injuries to both animals and people and is also a fire 

hazard.  It should never be left lying around.  Glass bottles can be recycled.  

Plastic bottles can also be recycled, but if this is not possible, cut the bottles in half 

before you throw them away – this will stop small animals becoming trapped 

inside. 

- Elastic bands – these can trap and entangle animals.  Please cut them up before 

you put them in the bin. 



 

185 
 

- Solvents and sump oil – can pollute streams and rivers if they are poured down the 

drain.  Some garages have collection points for sump oil, which can then be 

recycled. 

- Unwanted fishing tackle – hooks, lines etc can seriously injure and even kill water 

birds and other animals.  Take fishing tackle home and dispose of it safely. 

● Use daily routines and experiences to talk about the effect their behaviour can 

have on the environment  

- E.g. feeding the animals, making sure they’ve got enough water, cleaning them 

out.  

- Not putting things back/not washing up. 
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Understanding the World – People, culture and communities  

Where they are Next Steps Suggestions 

Comments on 

pictures/stories 

relating to 

themselves (CG) 

Develops a sense 

of belonging to 

their family and 

their key carer 

● All about me forms when children start. 

● Ask for family photos to create family books/mini me’s in Nursery. 

● Encourage families to share special events on tapestry.  

● Share YouTube link for book by Todd Parr 

- The family book: https://www.youtube.com/watch?v=AyVL9bH0guk 

● When sharing celebrations in Nursery – suggest ideas of how children can 

celebrate at home. Or ask what celebrations they celebrate?  

● Mini mes of family members for small world play 

Has a sense of 

own immediate 

family and 

relations.  

Has a concept of 

significant 

relationships (CG) 

●  Encourage families to share special events on tapestry.  

● Use family mini mes in play – can children talk about their family members? 

● Read stories about families and regularly talk about the special people in 

children’s lives 

Has a concept of 

significant 

relationships (CG) 

Shows interest in 

the lives of people 

who are familiar to 

them 

Shows interest in different occupations  ● Home corner  

● Deconstructed role play  

● Small world characters- different occupations 

● Characters from stories on blocks in small world 

● Share stories depicting different occupations 

Shows interest in 

different 

occupations  

Recognises and 

describes special 

times or events for 

family or friends. 

● All about me forms when children start – learn about special events that the family 

celebrate and important people in children’s lives.  

● Encourage parents to share photos of experiences at home/outside home.  

https://www.youtube.com/watch?v=AyVL9bH0guk
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● Use family mini mes in play – can children talk about their family members in 

detail? 

● Provide ways of preserving memories of special events, e.g. making a book, 

collecting photographs, tape recording, drawing and writing 

● Create a families board to add photos too 

Recognises and 

describes special 

times or events for 

family or friends. 

Begin to make 

sense of their own 

life story and 

family’s history 

(DM) 

● Mini mes of family members for small world play 

● Use of tapestry for parents to share key moments in child’s history  

● Spend time with children talking about photos and memories.  

● Spend time talking to children about siblings that have been in nursery before (if 

applicable)  

Begin to make 

sense of their own 

life story and 

family’s history 

(DM) 

Make connections 

between features 

of their family and 

other families 

(DM) 

● Be open to children talking about differences and what they notice. For example, 

when children ask questions like: “Why do you wear a scarf around your head?” or 

“How come your hair feels different to mine?”  

● Point out the similarities between different families, as well as discussing 

differences. 

● Sharing photos of families and talking about how many siblings each family has 

got etc. 

● Draw simple pictures of family structures “I have got 1 sister and 1 brother and we 

live with my mummy” etc. 

Make connections 

between features 

of their family and 

other families 

(DM) 

Notice differences 

between people 

(DM) 

● Model positive attitudes about the differences be-tween people including 

differences in race and religion.  

● Support children’s acceptance of difference.  

● Have resources which include:  

- positive images of people who are disabled  

- books and play materials that reflect the diversity of life in modern Britain including 

racial and religious diversity  

- materials which confront gender stereotypes. 
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Notice differences 

between people 

(DM) 

Continue 

developing 

positive attitudes 

about the 

differences 

between people 

(DM) 

● Ensure that resources reflect the diversity of life in modern Britain.  

● Encourage children to talk about the differences they notice between people, 

whilst also drawing their attention to similarities between different families and 

communities.  

● Answer their questions and encourage discussion. Talk positively about different 

appearances, skin colours and hair types.  

● Celebrate and value cultural, religious and community events and experiences. 

Help children to learn each other’s names, modelling correct pronunciation. 

Continue 

developing 

positive attitudes 

about the 

differences 

between people 

(DM) 

Knows that there 

are different 

countries in the 

world – talk about 

differences they 

have experienced 

or seen in photos 

(DM) 

● Create books and displays about children’s families around the world, or holidays 

they have been on.  

● Encourage children to talk about each other’s families and ask questions.  

● Use a diverse range of props, puppets, dolls and books to encourage children to 

notice and talk about similarities and differences. 

● When children go on holiday, share this during group time and provide pictures to 

show children. Where locations are particularly different to ours use the 

opportunity to compare “It’s incredibly hot/ cold….” Etc.  
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Expressive Arts and Design  

EYFS Statutory Educational Programme: The development of children’s artistic and cultural awareness supports their imagination and 

creativity. It is important that children have regular opportunities to engage with the arts, enabling them to explore and play with a 

wide range of media and materials. The quality and variety of what children see, hear and participate in is crucial for developing 

their understanding, self-expression, vocabulary and ability to communicate through the arts. The frequency, repetition and depth 

of their experiences are fundamental to their progress in interpreting and appreciating what they hear, respond to and observe. 

 

Expressive Arts and Design is broken down into the following areas:  

● Creating with Materials  

 

● Being Imaginative and Expressive  

- Singing 

- Making Music 

- Movement and Dancing 

- Painting and Drawing 

- Imaginative Play 
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Expressive Arts and Design - Creating with Materials  

 

Where they are Next Steps Suggestions 

Explore different 

materials using 

all of their senses 

to investigate 

them.  

Manipulate and 

play with 

different 

materials (DM) 

Techniques 

● Learn routines of area – e.g. how to use a glue stick, putting lids on etc.  

● Have a visual routine for introducing different skills e.g. how to use a glue stick 

(make a book when introducing a new skill so that children can reflect on all the 

skills taught so far)    

● Have provocations of things to make to encourage children to explore using 

different tools and techniques for joining and making models.  

 

Progression of junk modelling skills  

Have a selection of different types of junk modelling – small and large tubes, plastic 

bottles, plastic pots, other plastic items, small boxes, large boxes.  

Have a selection of open ended resources – lids, buttons, matchsticks, lollipop sticks,  

● 2D joining 

● stick two pieces of paper together – use glue stick. 

● 2d joining – use pipe cleaners, treasury tags, cable ties – e.g. making a paper 

chain decoration  

● how to use masking tape – children explore 2D then 3D.  

● Introduce PVA glue – use paintbrush  

● Introduce sellotape for 2D joining – introduce on a dispenser first, then using 

scissors.  

● 3D joining 

● Explore joining 3D materials with support using sellotape and masking tape.  

● Explore joining 3D materials with duct tape for more complex constructions 

Manipulate and 

play with different 

materials (DM) 

Explores different 

tools and 

techniques for 

joining- glue, 

different types of 

tape, different 

types of joining- 

hole punch and 

threading with 

pipe cleaners 

Explores different 

tools and 

techniques for 

joining- glue, 

different types of 

tape, different 

types of joining- 

hole punch and 

threading with 

pipe cleaners 

Explores different 

tools and 

techniques for 

joining and 

making models- 

hole punch and 

threading with 

pipe 

cleaners/cable 

ties/treasury 
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tags/sewing ● Explore joining different 3D materials with a purpose in mind. Support children with 

provocations of things they can make. Support children with can do cards of 

things they can make, listing resources needed  

● Model how to use different resources to make different things – e.g. tubes/rolls for 

binoculars 

● Alert children to changes in properties of media as they are transformed through 

becoming wet, dry, flaky or fixed. Talk about what is happening, helping them to 

think about cause and effect. 

 

Exploring different textures 

● Provide a wide range of materials, resources and sensory experiences to enable 

children to explore colour, texture and space.  

● Support children’s responses to different textures, e.g. touching sections of a 

texture display with their fingers, or feeling it with their cheeks to get a sense of 

different properties 

● Explore different textures through different playdough recipes: 

- Cloud playdough 

- Adding spices  

- Salt dough 

● Explore clay and the different tools and techniques for making models  

● Encourage and support the inventive ways in which children add, or mix media, or 

wallow in a particular experience. 

● Introduce vocabulary to enable children to talk about their observations and 

experiences, e.g. ’smooth’ ‘shiny’ ‘rough’ ‘prickly’ ‘flat’ ‘patterned’ ‘jagged’, 

‘bumpy’ ‘soft’ and ‘hard’ 

Explores different 

tools and 

techniques for 

joining and 

making models- 

hole punch and 

threading with 

pipe 

cleaners/cable 

ties/treasury 

tags/sewing 

Join different 

materials and 

explore different 

textures. (DM) 

 

 

Join different 

materials and 

explore different 

Use their 

imagination as 

they consider 

what they can do 

Using tools 

● Continues to explore 2D and 3D joining 
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textures. (DM) 

 

Model how to use 

different resources 

to make different 

things – e.g. 

tubes/rolls for 

binoculars 

with different 

materials (DM) 

● With support, explores the best tools and techniques for the task – e.g. sellotape to 

fix tubes to a box rather than glue. With support, understands what tools to use for 

different joining techniques. 

● Uses modelling tools with clay for a purpose.  

- Wooden Handle Double Side Dotting Tool - Ideal for making dots, blending seams 

in clay, painting on rocks and making paper flowers. 

- Silicone Indentation Pen - Ideal for color shaping, blending, drawing, fine detail, 

touch-up work and remove the fingerprints. 

- Wooden Clay Tool - The ceramic needle for hooking, wooden knives for pottery 

carving to create complex shapes, fettling knife to remove the excess clay on the 

surface of the vessel. 

● Ball Stylus Dotting Tool - Ideal for shaping, pressing hole, making dots on painting, 

rocks, smoothing down a surface. 

- Plastic Pottery Tool - Ideal for making flower leaves and petals, shaping, making 

dots on rocks and canvas, blending seams in clay. 

● Opportunities to explore scale. Suggestions:  

- long strips of wallpaper  

- cardboard boxes  

- different surfaces to work on e.g., paving, floor, tabletop or easel Listen and 

understand what children want to create before offering suggestions. 

 

Creative process 

● Support children in thinking about what they want to make, the processes that 

may be involved and the materials and resources they might need, such as a 

photograph to remind them what the climbing frame is like. 

● Provide pictures/ structures of interest for inspiration. 

● Encourage children to “think out loud” about their creations and at each stage 

model how to describe the what and why. 

Use their 

imagination as 

they consider 

what they can do 

with different 

materials (DM) 

Realises tools can 

be used for a 

purpose with 

support 

Realises tools can 

be used for a 

purpose with 

support 

Develop their own 

ideas and then 

decide which 

materials to use to 

express them (DM) 

Develop their own 

ideas and then 

decide which 

materials to use to 

express them (DM) 

Uses tools for a 

purpose 

Uses tools for a 

purpose 

Make simple 

models which 
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express their ideas 

(DM)  

● Make suggestions and ask questions to extend children’s ideas of what is possible, 

for example, “I wonder what would happen if…” 

● Support children in thinking about what they want to make, the processes that 

may be involved and the materials and resources they might need, such as a 

photograph to remind them what the climbing frame is like. 

 

Make simple 

models which 

express their ideas 

(DM) 

Uses simple tools 

and techniques 

competently and 

appropriately. 

Developmental progression of scissor skills  

1 Can snip forward in a line (not continuous)  

2 Can cut in a continuous line (straight lines, zig zags) 

3 Can cut along a curved line (swirls, cutting a paper plate to make a snake)  

4 Can cut out a square  

5 Can cut out a triangle 

6 Can cut out pictures  

● Give children experiences of cutting different materials too. Snipping through card 

or toilet roll will provide a greater resistance which will support their endurance. 

Uses simple tools 

and techniques 

competently and 

appropriately. 

Explore different 

materials freely in 

order to develop 

their ideas about 

how to use them 

and what to make 

(DM) 

 

● Have a good range of ‘open-ended materials’ that children can use how they 

like, constructing, manipulating and transforming them through self-directed play. 

This allows them to explore and inquire in an active and participatory way, 

expressing their thoughts, actions and ideas in many different ways.  

● Look for different types of materials, such as wood, metal, paper, cardboard, clay, 

plastic, stone, ceramics or shells. You may collect a single type of material that is 

expressed in different forms, such as large metal nuts and bolts and washers. 

● Think about the different properties of the materials you’re collecting: clear, 

opaque, dense, light, reflective, colourful, plain, rough, smooth, patterned or plain. 

● Describe what children are doing as they do it, in a gentle and sensitive way. Use 

words to describe the materials provided, as well as their colours, patterns and 
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shapes. Use positional, dynamic language, such as vertical, horizontal, rotation, 

spiral, dabs. 

● Children explore making models with a purpose in mind. Chooses 2d and 3d 

materials purposefully for accurate representation. E.g. uses lids for wheels. Create 

a book of children’s ideas for provocations.  

● Children plan what they are going to make and what resources they will need 

through drawing and talking – model plan, do and review. 

● Avoid asking direct ‘outcome’ based questions like ‘what are you making?’ or 

‘what is it?’ Young minds do not operate creatively in that way. Instead describe 

what you see, colours, shapes, movement, materials, sounds, lines or feelings, 

providing rich language for the child. 

Explore different 

materials freely in 

order to develop 

their ideas about 

how to use them 

and what to 

make. 

 

Understands that 

different media 

can be combined 

to create new 

effects. 

● Children experiment to create new effects and textures, for example, by drizzling 

glue over wool, or squirting pools of colour on to paper. Help children to develop a 

problem-solving approach to overcome hindrances as they explore possibilities 

that media combinations present. Offer advice and additional resources as 

appropriate. 

●  Provide children with opportunities to use their skills and explore concepts and 

ideas through their representations. 

● Talk to children about ways of finding out what they can do with different media 

and what happens when they put different things together such as sand, paint 

and sawdust. 

● Encourage children to notice changes in properties of media as they are 

transformed through becoming wet, dry, flaky or fixed. Talk about what is 

happening, helping them to think about cause and effect. 

Understands that 

different media 

can be combined 

to create new 

effects. 

Manipulates 

materials to 

achieve a 

planned effect.  

● Invite children to look at and touch unusual or interesting materials, artefacts and 

resources in their everyday environment, chosen for their design, beauty, pattern 

and ability to inspire exploration. 

● Children plan what they are going to make and what resources they will need 

through drawing and talking – model plan, do and review.  
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● Choose from a range of provided materials to create with purpose and intent. 

● Create a place where work in progress can be kept safely. 

● Create opportunities to encounter and revisit key materials, resources and tools 

where children can further explore their properties including form, colour, texture, 

composition.  

 

 

Manipulates 

materials to 

achieve a 

planned effect. 

Safely use and 

explore a variety 

of materials, tools 

and techniques, 

experimenting 

with colour, 

design, texture, 

form and function. 

● Offer children a wide variety of materials and resources, both inside and outside that 

stimulate their imagination to build, to become, to represent and experiment with their 

imaginative play and thinking. 

Playing and Exploring:  

- Plan and think ahead about how they will explore or play with objects. 

- Guide their own thinking and actions by referring to visual aids or by talking to 

themselves while playing. For example, a child doing a jigsaw might whisper under 

their breath: “Where does that one go? – I need to find the big horse next.” 

- Make independent choices: Provide a well-organised environment so that 

children know where materials and tools are and can access them easily. Provide 

enough materials and arrange spaces so that children can collaborate and learn 

alongside peers. Give children enough time and space to engage in large-scale 

projects that may continue over several days. Explore the reasons behind 

children’s choices, e.g. ‘I’m interested that you’re using a paintbrush rather than a 

pencil to make your picture.’ 

Creating and Thinking Critically: 

- Review their progress as they try to achieve a goal. Check how well they are 

doing: Help children to reflect on and talk about their learning through using 

photographs and learning journeys. Share in children’s pride about their 

achievements and their enjoyment of special memories. 
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- Concentrate on achieving something that’s important to them. They are 

increasingly able to control their attention and ignore distractions. 
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Expressive Arts and Design – Making music 

Where they are Next Steps Suggestions 

Show attention to 

sounds and music 

(DM) 

Creates sounds by 

banging, shaking, 

tapping or 

blowing. 

Have a musical ‘jam’ session 

●  trays, colanders, different sized plastic containers or pans that can be beaten with 

a wooden spoon 

● whisks in saucepans 

● shakers made from small plastic containers filled with rice, lentils or pasta 

● pan lids for banging together like cymbals 

● straws to blow bubbles in glasses of water 

● corrugated cardboard 

● paper bags for scrunching up 

● metal tongues for clicking together like castanets 

**Taken from Help for Early Years Provider 

 

Creates sounds by 

banging, shaking, 

tapping or 

blowing.  

Explore a range of 

sound makers and 

instruments and 

play them in 

different ways 

(DM) 

● Let the children explore sounds that can be made from ordinary household 

objects. Encourage links with parents or carers and ask them to help their child 

choose things from their kitchen cupboards at home. Challenge the children to 

make sounds from all the objects and utensils.  

● Bring in similar objects from home to compare and contrast with any traditional 

instruments you have, for example, drums, maracas or bells. 

● Talk about how different musical instruments Describes the sound of instruments 

e.g. scratchy sound, soft sound.  

● You might want to use music to help you carry out the activity. For example, use a 

favourite song, nursery rhyme or action song. You could ask the children to play to 

the beat of the song. 

● Introduce children to language to describe the sounds they are making. Talk with 

the children about how the sound is being made and show interest in how many 
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sounds they can make from one instrument. Can they change the sound of the 

instrument by playing it in a different way? 

Explore a range of 

sound makers and 

instruments and 

play them in 

different ways 

(DM) 

Make rhythmical 

and repetitive 

sounds (DM) 

● Provide children with instruments and with ‘found objects’. Suggestions: tapping a 

bottle onto the table or running a twig along a fence.  

● Encourage children to experiment with different ways of playing instruments. 

● Listen out for the patterns of children’s music making, listen carefully and you may 

hear distinctive patterns and/or use of elements of music, e.g. volume (dynamics), 

speed (tempo). 

● Copy children’s musical patterns, this will show them that you are listening to them 

and valuing their music making. 

● Respond to their music making by varying their musical ideas, e.g. they play a 

pattern loudly, you play their pattern quietly. Be a sensitive musical partner 

Make rhythmical 

and repetitive 

sounds (DM) 

Explores and 

learns how sounds 

can be changed. 

● Describes music, eg “scary music, angry music, happy music”. 

● Encourage children to use verbal and physical language to describe sounds and 

music. 

● Play sound-matching games, eg play instruments that children can’t see and 

invite children to play a matching instrument or describe the instrument. 
● Invite children to play instruments and ask them and/or other children to describe 

the sound, verbally or physically. Can we play it in a different way? Can we make 

the sound but quieter/ louder? Can we play it quicker/ slower? 

Explores and 

learns how sounds 

can be changed. 

Creates sounds to 

accompany 

stories 

 

● Use familiar nursery rhymes as an opportunity to add sound effects and actions. 

e.g. the animal noises from ‘Old MacDonald had a Farm’, ‘Humpty Dumpty had a 

great fall’ (crash, bang, wallop), ‘This little finger on the right’ (owww!!!!!) 

● Add more sounds to stories read – for example wailing for the witch in Room on 

the Broom or screeching like a cat in Pumpkin Soup 

● Invite children to create sound effects to accompany stories. 
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Creates sounds to 

accompany 

stories 

 

Children make 

music and 

experiment with 

ways of changing 

them.  

 

● Fill glasses with different amounts of water and experiment with what happens to 

the sound.  

● Distinguishes and describes changes in music and compares pieces of music, eg 

“this music started fast and then became slow.” “This music had lots of instruments 

but this music only had voices.” “This music was spiky and this music was smooth.” 

● Accurately anticipates changes in music, eg when music is going to get faster, 

louder, slower. 

● Thinks abstractly about music and expresses this physically or verbally eg “This 

music sounds like floating on a boat.” “This music sounds like dinosaurs.”   

● Introduce games that encourage children to play instruments in different ways, eg 

passing a tambourine quietly around a circle will encourage children to control 

the tambourine carefully. 

Children make 

music and 

experiment with 

ways of changing 

them.  

 

Play with 

instruments with 

increasing control 

to express their 

feelings and ideas 

(DM) 

● Model your respect and care for instruments. 

● Explore conducting games, together with the children: decide on a signal for start 

and stop eg hand gestures, dancing puppets/sleeping puppets, red/green 

scarves/flashcards. 

● Whilst playing with children, explore ways of extending the children’s musical 

ideas, eg copy a child’s pattern and then add an idea of your own, sensitively 

offer and play with ideas. Adult involvement may encourage more sustained 

musical play. 

● Experiment with different genres of music playing within the musical environment - 

observe carefully, does the music playing impact children’s music making? Do the 

children tune into the music that is played? 

● Set up a music area with a selection of instruments; invite children one by one to 

create a piece of music. If revisited regularly children may become familiar with 

the activity and you may see children developing their own ideas. 
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● Where possible record children’s pieces, play the pieces back to the children and 

include them in your repertoire of music played in the setting. Music is invisible and 

can get lost unless we capture and record it. 

● Offer instruments that lend themselves well to the activity you are exploring, eg 

tapping instruments such as claves and drums are easier to use when exploring 

rhythm games, shaky instruments are more challenging to play a defined rhythm 

with. 
● Invite children to play instruments one by one and encourage other children to 

listen carefully, ask the children to describe the sound or move to the sound of 

each instrument as they listen. 
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Expressive Arts and Design – Movement and Dancing 

 

Where they are Next Steps Suggestions 

Show attention to 

sounds and music 

(DM)   

Moves the whole 

body to sounds 

they enjoy, such 

as music or a 

regular beat (CG) 

● Opportunities to listen to different genres of music.  

● Share ‘sticky kids’ songs and model an adult doing the actions.  

● Body percussion  

● Explore yoga moves 

● Actions to songs – e.g. head shoulders knees and toes  

● Let them have a ‘disco time’ where they have a chance to respond through 

movement to the music. If there are any action songs or rhymes in the playlist 

make sure you give the children the opportunity to practice these to the music. 

Allow for children to lead others and teach the moves. 

● See moving rhythmically for more ideas  

Moves the whole 

body to sounds 

they enjoy, such 

as music or a 

regular beat (CG) 

Respond 

emotionally and 

physically to music 

when it changes 

(DM) 

Imitates 

movement in 

response to music.  

Move and dance 

to music (DM) 

 

Move and dance 

to music (DM) 

 

Enjoys joining in 

with moving, 

dancing and ring 

games 

Ring games  

● Here we go round the mulberry bush 

● Ring a Roses 

● Farmers in his den 

● Honey Bear: 

- Sit children in a circle and have a child to be the bear in the middle. Have an 

object to pretend it’s a honey pot.  

- All sing “isn’t it funny how a bear likes honey. Buzz buzz buzz I wonder why he does. 

Go to sleep Mr/Mrs Bear”. The bear then closes their eyes. Everyone else keeps 

their hands behind their backs. Choose a child to sneak up and take the honey 
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from the bear. The child then has to walk back to their space without being heard. 

The bear goes around the circle and asks “do you have my honey?”  

● Wake up Mr Bear: 

- Sit children in a circle and have a child to be the bear in the middle. Have an 

object to pretend it’s a honey pot.  

- All sing “isn’t it funny how a bear likes honey. Buzz buzz buzz I wonder why he does. 

Go to sleep Mr/Mrs Bear”. The bear then closes their eyes. Choose a child to sneak 

up and take the honey from the bear. The bear then chases them around the 

circle. When caught, it’s the child’s turn to be the bear. Repeat.  

● Duck Duck Goose 

● What’s the time Mr wolf?  

● Pass the movement 

- All sit in a circle and pass a movement around the circle. E.g. one clap. Look in 

Reading for more ideas.  

● Pass the rhythm 

- As above but a pattern of movements – e.g. one clap and two taps.  

Parachute games 

● Cat and mouse 

● Keeping a ball on the parachute 

● Mushroom 

● Popcorn 

● All change 

● Merry-Go-Round 

Enjoys joining in 

with moving, 

dancing and ring 

games 

Continues to 

explore moving in 

a range of ways, 

e.g. mirroring, 

creating own 

● Yoga stories – rhythm of movement 

- Cosmic Kids 

- Or create own stories to the different movements.  

● Utilise obstacle course and risky play and use it in different ways to encourage 

children to move in different ways.   



 

203 
 

movement 

patterns 

● Ask the children to think about ways to move to it. Give them the opportunity to 

test out their ideas. Keep re-visiting and each time notice their movements. Keep a 

‘movement vocabulary’ poster of the moves they make, such as stamping, 

turning, twisting, jumping, spinning or crawling. Can the children identify and give 

names to the moves they make? 

 

Continues to 

explore moving in 

a range of ways, 

e.g. mirroring, 

creating own 

movement 

patterns 

Begins to build a 

repertoire of 

dances. 

Begins to build a 

repertoire of 

dances.  

Creates 

movements to 

accompany 

stories 

 

 

● There are lots of examples on YouTube of movements to accompany stories such 

as ‘Walking Through the Jungle’. 

● There are also lots of stories that you can share with movement such as ‘We’re 

Going on a Bear Hunt.’  

● Yoga stories  

Creates 

movements to 

accompany 

stories 

 

Experiments and 

creates 

movement in 

response to music, 

stories and ideas 

 

● Encourage children to listen carefully to the sound of an instrument and move in 

response: Make available a range of music so that children have opportunities to 

physically respond to different genres.  

● Join in with the clapping or tapping to the song they are singing or music they are 

listening to: Vary the instruments that you offer in the environment, observe how 

the children move whilst playing with different instruments. 

● Play movement and listening games that use different sounds for different 

movements, eg march to the sound of the drum, creep to the sound of the 

maraca, ask for the children’s ideas 

Creates 

movements to 

Children dance 

and experiment 

● Ask for children’s ideas on how movement could be changed/ adapted. 
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accompany 

stories 

 

Experiments and 

creates 

movement in 

response to music, 

stories and ideas 

with ways of 

changing them.  

Children dance 

and experiment 

with ways of 

changing them. 

Perform songs, 

rhymes, poems 

and stories with 

others, and – 

when appropriate 

– try to move in 

time with music. 

● Invite children to share their dance routines/ songs that they create either at home 

or in the setting. 

● During daily singing and rhyme/ story time allow opportunities for children to lead 

the session. Encourage other children to follow their led. 

● Create a “center stage” area in learning group areas for children to perform on. 

● Create a space in provision for a stage area to accompany real and child made 

instruments.  

● Hold talent shows. 
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 Expressive Arts and Design – Being imaginative and expressive - Painting and Drawing 

Where they are Next Steps Suggestions 

Explore paint, 

using fingers and 

other parts of their 

bodies as well as 

brushes and other 

tools (DM)  

 

Explores a range 

of media and 

materials, 

experimenting 

with colour and 

texture, making 

movements that 

leaves marks  

Experiments with 

blocks, colours 

and marks 

 

Experiments to 

create different 

textures. 

 

● Learn routines of the area – choosing a paintbrush, lid and paper. Carefully 

squeezing paint into lid, putting finished painting on drying rack, putting brush and 

lid in the sink. Washing hands.  

● Primary colours in soap dispenser bottles for independent access.  

● Learn the routines of the paint area. Encourage children to add paint to a lid, 

select a paintbrush and select paper. 

● A range of tools – crayons, pencils, felt tips, powder paint, paint, water colours to 

support children experimenting with colours.  

● Opportunities to create different textures in paint – add salt, flour, rice, glue, 

sawdust, glitter, soil, sand, crushed cereal, shredded paper, shampoo etc.   

Experiments with 

blocks, colours 

and marks 

 

Experiments to 

create different 

textures. 

 

Notice patterns 

with strong 

contrasts and be 

attracted by 

patterns 

resembling the 

human face (DM) 

● Ensure that the physical environment includes objects and materials with different 

patterns, colours, tones and textures for babies and young children to explore. 



 

206 
 

Notice patterns 

with strong 

contrasts and be 

attracted by 

patterns 

resembling the 

human face (DM) 

Explores colour 

and colour mixing 

(DM) 

 

● Paint in zip lock bags for children to physically mix colours 

● Paint in a tuff tray to mix with hands 

● Use coloured water to mix together 

● Use pipettes to drop coloured water or thinned paint into shaving foam/ gloop 

and mix around  

● Colourful snow: pipettes filled with colored water and a bucket of snow. Children 

can choose to slowly drip or quickly squirt their colors onto the snow. Drop colors 

on top of one another to discover how quickly the snow goes from white to black! 

● Marble painting- using primary colours 

● Surprise painting- use butterfly cut outs or similar folded in half. Put 1 primary colour 

on each side and then fold the paper- what colour did you mix? 

Explores colour 

and colour mixing 

(DM) 

 

Start to make 

marks intentionally 

(DM)  

● Take children outside and encourage them to use leaves or sticks to make marks 

or patterns in the mud or puddles 

● Encourage children to submerge their fingers, hands, or feet in paint to make prints 

on paper or cardboard 

● Include mark-making in natural materials such as mud, sand or snow. They can 

also use different tools to make their marks, including natural materials such as 

grasses, sticks and feathers 

● Use paintbrushes and water to draw on the walls/ floor 

● Frozen paint- freeze coloured water or watery paint with a lollipop stick in it and 

then when frozen children can “draw” with them as they melt 

Start to make 

marks intentionally 

(DM) 

Explores colour 

and how colours 

can be changed 

(primary and 

secondary) 

● Dulux colour cards to show different primary and secondary colours.  

● Encourage children to mix colours with provocations of objects that are secondary 

colours – purple, green, orange. 

● Talk to children about the differences between colours. Help them to explore and 

refine their colour mixing – for example: “How does blue become green?” 

● Colourful volcanoes: Fill a tray with baking soda and slowly drip the vinegar mixture 

onto it. Watch as the fizzy colors move toward one another and make new colors. 

Place the mixture in a volcano for a surprisingly colorful eruption! 
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Explores colour 

and how colours 

can be changed 

(primary and 

secondary) 

Express ideas and 

feelings through 

making marks 

and sometimes 

give a meaning to 

the marks they 

make (DM) 

● Offer a wide range of different materials and encourage children to make marks 

in different ways. Suggestions: 

-  invite them to submerge their fingers in cornflour  

- play with a stick in the mud  

- place hands and feet in paint  

- use tablets or computers  
- introduce colour names 

Express ideas and 

feelings through 

making marks 

and sometimes 

give a meaning to 

the marks they 

make (DM) 

Continues to 

explore colour 

and how colours 

can be changed 

(tint, shade, hue) 

● Tint – explore adding white  

The purpose of a tint is to lessen the darkness of a color. Therefore, a tint is 

achieved by mixing a pure color (or any combination of pure colors) with only 

white. For instance, if you mix the pure pigment blue with white, you’ll naturally get 

a softer, light blue, which is a tint of blue. 

● Shade – explore adding black 

Think of tint vs. shade as the difference between lightness and darkness — in a 

way. While it’s true that a shade will have just black mixed in with a pure color or a 

combination of colors, a shade impacts the relative lightness of the ensuing color 

mixture. When you mix only black with a pure color, you’ll naturally increase the 

darkness of the starting color. A shade will have absolutely no gray or white in it. 

● Oil and Water: Mix some food coloring with water. Then, carefully add drops of the 

colored water to clear the baby oil. Observe what happens and encourage your 

kids to describe their scientific observations to you. 

● Make colour lenses: Create some giant lenses with cardstock and colored 

cellophane. Assemble the lenses and head outside to see how the primary colors 

alter how we see the world. 

Continues to 

explore colour 

and how colours 

Chooses 

particular colours 

● Provocations where there are multiple primary and secondary colours in the same 

object – e.g. flowers. Can children be purposeful and selective with their colour 

use and paint in more detail? 
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can be changed 

(tint, shade, hue) 

to use for a 

purpose.  

 

 

● When drawing, painting or creating ask children what they are intending to make, 

what colour do you need? If the children are unsure, look for a picture to refer to 

● Provide provocations which encourage children to make a choice related to 

colour- e.g. animal colour pictures and tissue paper to stick on- will the child select 

orange for a tiger etc. 

Chooses 

particular colours 

to use for a 

purpose.  

 

Create closed 

shapes with 

continuous lines 

and begin to use 

these shapes to 

represent objects 

(DM) 

● Think Big – use big movements to draw shapes in the air, wet sand, with paint 

brushes and water outside, or with chalk on a big blackboard. Circles are a good 

shape to start with. Talk with the children about the shapes they are making – are 

they smooth, pointy, sharp? 

● Shape Search – ask the children to choose a shape to look for. Invite them to help 

you find as many things that are that shape as they can. Take the camera – there 

might be a square cloud or triangular branch to photograph. The children might 

like to have clipboards and pencils to draw the shapes they see. 

● Hands – the children might like to draw round their hands. Cut around the outline 

and decorate with collage materials, or show them how to overlap their hand 

outlines to make interesting shapes. 

● The shape game – show the children how to play the game where one of you 

draws a shape and the other has to turn it into something – e.g. a circle turned into 

a lollipop or a wiggly shape turned into a snake. 

● Shape patterns – use flat plastic shapes to draw round. The children might like to 

draw round the same shape repeatedly to make an overlapping pattern. The 

children could put the plastic shapes together to make something else – a circle 

with a rectangle underneath to be a tree, or a square with a triangle on the top to 

be a house. 

● Shape collage – use sticky shapes and shapes cut from different paper and 

materials to make pictures. 

Create closed 

shapes with 

continuous lines 

and begin to use 

Can draw or paint 

a recognisable 

representation. 
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these shapes to 

represent objects 

(DM) 

 

Can draw or paint 

a recognisable 

representation. 

 

Draw with 

increasing 

complexity and 

detail such as 

representing a 

face with a circle 

and including 

detail. (DM) 

● Once children are capable of drawing lines and shapes, provide opportunities for 

children to draw with purpose. 

● Using characters from well-known and well-loved stories could be a starting point, 

“let’s draw the Gruffallo, what does he need?  

 

Draw with 

increasing 

complexity and 

detail such as 

representing a 

face with a circle 

and including 

detail. (DM) 

Show different 

emotions in their 

drawings and 

paintings, like 

happiness, 

sadness, fear etc. 

(DM) 

● Look in story books when characters are feeling and physically showing a 

particular emotion and talk about how you can tell they are feeling that way. 

What tells us?  

● Give children different emotions to try and portray  

● When painting and drawing ask children about what they have drawn, who is 

represented and how they are feeling. “I can tell he is happy because his mouth is 

turned up towards his eyes” 

Uses simple tools and techniques 

competently and appropriately. 

● Provide a variety of different tools – cotton buds, different sized brushes,  

● Understands how to use different tools for different effects – e.g. a cotton bud or 

small paintbrush for smaller and more precise detail.  

Uses simple tools 

and techniques 

competently and 

appropriately.  

Safely use and 

explore a variety 

of materials, tools 

and techniques, 

experimenting 

● Understands that they can use different media when painting for effect– e.g. 

consider and add texture for a more accurate representation.  

● Knows that they need to add white to lighten a colour (shades).  

● Knows that they need to add black to darken a colour (tints).  
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 with colour, 

design, texture, 

form and function 

● Understands the different techniques for different materials – e.g. how to use water 

colours, paint and powder paint and the different techniques for each.   

● When mixing colours, understands that they need to change their paintbrush or lid 

when using or mixing a new colour, or clean them with water.  

● Uses their knowledge of tint and shade to recreate accurate colours when 

painting for a purpose – matches the colour as closely as they can by adding 

more white or black.  

 

 

 



 

211 
 

Expressive Arts and Design – Imaginative Play 

Development of play is closely linked to development of language. Developing an understanding of objects, relating objects to 

play people, understanding miniature toys and playing socially with peers are particularly important.  
 

Where they are Next Steps Suggestions 

Exploratory play  Starts to develop 

pretend play.  

● Exploratory play – initially child puts everything in their mouth. Through mouthing, 

handling and observing others, the child learns what to do with different objects. 

Differentiated actions on objects begin to reveal a child’s understanding of the 

meaning, or concept of objects – e.g. using a hairbrush on hair and a toothbrush 

on teeth indicates an appreciation that objects are used for different purposes. 

This is ‘defining an object by use’ and begins at 9 months. Being able to play with 

an object appropriately is an important step in learning language. This creates a 

framework so that in time, the child will add what else they know about an 

object to help them understand a word and how they say the word. Each object 

has information stored with it so that children know what it is by: touch, what it 

looks like, what you do with it, what you don’t do with it, child saying the word, 

child listening to the word. 

- Observe children playing with objects and show them how to use them. 

- If children don’t understand objects by use, give children a matching object in 

real situations – e.g. a spoon as they feed. A spare cup as they drink. Show them 

how to use the object appropriately.  

- Play hiding games with objects to support children’s understanding. 

- Children imitate others’ actions in their play – such as putting an empty cup to 

the mouth and pretending to drink.  

Starts to develop 

pretend play. 

Engages in simple 

pretend play, for 

example hugs 

and kisses teddies 

or pretends to be 

Imaginative play involves a developmental sequence.  

1) Large doll and teddy play 

- Involve a teddy or doll in everyday situations and provide appropriate matching 

objects – e.g. feed a teddy when they are eating themselves, wash teddy’s 

hands as they are washing their own.  
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asleep by 

covering self and 

closing eyes 

(EYDJ) 

- Show children how to use the objects on the teddy 

- Gradually provide opportunities in imaginative ‘pretend’ situations.  

● Encourage children to join two play sequences together linking to small world 

play– e.g. bath the baby and put the baby to bed.  

Engages in simple 

pretend play, for 

example hugs 

and kisses teddies 

or pretends to be 

asleep by 

covering self and 

closing eyes 

(EYDJ) 

Takes part in 

simple pretend 

play. 

 

2) Small world play 

- To encourage understanding of miniatures, play with real object and then 

miniature – e.g. pretend to drink from a big cup then give child a miniature cup. 

May need to model drinking from the miniature.  

- Show child how to relate miniature objects to dolls and teddies  

- With older children, play matching games matching real sized and miniature 

objects.  

● Cooperates within a shared play theme   

● Continue to encourage children to join two play sequences together linking to 

small world play– e.g. bath the baby and put the baby to bed.  

Takes part in 

simple pretend 

play. 

 

Pretends that one 

object represents 

another. For 

example, a child 

holds a wooden 

block to her ear 

and pretends it’s a 

phone (DM) 

● Offer a variety of stimulating resources that can be used in different ways both 

inside and outside e.g. fabric, boxes, sound makers, water, string bags and planks. 

 

Pretends that one 

object represents 

another. For 

example, a child 

holds a wooden 

block to her ear 

Notices what 

adults do, 

imitating what is 

observed and 

then doing it 

spontaneously 

● Children explore modeled play situations with large doll and teddy play and small 

world play.  

● Use a wide range of interesting and beautiful found materials, like wallpaper and 

fabric. Fabrics, fastenings and accessories for roleplay can have more potential 
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and pretends it’s 

a phone (DM) 

when the adult is 

not there.  

than dressing-up costumes. Exploring materials and media inspires children to think 

flexibly and creatively. 

Notices what 

adults do, 

imitating what is 

observed and 

then doing it 

spontaneously 

when the adult is 

not there. 

Engages in 

imaginative role-

play based on 

own first-hand 

experiences.  

 

● Play at 3 years - role playing by dressing up to be real or imaginary characters.  

● Mini mes – children engage in imaginative role play – e.g driving to the shops, 

role playing in a dolls house. Model how to build stories around the characters.  

● Mini mes of family members.  

● Mini mes of children’s favourite characters – e.g. paw patrol, princesses.  

● Set up role play scenarios to support children’s imagination – e.g. a shop, a 

doctors, a vets, a food shop, a hairdressers, a shoe shop etc.  

 

Engages in 

imaginative play 

based on own 

ideas or peer 

experiences. 

 

Builds stories 

around toys, e.g. 

farm animals 

needing rescue 

from an armchair 

‘cliff’.  

 

● Support children in developing longer play scenarios  

● Use of dolls house and mini mes (photos of children 

● Sequences of play become longer and more elaborate.  

● Provide story boxes filled with interesting items to spark children’s storytelling ideas. 

Builds stories 

around toys, e.g. 

farm animals 

needing rescue 

from an armchair 

‘cliff’.  

 

Take part in 

simple pretend 

play, using an 

object to 

represent 

something else 

even though they 

are not similar 

(DM) 

● Uses open ended resources that have no resemblance to the real thing. 

● Children generally start to develop pretend play with ‘rules’ when they are 3 or 4 

years old. Suggestion: offer pinecones in the home corner for children to pour into 

pans and stir like pasta.  

● Some rules are self-created (the pole is now a horse, or the pinecones are now 

pasta in the pot).  

● Other rules are group-created (to play in the home corner, you must accept the 

rule that one of your friends is pretending to be a baby).  

● Provide lots of flexible and open-ended resources for children’s imaginative play. 
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Take part in 

simple pretend 

play, using an 

object to 

represent 

something else 

even though they 

are not similar 

(DM) 

Make imaginative 

and complex 

‘small worlds’ with 

blocks and 

construction kits 

such as a city with 

different buildings 

and a park (DM) 

● Provide a range of resources for children to construct worlds with.  

● Provide sets of construction that children can make e.g. a farm, zoo, city space 

with pictures of this modelled for children to magpie from 

Make imaginative 

and complex 

‘small worlds’ with 

blocks and 

construction kits 

such as a city with 

different buildings 

and a park (DM) 

Uses available 

resources to 

create props or 

creates imaginary 

ones to support 

play 

 

● Deconstructed role play  

- Create theme or enhancement boxes 

- Fabric from costumes 

- Backing paper and mark making tools to create backdrops 

- Adult provided ideas and suggestions and use careful questioning to further 

enhance and develop the children’s ideas. Such as “How could we join those 

pieces together?” “What else could we try?” “What else do you need?” etc.  

- Adults demonstrate how to use materials and tools safely, as well as how to look 

after the materials used.   

- Demonstrate different techniques such as different methods of joining materials 

together. 

- Encourage children to share and reuse materials. Teaching children that once 

materials are finished with, other children can use them for other activities. 

● Provide stimulus for imaginary play 

Uses available 

resources to 

create props or 

creates imaginary 

Introduces a 

storyline or 

narrative into their 

play 

● 4 year old children engage in self-directed play activities and increasingly 

complex cooperative play with friends. They act out scenarios. The cooperative 

nature of play allows children to practice using language for different purposes – 

arguing, questioning, explaining and directing without adult support.  
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ones to support 

play 

 

● Tell stories based on children’s experiences and the people and places they 

know well. 

● Offer a story stimulus by suggesting an imaginary event or set of circumstances, 

e.g., “This bear has arrived in the post. He has a letter pinned to his jacket. It says 

‘Please look after this bear.’ We should look after him in our room. How can we 

do that?.” 

Introduces a 

storyline or 

narrative into their 

play 

Begin to develop 

complex stories 

using small world 

equipment like 

animal sets, dolls 

and dolls houses 

etc. (DM) 

 

● As children get older, they engage in elaborate make believe play with friends – 

children learn that rules and roles change very quickly – e.g. children can come 

out of role to negotiate play and then go back into role.  

● Provide a stimulus for imagination by introducing atmospheric features in the role 

play area, such as the sounds of rain beating on a roof, or placing a spotlight to 

suggest a stage set. Provide curtains and place dressing-up materials and 

instruments close by.  

● Make materials accessible so that children are able to imagine and develop 

their projects and ideas while they are still fresh in their minds and important to 

them. 

 

 

 

 


